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ABSTRACT
The main purpose of t hi perceptionsdoy perioansganceibstorg x pl o r €

public examinations. Moreover, the study intended to explore thes\oéteachers on the status

of History in the national curriculum, congdr i ng | ear ner Htoryppablid or man
examinations. The study was foet aimed at investigating holistory teachergerceive the

factors influencing the performana® History learners in public examinations. Thiene,
understanding the status History in the national curculum and factors influencinglistory
learnersin public examinations can help raise awareness among educational stakeholders,
includingHistory teacherson how to deal wh the unacceptableéagus ofHistory andthe negative

factors influencing the performancetdistory learnersThe study was to further explore teaclders
suggestions on mitigation d¢fistory learner8 per f or mance in public ex
achieve the main purpose thie study, the research employed the interpretivism paradigm as the
theoretical lens of this study. Further, the study employed a qualitative study and a case study
design. Five schools and sevElstory teacheravere selected using the purposive sampling
technique. Opernded questionnaires, field notes, and s&mictured interviews were used to
generate data. The study further used both manual inductive and deductive thematic analysis to
analyse data. The findisgof this study uncovered thhlistory is performed poorly in public
examinations. The findings further revehlihat despite the benefits History in the national
curriculum, this poor performance may result in aaaceptable status foridtory, which may

lead to the subject being complgteemoved from the syllabus. The sestiuctured interviews
discovered the following major factargluencing the performance éfistory teachersmproper

training of History teacheroon how to teach, unclear communication between Hxatmon

Council of Lesotho andHistory teachersand incompetence éfistory teachersAs a result, the
studyrecommends training ieerviceHistory teachersn how to teach, mark, assess learners, and
use technology in thieaching of hktory. The study also recommends ttestchers should give
learners more frequent assessments and immediate feedback and correoteéhbancte their

performance iHistory publicexaminations.
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CHAPTER ONE

THE PROBLEM AND ITS SETTING

1.1 Introductio n
The performance of learnershhstory publicexaminations is a crucial aspect to be considered by

educational stakeholders. The aim of this chapter, which functions as the introduction to this study,

is to give a justification for the purpose of the study. Therefore, the main purpose of thisstudy i

to explore teachersdé perceptions on perfor man
Maseru. In order to achieve the purpose of the study, this chapter consists of background to the
study, a statement of the problem, research objectivesgaadrch questions. The study further

consists of the significance of the study, definition of terms, delimitation of the study, limitations

of the study, theoretical framework, and chapter outline. Below is the background to this study.

1.2 Background to t he study
The academic performance of learners in a certain discipline is very important because it may

determine their academic success or failure in that particular discipline (Narad & Bilkees, 2016).
More often than not, academic performance may eitdsatisfactory or unsatisfactory, depending

on the ability of an individual learner. According to Singh (2021), satisfactory academic
performance is when learners obtain higher grades in examination scores, whereas unsatisfactory

performance can be dedmd as when learners obtain lower grades in examination scores.

Apart from that, satisfactory academic performance may be defined as the high levels of academic
achievements and successful completion of learning objectives (PubGenius Inc., 2024). On the
contrary, AFZoubi (2015) defines unsatisfactory academic performance as a performance that falls
below the expected standard, as adapted by the examiner and other educational stakeholders. In
assertion, Drugs.com (2024) agrees that unsatisfactory acaderfocnpance occurs when the
grades of learners steadily and rapidly dwindle over time.

Based on the findings of Adedoyin (2013), it can be noted that satisfactory academic performance
acts as the foundation of | e a rsefd desefopner@.rAg er s @

identified by Narad and Abdullah (2016), satisfactory academic performance of learners signifies
1



their enhanced career visions and a protected future. In alignment with this, Singh (2021) asserts
that the satisfactory academic perfamaoe of learners is crucial for securing good jobs, a better
career, and a quality life. If that is the case, satisfactory public examination performance can

provide learners with opportunities to achieve professional and economic success.

However, Kaur (219) accentuates that the professional success of learners is largely attributed to
the continuous mediation of teachers, who are
In concurrence with Kaur, Johnson (2017) affirms that teachers plagialaale in motivating

learners and creating a supportive environment that enhances their learning outcomes. In other
words, it would appear that the success or failure of learners is attributed to their teachers, who act
as curriculum implementers ancciigators during the teaching and learning process. Toeref

it is in this regard thatlistory teachersnay have better perceptions of the performance of their
learners in public examinations than any other stakeholders.

Above all, it is important to dme "perception, academic performance,” and "public
examinations" as essential terms used in this study. According to Amodu (2006), perception refers
to the process of gathering and interpreting information from the world around us. Similarly,
Keengwe etl. (2016) define perception as the ability of a human being to understand or interpret
information to add meaning. In congruence with McDonald (2021), the study takes perception as
an individual or group's unique way of understanding a phenomenon, whalkies processing
stimuli, memories, and experiences. Further, StudySmarter (2024) defines perception as the
process of selecting, organising, interpreting, becoming aware, and producing stimuli into a
meaningful and coherent worldview. Seemingly, peioapis the process of understanding or
interpreting the world around us, particulaiiythe academic performancedistory learneron

public examinations in this case.

Other than that, Lamas (2015) defines academic performance as the measure efcthe raxfid

reactive abilities of learners, indicating their learning outcomes based on specific course
objectives. Furthermore, the Education Policy on Ballotpedia (2023) adds that academic
performance refers to the evaluation of the achievement of lsamearious academic subjects.

With that in mind, the literature suggests that academic performance can be evaluated through
grade point average (GPA), standardised tests, and the high school graduation rate. Among other

things, the Asia Development Ba(R017) affirms that academic performance can be evaluated

2



through classroom tests, national assessments, and public examinations, as defined in detail in the

following paragraph.

According to Bernard (2009), public examinations may be defined asstagts standardised

tests used by external agencies such as the Examination Council of Lesotho, in the context of
Lesotho, to select learners for higher education. In support, Rind and Mari (2019) assert that public
examinations refer to the systems that &edby the government universally in order to evaluate

the abilities of learners for the next level of education. Therefore, it would appear that the above
authors defined public examinations as summative assessments written by learners for their
certification from one level of education to the next level of education, which in this case would

be from high school (secondary) level to tertiary level.

Taking that into consideration, the Ministry of Education and Training (MOET), through Lesotho
Curriculum andAssessment Policy (CAP) and Lesotho Basic Education Curriculum Policy
(LBECP), mandates formative assessment (diagnostic and continuous), monitoring educational
progress, and summative assessment (selection and certification) methods to evaluateaducation
and curriculum achievements (MOET, 2009; MOET, 2021). Fundamentally, Ismail et al. (2022)
emphasise the importance of formative assessment, such as quarterly tests, in determining the
success of summative assessment (a public examination) in seleatimgr$ for higher education.

As a result, it would seem that public examinations of learners are very important in determining

their academic and professional progression.

Moreover, the 2009 Curriculum and Assessment policy mandates summative asseasments
grades 10 (Junior Certificate) and 12 (Senior Secondary), respectively, but this does not happen as
planned because the current public examinations are conducted once at grade 11. Bearing that in
mind, Limene (2018) suggests that reducing written pubkaminations for learners may
negatively impact their academic performance. On the contrary, the Ministry of Education and
Training (2021) through LBECP recommends a rescheduled public examination for learners at the

end of grade 12 due to CAP challenges.

What is important, Adedoyin (2013) emphasises the benefits of public examinations, including
selection of suitable candidates, control over school curriculum, and provision of certificates after
program completion. Taking that into consideration, irhtighools, learners are taught different

subjects, which may assist them in selecting suitable careers based on their interests (Lamas, 2015).
3



Aiming to achieve its objectives, the Ministry of Education and Training, through its curriculum
frameworkg CAPand LBECP), has included Histoag an elective subject in the curriculum under
Personal, Spiritual, and Social (PSS) (Social Sciences), where learners can make their choice
(MOET, 2009; MOET, 2021).

On the face of it, throughout adolescence and adulthood, learners consistently engage in societal
and national activities. A typical example is one of they@&old and above youths who are
allowed to participate in local government and general electiohgsotho. This assertion is
supported by the National Assembly Electoral Act of 2011, section 5, subsection (1) which outlines
that individuals aged 18 and above in Lesotho are eligible to register for elections and vote
(Government of Lesotho, 2011 the opinion of Lamas (2015), it is at these stages where learners
have the right to express their views about their society and the country they Keejoing that

in mind, teaching Historgs part of the high school curriculum may be very cruciahduhese

periods.

In conformity with Julina (2020), it should be noted that learners are future leaders who need to
be instilled with knowledge to be responsible, active, participatory, andni@lined decision
makers in the society they live in andithentire nation. Fothat reason, it appears that Histmy

a suitable subject that may impart learners with such enlightening and emancipatory knowledge.
On that account, Sabbowa and Ngbéambi (2020)
in the 2% century, effective teaching and learning must be practised.

However, it appears that the performancéistory in public examinations is a global issue that
requires global attention. The problem with the subject is that the majority of sahddksarners
perform it unsatisfactorily (Ntaben, 2006; Fru, 2015). Evidently, studies conducted in Asia,
Europe, America, and Africa show poor performanddistory due to negative attitudes towards

the subject among learners, a lack of resources, amdearning (Nyamwembe, Ondigi, & Kiio,
2013; Chong & Yeo, 2016; Samuelsson, 2018; Juliana, 2020). Contextually, the Examination
Council of Lesotho (ECOL) reported that from 2020 to 2023, most schools and learners performed
below par in public examinatioms theHistory subject (ECOL, 2020; ECOL, 2021; ECOL, 2022;
ECOL; ECOL, 2023).

As an extra, the Examination Council of Lesotho's statistics from 2020 to 2023 show a consistent

decline in the performance of high schadiktory learners on Lesotho's public examinations
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(ECOL, 2020; ECOL, 2021; ECOL, 2022; ECOL, 2023). For instance, Examination Council of
Lesotho (2022) examination results reveal that out ofliéfory schools, only three performed

well, with the majority perfornmg unacceptably. On account of that, the Examination Council of
Lesotho (2022) reported that the majority of aals in Lesotho struggled withistory, with
learners obtaining lower grades like F, G, and U. However, these schools with unsatisfactory
perfomance have few learners achieving higher grades (A* to C) and average grades (D to E)
(ECOL, 2022). This implies that, even though most of the schools perform unsatisfactorily on

History public examinations, some individual learners in these schools excel.

Another essential point is that the unsatisfactory performankkstdry learners on high school
public examinations is reportedly outpacing their satisfactory performance (ECOL, 2022; ECOL,
2023). This low performance amoritjstory learners has raisedrmcerns among educational
stakeholders, who view the subject as irrelevant and unsuitable for the 21st century (Okechukwu,
2023). According to Naicker (2020), some people indicate that leatstgry may be a waste of

time as it is not useful in everydéfe. By appearance, these raised concerns athigtary public
examinations have led to public outcry, with some parents even discouraging their children from
studying it due to poor performance (Ntabeni, 2006; Fru, 2015a).

Several similar studies on it examinations performance of high school learners were

conducted. First, Fisher (2023) conducted a study in 2023 in America on the perceptions of

teachers about | earnersdé | ow performance on t
Composition exams . Secondl vy, Lekhetho (2013) conduct
perspectives on strategies that can i mprove |

conducted a study on the low performance of learners in biology. Additionally, Lekhetho (2021)
conducted another study on factors that influence the performance eddfigdving secondary

schools in Lesotho.

Furthermore, Ntabeni (2006) conducted a study on the statdistofy teaching, learning, and
examination results in Lesotho, which focusedthe low performance of external learners (both

the Cambridge Oversees School Certificate (COSC) and the Junior Certificate (JC). Besides,
Ntabeni (2007) conducted another study History teaching, learning and Junior Certificate

examination results ibesotho, 20002006. Observably, most of the studies conducted focused on



northistorical subjects, except Ntabeni's 2006 and 2007 studies, which identified essay writing

skills and inadequate teacher training as primary factors causing poor performance.

Furdamentally, the public examinations written by external learners are considered to be a
reflection of quarterly examinations as they measure learning improved through quarterly
examinations (Ismail et al., 2022). Therefore, performance in public exammaiipears to be
influenced by quarterly examination performance factors (Lekhetho, 2021). For that matter, there

is a need for the educational development stakeholders to address quarterly examination factors
affecting the performance éfistory learnerdn their public examinations. Nonetheless, it seems

that there is a limited study conducted specifically to hear from the voices of teachers about the
status oHistory on performance in public examinations. As a result, it is against this background

thatt he study aims to expl or e tHetargpudiaesamingtians c e pt |
in three high schools in Maseru district.

1.3 Statement of the problem
History as a subject in Lesotho is seemingly performed poorly among other subjectstlaeross

entire nation. In support, the Examination Council of Lesotho reports that the performance of
History learners in public examinations from 2020 to 2023 fluctuates annually (ECOL, 2020;
ECOL, 2021; ECOL, 2022; ECOL, 2023). Resultantly, the issue wélrdguent change seems

to be falling below average performance, causing a shift from one level of low performance to
another. In appearance, the overall performanddigibry learners in the public examinations in

2023 was significantly lower than in 202021, and 2020. This assertion is proven byditory
Examinerds report of 2022, which Hstorgpageidl a dec
and 2 compared to the other aforementioned previous years (ECOL, 2022).

Additionally, the Minister ofEducation and Training's speech released dhJanuary 2024, on
Lesotho General Certificate in SecondaduEation results revealed thaiskbry's performance

was unsatisfactory, ranking among wedlrformed subjects like Sesotho (58%), English (26%),
Physical Science (22%), and Mathematics (11.2%) (Lesotho News Agency, 2024). With that being
said, the lower public examination performanceHadtory learners appears to be an escalating
issue that warrants further attention. For that reason, failure sideornt may putistory subject

at risk of being removed from the syllabus (Fru, 2015).



However, it seems that there are limited studies on the perceptions of teachers on why the majority
of schools and grade History learners perform poorly in public examinations. On the grounds

of this, this study seeks to understand teachers' perspectives on why some asuhdedsners
perform better in $tory, while most perform unsatisfactorily in the same subject. This knogledg

gap on the performance in public examinationdHadtory learners in Lesotho's high schools
presents a challenge for educational stakeholders responsible for improving and maintaining the

public examination performance of gradeHitory learners.

Therd or e, it 1 s against this problem that the c
on performance inlistory publicexaminations in three high schools in Maseru. The study further

seeks to understand and inform policies and strategies tmumpghe public examination
performance of grade History learnerdy mitigating negative factors and maintaining positive

ones.

1.4 Research objectives

The main research objective: To ex pl ore teacher so Igigorypwlrt i ons

examinaions in three high schools in Maseru.
Sub-research objectives

1. To explore the views of teachers on the statuHistory in national curriculum
considering |l earnersod performance in publi
2. To investigate hovwHistory teachersperceive the faors influencing performance of
History learnersn public examinations.
3. To exploreHistoryteache® s uggest i on Histormleamerd i meart fi mrnmeaorf ¢

in public examinations.

1.5 Research questions

The main research question: Wh at a rperceptiena enlperforsance ktistory public

examinations in three high schools in Maseru?
Sub-research questions

1. What are theHistory teachei® v i e ws o0 n Histdryein natioralt cursculuanf

considering |l earnersd performance in publ i
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2. How doHistory teacherperceive the factors influencing performanceiaftory learners
in public examinations?
3. What areHistory teacheil8 s uggest i on dHistormleamer§ | mern fi @mmarfc e

public examinations?

1.6 Significance of the study
The study may be significant to the school management for the introduction of new teaching and

learning policies and the adjustment of the existing ones. Importantly, thesespolagigoromote

| ear ner s6 pHistory publiomamicagonsolmaddition to this, the findings of the study
may be significant to the teachers, as they may help them improve their teaching and learning
strategies as well as their content knowled2¥er and above, the study may be significant to the
Ministry of Education and Training for improving the education system of Lesotho to meet the
current needs dflistory learnersThis may not only benefit the country but its citizens by paying
more attenion to History subjecwhich may be very important in moulding the future leaders of
this country to be effective leaders who may make informed decisions.

Apart from that, with the help of the findings from this study, the Ministry of Education and
Training may improve the training of qualified teachers through several workshops. The study
may similarly be significant to the National University of Lesotho and the Lesotho College of
Education, which are the tertiaries that train student teachers in LeSothbis reason, with the

aid of this study, these tertiaries may introduce new policies and adjust the existing ones to improve

the training of trainee teachers, which may in turn improve their pedagogic content knowledge.

Besides, this study may contrileuto existing knowledge, and the findings from this study may

also be significant to scholars who may use this study as a reference. Considering that, the study
may contribute to the existing knowledge on the perceptions of teachetssimmy public

examnation performance and factors that may affelistory learner8 publ i c examir
performance. The study may also be significant to the National Curriculum Development Centre
(NCDC) for the amendment dfistory curriculumpolicy where necessary for tihenefit of the

learners. With that in mind, the recommendations from this study may enlighten the above
mentioned stakeholders about the importance of considering the public examination performance

of grade 1MHistory learners



1.7 Definition of terms
Academic performance: This may be defined as the evaluation of the achievement of learners in

different academic subjects.

Curriculum: It is defined as a plan guided and directed by the school for selecting content and
organising learning experiences for {hepose of changing and developing the behaviours and

understandings of learners.

Motivation: It is a process that stimulates the individuals to actions which may help them to

accomplish certain goals.

Demotivation: It is the state of mind characterid®ga lack of interest in enjoyment in the process

of teaching and learning.
Grade: | t refers to the measur ement of | earner s

Examination score: This refers to the numerincedhanr epr es

examinations or tests.
Expectancy: It is the belief that an effort leads to better performance.

Examination Council of Lesotho: It may be defined as a body that is responsible for assessing
|l earnersodé abilities in public examinations f o

level of knowledge.
Instrumentality: It refers to the positive value of reward for acebpe performance.

History: It is a socials science subject which focuses on the study of change and development over

time and it covers all aspects of human society.
High school: It refers to the school that offers secondary education to learners.

Perception: It refers to the ability of human beings to interpret information from the world around

us to add meaning.

Public examinations: It may be defined as summative assessments written by learners for their

certification from one level of education to thext level of education.



Quiality education: It is the kind of education that provides learners with abilities to become
economically productive, develop sustainable livelihoods, contribute to peaceful and democratic

societies and enhance individual wadliing.

Satisfactory academic performance: It is when learners obtain higher grades in examination

Sscores.

Unsatisfactory academic performance: It is the performance that falls below the standard.

1. 8 Delimitation of the study
This study was conducted in five high schools in Maseru district of Lesotho. Two participants

were selected from the first school, one participant was selected from the second school, another
participant was selected from the third school, the other twiccipants were selected from the

fourth school and a remaining participant was from the fifth school. The scope of the study was
delimited to theHistory schoolghat were udeperforming and well performing in the last four
years. Among these four schepbne school performed well in 2022 and one school improved its
History performancen 2023 as compared to other previous years. However, performance was not
as good as expected according to the Examination Council of Lesotho and the Ministry of

Educationand Training standards.

1.9 Limitation of the study
The fact that the study was based on the performanésstory public examinations, it was

difficult to access the learners to get their views. That is why the study ultimately focused on the
teaches 6 per cept i on s Higiony pybkc exanoimatioss nHowever, m future, the
researcher wil |l conduct a study dlistoryimteznall ear ne
examinations so thatistory learner8 v i ews wi | | b e tha, the fmdingseofithis Ap ar t
study revealed that the evolving marking by Examination Council of Lesotho plays a very
significant role in poor performance ifstory learnergn their public examinations due to the fact
thatHistory teacherare rot even tramed on how to mark igtory. Having considered that, another

limitation was the difficulty in evaluating the effectivenessHidtory teachersn marking the

subject hence there will be another future study to be conducted on this matter.
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1.10 Theoretical framework
The study is underpinned by the Expectancy Theory (Process Theory), which is also a motivational

theory. The theory was developed by Victor Vroom in 1964 with the aim of analysing and
interpreting individual behaviour in learning, t@on-making, attitude formation, and behaviour
(Vroom, 1964; Lokman et al., 2022). Based on the ideas of Day (2020), this theory stresses that
individuals possess a diverse array of goals, which can be fuelled by specific expectations. The
theory was usedh this study to explore whethetistory teacherhave certain expectations

regarding | earnersdé performance in public exa

Basically, the Expectancy Theory consists of three principles: expectancy, instrumentality, and
valence, which emphasiseetpositive value of reward for acceptable performance (Vroom, 1964).
By definition, expectancy is the belief that an effort leads to better performance, while
instrumentality is the trust that achieving good performance will lead to the expected outcome
(Rehman, Sehar, & Afzal, 2019). On the other side, valence is defined as the unique value one
places on the expected outcome (Day, 2020). Considering that, the suitability of this theory in this
study may be beneficial fdfistory teachersas diligent effais may enhance the performance of

grade 1MHistory learnersn their public examinations.

Moreover, the Expectancy Theory suggests that people's behaviour is primarily driven by their
willingness to choose from a variety of options (Lokman et al., 2022ddlition to that, Rehman,

Sehar, and Afzal (2019) emphasise that an individual will always select the behaviour that may
maximise their satisfaction and minimise their stress. On the face of it, good performance by
History learnersn their public examiations can satisfy their teachers, while poor performance

can dissatisfy them and cause stress among teachers. On the basis of that, motivation is one of the

cruci al aspects that may boost teachersd6 sat.i

Therefore, he Expectancy Theory was used in this study to understand whisheny teachers

are motivated or demotivated to work hard in order to produce quality public examination results
for grade 11History learnersThe theory was further helped the researexgtore the driving

forces behind motivation and demotivation in individual teachers. The theory was used to assess
the effectiveness dflistory teacherén selecting optimal opportunities and teaching methods to
enhance the performance of gradeHidtorylearners in their public examinations (Day, 2020).
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In essencdilistory teacherwith high motivation are dedicated to imparting their learners with the
necessary knowledge for their successful performance in public examinations. Another essential
point isthat History teachersvho are motivated can significantly impact the motivation of their
learners in the process of teaching and learning (Mhonyiwa, 2014). In the same way, motivated
learners may exert effort to excel in their public examinations. Isithgar manner, Rehnman,
Sehar, and Afzal (2019) emphasise the importance of motivated learners for successful learning.
On the other hand, lowotivated or demotivated teachers may not work hard, leading to

unsatisfactory performance, hence the importarfitke Expectancy Theory.

1.11 Chapter outline

The research is divided into five chapters being chapters one, two, three, four and five as well as
the references. Chapter one provides background to the study, statement of the problem, research
guestionsyesearch objectives, significance of the study, definition of terms, delimitation of the
study, and limitation of the studtheoretical framework which explains the theory that underpin

this studyas well as chapter outlin€he chapter twdurther presents the themes and empirical

review of relevant literature and the knowledge gap to be filled by this study.

Chapter three includes methodology specifically paradigm of the study, research approach, design
and instruments. The chapter fugthconsists of data analysis technique, sampling procedure,
trustworthiness of the research as well as ethical considerations. Chapter four consists of data
presentation and analysis. In this chapter, data is presented through the use of tables. Further,
chapter five includes summary of findings, discussions, conclusions and recommendations. Lastly,

references of the cited literature are provided at the end.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction
The chapter presents a review of the relatedhlibee on the main themes derived from the research

objectives and research questions of the study. These are the sthfistonf in the national
curriculum of Lesotho, factors influencing performanceistory learnersn public examinations
and mitigaion of Historyl ear ner so6 per formance in public ex

researcher reviewed related studies that are relevant to this current study.

2.2 The status of History in the national curriculum
Historically, Chatterjee (2020) arguelsat the English word "history" has its roots in the Greek

word "historia, " which translates to inquiry and Kkn:
Neverthel ess, the word nAhi sGeschichld, c wmé s hf memn s
important account of historical events. In gendrigtory isthe study of the past, covering all

aspects of civilisation, human thoughts, deeds, and sufferings, and their impact on present events
and changes (Chatterjee, 2020). Accogdio Ajala (2003)History servess a tool for fostering

peaceful coexistence in society by imparting norms and values to learners in order to promote
healthy human existence. History, according to Radha (2021), is the study of historical events,

their auses and consequences and why and how they occurred.

Based on the findings of Nguringa and Cheprasow (28&3pry referdo the study of evaluating

and interpreting historical knowledge, lifestyles, and events. Nyarko (2023) ddfstesy asthe

study of societal change and development timee and space. In additionjdtbry, as defined by

History Today(2024), is the study of people, actions, decisions, interactions and behaviour. As a
result, the present study notes tH#dtory isthe stidy of people, their actions, decisions, societal
change and devel opment as wel |l as how peopl
development affected the past, the present and the future.

The Ministry of Education and Training (2009) outlines Lhsotd6 s secondary educ:
equipping high school learners with the necessary knowledge, skills, and attitudes for effective
democratic participation and social activities. As stipulated irHis®ry syllabugsHistory can

equip learners with knowledgand skills for effective democratic processes and social activities,
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instilling patriotism and nationality (Ministry of Education and Training (MOET), 2020). Another
essential point is that the Curriculum and Assessment Policy (CAP) and Lesotho Basittdadu
Curriculum Policy (LBECP) frameworks aim to provide learners with moral and religious
education, promoting social and cultural acceptable character developmepigraton and

service to others (MOET, 2009; MOET, 2021). This is in alignment withad theHistory aims
being to promote understanding of Basot hoos
tolerance as a prerequisite for peace, stability, and national unity (MOET, 2020). To all
appearances, the alignment of secondary educatitonal curriculum goals with high school
History syllabusproposes thaHistory coulds i gni fi cantly contribute

curriculum for national development.

As identified by Wasserman (201@)istory introduces$earners to their heritage through teaching
them about their societyds origins, Historyel op me
promotedBasotho heritage, potentially fostering a sense of identity and culture essential for nation
building (Fru, 2015b). Furthermore, Van Eeden (2012) arguesHistbry enhancegritical

thinking skills in learners by evaluating evidence, distinguishing facts from complex information,

and providing protection against propaganda. In support, Fru (2015a¥ dba#iistory fosters
responsible, reflective, and active citizens who can make informed decisions about societal issues

at both local and global levels. Seeminglistory playsa significant role in the national
curriculum of Lesotho as it improves acdl thinking skills in learners, protects people against
propaganda, and promotes identity, culture, and active citizens who make informed decisions

specifically for nation building.

However, it seems thaktlistory is at risk of being removed from the cwulum due to
unsatisfactory performance of learners in public examinations. Ntabeni (2006) confirms that the
subject is experiencing a decline due to its unpopularity within the social sciences group. In
addition, Fru (2015b) echoes that in LesotHistory appearso be underappreciated in thes21
century. Ntabeni (2007) and Fru (2015a) ardghat the high failure rate in istory, the
government 6 s f aHistony arglstigmatisingtistonydeadhersgnd learners are
contributing factors to thdecline ofHistory inthe national curriculum of Lesotho. However, the
subject itself is not a problem but the problem may emanate on how other educational stakeholders
14



including History teacherand learners perceive it. If they view it as a uselesesylihey will

approach it with that mentality and ultimately this may result in poor performance.

The literature further stresses that the statusHistory in in the national curriculum is
unsatisfactory due to poor performance of learners in pubiimmations (Ntabeni, 2006). For
instance, Fru (2015a) argues that afterch timetable lead to a regular neglect oistbry, which

has a poor impact on learners understanding of the subject because of the excessive fatigue that
follows from eating, playing, and occasionally intense sun. Therefore, learners may get disengaged
from their studies and fail to comprehend @alidistorical information, which could have a

detrimental effect on their performance in public examinations.

For that reason, the consequences may result into overly dull and interesting subject reputation.
That is why, according to Ntabeni (2006), mpaschools are not offering theistory subject

leading to a decrease in in the numbeéHistory learnersAs a result, the study by Ntabeni (2007)
indicates that both learners and parents have a negative attitude towatdddhesubjectwith

some @rents even discouraging their children from pursuing it. Notably, not only stigmatisation
of the subject contributes to bad statusiaftory butalso negative attitude of other educational
stakeholders such as parents, learners and even some teactrédastedo the bad status of the

subject.

2.3 Factors influencing performance of History learners in public
examinations
This section presents the factors influencing performanceHistory learners in public

examinations. Generally, there are many faciofluencing performance alistory learners in

public examinations. Therefore, the literature reviewed in this study reflects plenty of factors that
are divided into internal (school), external, and personal factors. In this study, internal factors
include classroom congestion, textbooks, libraries, computer laboratories, teaching aids, revision
materials, information, communication and technology (ICT) (internet effectiveness, cellphones),
assessment (homework, assignment, weekly tests and quizzes)uaimailon alignment
(Mtwathwana et al., 2014)
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The other internal factors are content coverage, relationship with principals, other teachers, and
learners, support from school management, school type (private and government), coaching,
English proficieng as medium of instructions, drilling, -Bervice training of teachers and
teachersdé rol e. I n the context of this study,
pedagogical relationship between teachers and their learners, and mastabjeof matter

(Limene, 2018) On the contrary, external factors consist of family education, family job types,

family finance, parenting style, and parental involvement. Apart from that, in this study, personal
factors include | eadreer stée aledfea sioo ubre hamwd oat t is

pressure. Below is the detailed review of each factor.

Primarily, Mtwathwana et al. (2014) identifies inadequate teaching and learning resources,
libraries, laboratories, classroom congestion, teaching amdts quality teaching as key factors
influencing |l earnersé performance in public e
teaching resources like textbooks as contributing factors to performance of learners in public
examinations. Additionally, % s ame schol ar adds other factors
in public examinations such as professional (
t eacher s 6 -swipedraining of teachers,imotivation, English proficiency as aumed

of instruction and school management and inspection. Similar to Mhonyiwa (2014),-8akya

and Nti (2015) consider motivation and support from school management as the key factors
contributing to performance of learners in public examinations. Tur@ysr mention factors such

as pedagogical relationship between teachers and their learners, and assessment for learning.
Concerning the issue of motivation, Oscan (2021) emphasises that teachers must be motivated,
and the school environment itself must rhetivating in order to enhance the performance of

Historylearners.

Akkessa and Dhufera (2015) identify factors such as family education, and job types, which
influence the economic status of |l earner soé f
examinations. Oscan (2021) categorises the same factors under ecopaoditions. What is
more, Wachira (2021) ptpoints factors such as availability of resources (textbooks), teaching
environment, and | earnersd negati ve Histotyi t udes
learners in public examinations. More innfamtly, Mhonyiwa (2014), Mtwathwana et al. (2014),
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Annua and Nti (2015) and Wachira (2021) find textbooks to be a similar factor. However,
Mtwathwana et al. (2014) focused on lack of textbooks whereas Wachira focused on the
availability of textbooks and Nbnyiwa (2014) together with Anntdti (2015) concentrated on

how both availability and insufficient resources affect the performance of learners under physical

environment.

Agai n, Li mene (2018) identifies vainipaoics f act
examinations, including instructional resources, htv@ged factors (parental involvement, family

socice conomi c i ssues, par enrteslbatledv efla cotf o resd,u clag a rol
schootbased factors, including school envirbent and facilities. Regarding instructional
resources, Sengai and Mokhele (2022) highlight the importance of their accessibility in the
teaching ofHistory becauseéhey help learners to conceptualise the subject matter and this may
enhance the performamofHistoryl ear ner s i n public examinati ons
findings, Asif et al. (2020) identify hordgased factors such as family education, parental
characteristics, and household incomeeias si g
public examinations. They further mention teacher qualification similar to the one found by
Mhonyiwa (2014) and AnnuBlti (2015).

In addition, Mani et al. (2020) classify the abevee nt i oned f actor s i nfl
performance into internal drexternal factors. According to their findings, internal factors include

|l earnersdé6 proficiency in English, class conge
class, technology and examination system. Further, the external factors comasislygbfoblems,

wor k and financial, soci al and other domestic
more encompassing as it covers most of the identified factors that may affect the performance of

Historylearners in their public examinations.

On the other handlquabal e t al . (2022) classify factors t
performance into personal (individual, social and domestic) and school factors. They further
subdivided individual factors into individual behaviour, geffiedion and motivation. The
authors also categorises social factors into social interactions, online social media, communication
and peer influence. They finally classify domestic factors into home environment, family income,
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parent sod educ aandfamily suppartm$irhilgrly, 8riomes &t al. (2021) highlight

factors such as parenting style, learner characteristics, internet effectiveness, lack of motivation as
significant influences on performance of learners in public examinations. They furnipack

parenting style into supportive, strict and democratic styles of parenting. Below is the explanation

of the reviewed factors used in the context of this study.

¢808p 4AAAEAOOG OAAAEET ¢ AGPAOEAT AA

Teachersdé teachi ng ejnfluencingeghe pedornmance @istoeylearrdierst h e f &
in public examinations. Mi |l kie and Warner (2
positively influence | earnersé academic perfo
teachers withover5eyar s of teaching experience positive
public examinations, while those with less than 5 years of teaching experience have a negative
impact. Bolapinwa et al. (2020) validate the findings of Mhonyiwa by revealingntiNigeria,

schools that have more teachers with over 10 years of teaching experience achieve better results
than schools that have more teachers with below 10 years of teaching experience. In agreement,
Oguta (2022) affirms tahatr utca ad hearod & & xp erniheamca
in public examinations because experienced teachers possess greater confidence, a deeper
understanding of subject matter, and implement the curriculum effectively. Therdistay

teachersvith more experience may enhance the performankekstdry learners, while those with

less teaching experience may negatively impact their performance in public examinations because

the experienced ones may have more exposure to historical contentaaviddge while less

experienced ones may not.

Nevertheless, Limene (2018) challenges findings of the preceding scholars by arguing that learners

of experienced teachers with15 years of teaching experience often perform below public
examination expectans as discovered in Namibia. This was supported by the study of Musau

and Abebe (2015) which demonstrates that teac
to the high performance of learners in public examinations. They cite Kenya wheresi7 fre
graduates who have less teaching experience improved the performance of learners than 18 in
service teachers with more than 5 years of teaching experience. As a result, the argument suggests

t hat teachersé teaching expnrioarec d ealrmreg sma \p €

their public examinations but it will also depend on the effort of individual teachers. Further, as
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per Musau and Abebe (2015), performancedatory learners in public examinations may be
improved by the career growtliteachers. This implies that the more career growth dfiistery
teachers, the more will be the improvement of the performanidestafry learners in their public

examinations.

2.3.2 School type
In the context of this study, school type is classified into two categories being private schools and

public schools or government school. Mhonyiwa (2014) found that school type affects
performance of learners in public examinations, with private schaaferming better than
government schools. As to the support offered by Monserate (2018), learners who attend private
schools are in a better position than those who attend government or public schools because they
have more access to computers and thenateIn assertion, Canziz et al. (2016) concur that
attending private school boosts | earnersd acai
these learners are intrinsically motivated to learn there. Based on the ideas of the aforementioned
schohrs, it is clear that private schddistory learners perform better than public school learners

due to increased motivation and access to resources like computers and internet.

Hahn et al. (2014) corroborate the aforementioned claim by stating thrkear private schools

perform better than those in public schools since the former is superior in terms of preparing

|l earners for tertiary education. Hurry (2016),
performance in public examinatiomns determined by the type of school they attend. Rather,
performance is driven by a number of factors, such as family income, teacher qualifications, and
school management . Hurry appears to be right
performare inHistory isdetermined by their school type. In the context of Lesotho, for example,

there are numerous government schools that do bettdistory than private ones. Although

private schools outperform public schools, it would seem that perfornofiktistory learners in

public examinations may not only be attributed to school type alone but it may also be attributed

to other several factors such as teacher qualifications and school management.
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Professonal teachers and their development may affect the performaridistofy learners in
public examinations. As identified by Mhony
encompasses their understanding of the subject matter, curriculum, and noéthoddearners

| ear n. Bernardds (2009) st ud y-spsecialistsvwsher¢éab soine s o me
are under qualified. In the opinions of Mani et al. (2020), unqualified teachers often struggle with
effective use of teaching resources, adcaptg | earnersd responses, d
addressing incorrect responses, and explaining concepts effectively. Therefore, it seems that such
teachers may negatively affect performancklistorylearners in public examinations, indicating

the need for schools to engage high qualifitstory teachers. On the contrary, Briones et al.
(2021) suggest that high qualified teachers p
pedagogical coetn t . I n appearance, Briones et al . 6s
gualified teachers may possess sufficient content to be effectively transmitted to their learners. For
that reason, qualified teachers may improve the performandeistdry learrers in public

examinations.

(8081 4AAAEAOOGGE | AOOAOU T &£ OOAEAAO 1 AOGOGAO

More i mportantly, teachersdé mastery of subj ect
of Historyl ear ners in public examinat i onsgategoriSethe t ea
into knowledge of content, pedagogical content knowledge and general pedagogical content
knowledge (Mhonyiwa, 2014). This implies tHaistory teachersnust effectively teach various

subject concepts to learners as per Shing et al. (20b&jrary to this, the literature indicates that

some teachers who lack mastery of certain topics may struggle with content and pedagogical skills
(Heeral al & Dhurumraj, 2017) . Moea (2022) ar
attributed to heir unclear understanding of the curriculum due to their exclusion in curriculum
planning and their lack ofie er vi ce tr ai ni ng. With that being
mastery of subject matter may be due to their lack of pedagogical skiilsh way not only

emanate from misunderstanding of the curriculum but also from their lacksefvite training

through workshops. This may contribute to lower performané&sbbry learners in their public
examinations since teachers struggling wahtent knowledge may not deliver historical content

effectively to their learners.
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2.3.5 Content coverage
Content coverage is another factor influencing performancelistiory learners in public

examinations. Content for education includes all of theguores, knowledge, skills, attitudes,
abilities and values needed to accomplish the learning objectives listed in lesson plans and
programs (Smowltech, 2024). According to Smowltech (2024), effective and appropriate content
promotes learning, accessibjliand adaptability by allowing learners to effectively interact with
their teachers. Nakhanu (2012) claims that although learners who cover the syllabus early
outperform those who do not, most of the schools only cover a portion of the curriculum and neve
teach certain topics, in most of the schools. According to the findings of the aforementioned
scholars, it appears that learners who complete the syllabus early in the year do better in their
public examinations since they dedicate their more time asioay even though some schools do

not cover the syllabus due to various challenges such as shortage of teachers.

Wafulal et al. (2019) point out that late or Roontent syllabus coverage negatively impact
learners' performance, with-aepth and timelgoverage leading to better performance of learners

in their public examinations. It is in this regard that Peterson et al. (2020) argue that teachers must
view content as a collection of concepts, competences, and facts to be deliberately selected rather
than a list of topics to be covered. This means kstory teachers must teach not only to cover

content but also to instil broad knowledge in learners for their effective learning. On the other
hand, Oketch et al. (2013) debate that contentcoverdgelifn c es | ear ner sd per f
and significantly if content coverage is the only predictor. For that reason, teachers in low
performing schools should not be held accountable; instead, the government should investigate
nonschool factors as thayay be partially responsible for the persistent differences that may

result in the unfavourable failing schools and few succeeding schools.

2.3. 6 Revision materials
Revision materials are some of the factors influencing performankéstafry learners m their

public examinations. Based on the ideas of Cross et al. (2016), using sample exam papers can
enhance question literacy, making exam questions clearer and easier to understand for learners.
For this reason, this may enablestorylearners to undetand examination questions and answer

them correctly hence their higher passing rate. As specified by Onteng and Bruwer (2020), learners

regard viewing and practising of past assessments to have an influence on their performance in
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final examination. Leamrs utilise past assessments as a deductive tool in order to predict future
areas that will be assessed as well as certain characteristics such as the level of difficulty of

guestion papers and how to address them.

According to Wangdi and Zangmo (2023), the time used to revise the lesson taught in class engage

|l earners in | earning and has great 1 mpact on
et al. (2021) highlight that revision instruction increasesleee r s 6 abi | ity both toc
substantive issues in the text and benefits the quality of writing of learners hence enhance their
performance. As a result, it appears that revision materials may improve the performance of
Historylearners in thie public examinations as they help learners to be familiar with the questions

that are asked in public examinations. Apart from that, most of the questions repeat themselves
and revision materials may help them to be in an opportunity of getting sudionseorrectly

hence the improvement of their performance. However, the literature highlights that it is not
always the case that the questions are repeated and learners must not rely on revision materials

only but should also read their notebooks anthea work on time (Lopz et al., 2021).

2.3.7 Lesson preparation
Besi des, it would seem that teachersod | ack of

preparations. Mumba (2019) suggests tdtiens | es s
performance by preparing lesson plans, scheming, selecting effective teaching methods, and
monitoring prepared work by administrators. In addition, Strong (2021) emphasises that lesson
planning facilitates the learning of learners by positivellpgricing their affective, cognitive, and
psychomotor skills. On the other hand, it seemsHigtbry teachers without lesson planning can

lead to confusion among the learners, hindering meaningful learning and good performance of
their learners in publicexaminations (Khan et al., 2024). Therefore, the above scholars
demonstrate that inadequate and improper lesson preparation may significantly contribute to poor
performance oHistory learners whereas adequate lesson preparation may positively affect the

performance ofHistorylearners in their public examinations.

Straessele (2014) stresses that the scheme of work clearly outlines the use of resources, class
activities, and assessment to ensure themat ¢t he

Khan et al. (2024) affirm that the scheme of
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efforts in achieving the syllabus objectives. Nonetheless, the findings of Mumba (2019)
demonstrate that lack of preparation of scheme of work mighttie learners performing poorly
academically since teachers may be teaching haphazardly without proper arrangement of teaching
resources, and teaching aids. Additionally, the literature shows that teachers may also run the risk
of excluding significant ash often examined topics from the syllabus (Munba, 2019). Seemingly,
proper lesson preparation through a vegilctured scheme of work positively impakttistory

| earnersod6 performance i n public examincas i ons,
activities, and assessments unlike teachers without proper scheming who teach haphazardly. It
would appear that teachers who teach in this way may improperly plan, ineffectively deliver the
content to learners, and may skip important content whichappgar in the final examinations

thus contributing to the failure éfistorylearners in their public examinations.

Evidently, Mhonywa (2014) found that in Tanzania, some of the teachers were frustrated by the
challenging topics they teach their learners. Keeping that in mind, some teachers allow learners to
work in groups without brainstorming previous topics, instefagreparing lesson presentations

on some of the topics they teach (Iquabal et al., 2022). Apparently, these are the signs of ineffective
teachers who Ntabeni (2006) regard as ineffective in prepHisigry learners for essay writing

skills, leading to lgh failure rates on performance Hfstory learners in public examinations.
Bearing that in mind, it would seem that such kinds of teachers may inadequately prepare for their
lessons prior to their teaching process.

The study of Aada (2020) reports thaéffective teachers without proper planning struggle to
effectively facilitate learners from previous lessons to the current ones, leading to failure for
learners to establish a connection between lessons. Consequently, this may affect the examination
pefformance ofHistory learners negatively. On the other hand, Limene (2018) asserts that
knowledgeable teachers with proper lesson preparations effectively scaffold learners and connect
previous topics to current ones. Besides, such teachers may evencusggteals and various
learnercentred teaching methods such as-pigy/, presentations and debate hence this may result

in good performance distorylearners in their public examinations (Alkalaki, 2021). Taking that

into account, it appears thdtistory teachers with welstructured lesson preparation may
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positively affect the performance of their learners in public examinations as they may use teaching

strategies and teaching aids properly.

The literature further suggests that selecting effecti@ehieg methods can positively influence

the performance oHistory learners in their public examinations (Muhoza et al., 2023).
Munyaradzi (2013) suggests that combining teacketred and learneentred teaching methods

is the most effective approachrfo achi evi ng opti mal | earnerso6 out
recommended using both of these teaching strategies in the teaching and learning process, learner
centred approaches promote better topic mastery than teamttezd which centralise the flayf

knowledge as onway from a teacher to the learners. In support, Badar et al. (2022) emphasise

the importance of learne@entred methods like demonstrations, stating that they lead to improved

|l earnersod6 performance. A semahatdnteracdienqamangnleamero f  t h
and between learners and teachers can enhance their knowledge acquisition, leading to better
performance in public examinations, emphasising the importance of leameed teaching

methods.

2.3.8 Coaching in the teaching of History
As discovered by Ehsanipour and Zaccarellin (20d@aching is defined as a tool for teachers to

enhance their ability to assess the effectiveness of instructional strategies in supporting learning.

As to the definition provided by Krat at. (2018), coaching is a type of professional development
program where teachers receive feedback from peers or coaches after they observe their instruction

to assist them better. According to Trido (2021), coaching consists of a few fundamental
componerg, including continuing support, n@valuative feedback, and assistance in helping
teachers gain a better knowledge. Therefore, it appears that coaching could be advantageous for
both teachers and learners since it could enhance learning and encouragentian of highly
successful teacher s, both of whichltisnarthisd ever
reason that the literature suggests that both teachers and learners require to go through the process
of coaching (Summer, 2011; Krat et al., 2018).

Based on the ideas of Kenny and Faunce (2004), learners who experience and enjag coachi
outperform learners who do not experience and enjoy coaching. Using the concepts from Summer

(2011), instructional coaches assist teachers with lesson analysis, use of assessment data, lesson
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planning, teacher observation and conferences, and lessailinjpdHowever, despite the fact

that coaching may promote the performancdieforylearners, the literature further specifies that
there are some learners who perform worse even when they are coached (Kennedy & Faunce,
2004). Therefore, it would appeénat coachingHistory teachers and their learners may be
beneficial as it may enhance the performandeigtory public examinations. However, coaching

may require effective training d¢distory teachers and regular monitoring to learners for it to be

effective and beneficial to learners in public examinations.

2.3.9 Drilling in the teaching of H istory
According to Aini et al. (2020), drilling involves repeating what is heard after listening to the

model which is given by the teacher or another leamehe classroomDrilling is further
described by Mayasari (2020) as an instructional strategy in which teachers model a word or
sentence and learners repeat it in order to help learners recall and understand the aim. In accord,
Rofiah (2022) says that tling is a method that teachers employ while imparting new language
concepts to their learners. During this process, learners listen to their teachers and mimic their
phrases and words. It is apparent that drilling appears to be an instructional steztedyyu
teachers whereby learners are taught to repeat what they are taught by their teachers to help them
understand the taught concept. Seemingly, understanding the concept miistaglplearners

to perform well in their public examinations.

Due to Septiberads (2016) observation that d
allowing them to respond to the teachers, pay attention, listen to the teachers, repeat what they
hear, and complete the task, it is possible that using dritirige teaching oHistory maybe
advantageous teélistory learners. Mayasari (2020) reiterates that drilling enhances learners’
learning and participation by providing unique information, as all learners need to learn from each
other.According to the ligrature, drilling may helplistory learners become more proficient in
vocabulary, communication, pronunciation, and may also encourage lengthier word memory, error
correction, and conversation practice (Rofiah, 2022). In doindréling may engage leaets in

learning, help them in understanding historical content, terminologies, and facilitate their retention

of information, ultimately leading to better performance in public examinations.

On the other hand, the literature notes that teaching drillichpatienging since it calls for an

extraordinary amount of the teachersd6 creat.i
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Rofiah (2022) adds that drilling takes a lot of time, is monotonous unless learners are highly
motivated, does not always helpem understand the content being taught, and can prevent
learners from applying their skills in the same situation if it relies too heavily on memorisation.
Therefore, this may support the findings of Aini et al. (2020) who emphasise the need fa drillin

to be used in conjunction with action research cycles from cycle to cycle in order to enhance
Historyl ear ner sd compr ehensi on. I f that is the ¢
History learners in performing well, just as practising opaésentations and memorisation
exercises through drilling improve these skills.

2.3.10 Relationship with the principals, other teachers and learners
The relationship oHistory teachers with the principals, other teachers and learners appear to be

one of the factors i nf Hist@ypeblicexxamihatoas: Bagedadhe per f
ideas of Edgerson et al. (2006), teachers who have strong relationship with thgafsrimspire
and motivate their learners to perform at the highest level in public examinations. This is because

positive environments boost teacherso energy

public examinations. Koso et al. (2019)statb at pr i nci pal s6 | eader ship
to the devel opment of | earnersd character ar e
inspiring them to think critically, and offer

this regard, the relationship of the principals with bbtistory teachers and learners should be
cordial for the benefit of learners, and this may contribute to the creation of positive learning
environments that may ultimately improve the performancelistory learners in their public

examinations.

Based on the existing literature, fostering great school cultures and guaranteeing learners
performance require the presence of amicable, cordial relationship between the teacher and
learners and between the dbars and principals (Better Leaders Better Schools, 2022).
Accordingly, Edigbo (2024) states that cordial relationship between the teachers and the learners
result in improved performance of learners in public examinations since it facilitates teaching an
learning process. On the other hand, Emosivwe et al. (2023) show that while a friendly relationship
bet ween teachers and | earners improves | earn
secondary schools do not have a friendly relationship betwaelnees and learners because most

teachers punish their learners for misbehaviour, and some teachers are harsh with their learners in
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the classroom. Consequently, as highlighted from the literature, harsh teaching styles may
negatively impacHistory learrers' performance in public examinations, as they may retreat and
hide their abilities in such situations (Edigbo, 2024). It is therefore, against this matter that cordial
relationship between thdistory teachers and their learners is required in the tegaf History

in order to improve performance litistory public examinations.

2.3.11 Assessment methods
Equally important, assessment methods like testing, assignments, homework and feedback can

significantly influence the performance History learnersin their public examinations, either
positively or negatively. This may depend on whether or not teachers regularly and effectively
assess their learners through homework, assignments, quizzes, and classwork each week (Atabek
et al.,, 2014). Moreover, Shiet al. (2017) add that this may also depend on whether teachers
provide their learners with immediate feedback and do corrections with their learners or not.
Considering that, Djarfour (2018) emphasises the importance of weekly feedback from tests,
assigments, homework, and class activities as it aids learners in recognising and correcting their
mistakes. This means that it is apparentithstoryl e ar ner s6 per f or mance 1 n
is influenced by teachersbdé6 regular assessment
and immediate feedback positively affecting performance, while rare assessment and delayed

feedback negatively affedt

According to AnnueSekyi (2015), some teachers skip difficult topics, provide insufficient
feedback, and provide destructive comments on
prepare for examinations. Therefore, according to Mani et d8j2the aforementioned factors
symbolise that learners are partially taugddistory learnersnay not perform well in their public
examinations because the examinations are designed in accordance with the prescribed content to
be covered (Iquabal, 20223s a resultHistory teachers must provide learners with immediate
feedback with constructive plans as recommended by the Lesotho educational policy frameworks
(MOET, 2009; MOET, 2021).

Besi des, Moghaddamdés (2013) r g@refieaatly enhance thg ge st s
performance of learners compared to those who do not participate in them. To validate this, Basolm

and Johnson (2009) state that weekly quizzes generate extrinsic motivation for learners, as they
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strive for good grades in their caes, leading to extensive preparation and effort not only in their

weekly quizzes but also in their tests, home works, and assignments. Besides, the literature
demonstrates that frequent tests expose learners to class material, helping them become familiar
with examiner so -wigep enalling tthero nosidendifp duestioessfor final
examinations (Moghaddam, 2013). Therefore, it appears that frequent tests and quizzes may
reduce | earnersodé test anxi et yalexhn@natbnsoogpared e nf e
to those who take tests less frequently. Atabek et al. (2014) stress that practising and testing aid

learners in retaining previously learned information hence this prepares for public examinations.

Djarfour (2018) proclaims thaassessment helps in knowledge development of learners that
enables them to see their errors and shortcomings, and enables them to work towards correction.
Additionally, Oyinloyr and Imenda (2019) confirm that learners who adhere to the assessment
teachimg strategies outperform those who do not. According to Songsirisak and Jipranee (2019),
homewor k and other forms of assessments have
because they force them to focus more intently on the materials and legsichsnay improve

test results. In support, Hag et al. (2020) affirm that homework not only reinforces classroom
instructions but also enhances understanding and keeps learners engaged in their studies at home.
Therefore, it appears that frequent assessmaii immediate feedback motivates learners
intrinsically and extrinsically, while not only rare assessment but alsel@aging assessment

demotivates learners to learn.

2.3.12 English as a medium of instruction
English as a medium of instruction isadimer factor that influences performance Hiktory

learners in public examinations. As noted by Mlay (2018istory learners struggle to
communicate well in English and lack confidence in using it. It is for this reason that teachers use
code switchingad code mixing in their teaching in order to help learners to understand the subject
matter. This is supported by Mhonyiwads (20114
utilise their mother tongue for their teaching instruction to assist leamensierstand the subject

content. According to Patrick (2020), many high school learners struggle with language errors like
unclear instruction, inappropriate word usage, and poor written language structure. However, the
literature discovered that incompate in instruction language is a problem not only for learners

but also for teachers, as many lack fluencies to confidently deliver engaging lessons (Mhonyiwa,
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2014; Patrick, 2020). Therefore, it seems that not Higtory learners but also their teachdace
challenges with English usage, often delivering content in their mother tongue, highlighting the
need forHistoryteachers to use English for instruction and mother tongue for scaffolding learners

only.

2.3.13 Teaching resources
According to Goglitti (2020), teaching resources are important components ofduiglty

education. As identified by Organisation for Economic Cooperation and Development (2020),
teachers need teaching resources in order to transmit education thatbidaig and that is
challenging and responsive to the needs of learners. Sengai and Mokhele (2022) further state that

i mproved access to instructional resources ca
by aidingHistory learners in conceptualising taught contant having a significant impact on

their academic performance in their public examinations.

Contrary to this, Juliana (2020) emphasises that inadequate resources in high schools have a severe
negative impact on bot h Itetateacheclasg Hdwevatistory ng an
teachers must be as innovative as they can in addressing the challenges of inadequate resources.
According to Sengai and Mokhele (2022), it may be encouraged for teachers to create basic
teaching resources so that leanis are better acquainted with the material they would be covering

in class. Seemingly, these inadequate resources may demotivate teachers, leading to stress and
negative impact on the performanceHi$torylearners. In the context of this study, thecdssed

teaching and learning resources include textbooks, computer laboratories, library resources, and
technology. The resources are discussed in detail below starting with textbooks to technology.
2.3.13.1Textbooks

Textbooks in schools may affect the performancédistory learners in public examinations.
Evidently, in Tanzania, Mhonyiwa (2014) exposes an extreme shortage of textbooks in
government schools compared to private schools. In the opinions of Mwatwahg2114),
government schools face textbook shortages due to limited government funds, causing parents to
rely on purchasing expensive textbooks for their children. In consideration of that, Lamas (2015)
proposes that par ent s Otextbooks fbor their tchildrenh may éeéddft@ r d e
unsatisfactory performance of learners in public examinations. Resultantly, Makori and Onderi

(2014) argue that shortage of textbooks influences teacher workload, pace of learning, and
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negatively impact syllabus eerage, potentially leading to poor performancélstory learners
in their public examinations. Bearing that in mind, the absence of textbooks can negatively impact
performance oHistory learners, while their availability and effective use can posttiiapact

their performance in public examinations.

2.3.13.2 Library resources
Aside from textbooks, library resources may also affect the performardistofy learners in

their public examinations. According to Mhonyiwa (2014), library resources are crucial for
teaching and learning, instilling a reading culture among learners. Mwathwana et al. (2014)
exemplifies that high schools of Kenya often lack currentbtoks, store prehistoric and
unapproved materials in their libraries and some libraries lack textbooks. In a similar manner,
Moea (2022) notes that in Lesotho, high schools lack libraries and textbooks. Therefore, it is
without doubt that unavailabilityfdibraries may negatively influence the performancelistory

l earnersd in their public examinations.

2.3.13.3 Technology
Technology is another factor that may influence the performanégstdry learners in public

examinations. According to the litéuae, technological tools such as computers, projectors,
internet and audwwisuals can be employed in the teachingistory toenhance the performance

of History learners in their public examinations (Boadu et al., 2014). Monserate (2018) further
expres es t hat teachers and | earnersé computer
learners in public examinations. To bolster this, Risda and Rey (2023) note that learners who
receive instructions using technology outperform learners who receivectimtis through
traditional ways of teaching since technology improves learners learning and useful teaching
practices. Additionally, Monserates (2018) highlights that learners attending private schools tend
to possess greater selfficacy and utilise tdmology more extensively, leading to improved
performance in their public examinations. In light of this, technology mayHistpry learners
perform better in their public examinations because learners who are computer literate outperform

those who areat.

However, Bingimlas (2009)dentifies challenges in technology integration, including lack of

accessibility, poor resource organisation, poor hardware, inappropriate software, insufficient
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computers, lack of technical support, slow internet, lackeathers training, malfunctioning
computers, and outdated computefgart from that, Boadu et al. (2014) highlights other
significant barriers to integrating technologyHimstory teaching, including the unavailability of
technological tools, insufficieime, and lack of administrative support. Ismai et al. (2020) further
highlights the challenges of integrating techi
skills, lack of expert and inadequate administrative support. All these factoroneehibove

may not only negatively affect the internal performanceHddtory learners but also their

performance in public examinations.

Besides, Dube et al. (2018) point out that poor training, negative attitudes and lack of ICT software
are the challeges of integration of ICT in the teaching and learning. Kennedy (2023) states that
the main obstacles to integrating ICT into the classroom are a lack of computers, projectors, lack
of institutional internet access, lack of support for instructors, latlaiming, a shortage of ICT
experts, funding inflexibilities, and lack professional developmiwen though technological

tools may enhance the performanceHastory learners in their public examinations, integrating
technology inHistory teaching is ballenging due to lack of administrative support, lack of
accessibility, poor resource organization, poor hardwarapjmopriate software, and lack of
technical support, and less ICT experts. Factors such as teacher competence, training,
malfunctioning omputers, inadequate computers, old computers, unavailability of projectors,
slow internet, lack of internet, lack éfistory teachers' training, insufficient time, and funding

inflexibilities also hinder progress.

2.14 Computer laboratories
Literature reveals that use of computers in teaching and learning could address textbook and library

shortages, improve performance-b$torylearners in their examinations, as they perform similar
tasks (Mhonyiwa, 2014). However, Limene (2018) repodshile some schools have computer
laboratories in Namibia, the internet is often unavailable. Besides, Mani et al. (2020) highlight that
some schools neglect to utilise existing computer laboratories and internet facilities, limiting
teachers and theiearners to look for updated knowledge. As far as anyone can judge, computers
are very important because they may address the challenges of lack of textbooks. However, it

seems that most of the schools that have computer laboratories often lack intdries & is
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the case of Lesotho, potentially leading to lower performancElistbry learners in public

examinations (Moea, 2022).

2.3.15 Motivation of teachers and learners
Motivation of both teachers and learners may also influence the performadistany learners

in their public examinations. According to Liu et al. (2022), motivation is the driving force behind
goaldirected academic activities and key to the good academic performance of high school
learners. In that regard, Wilkesmann et al. @Giggest that teachers play crucial role in fostering
the motivation of learners. Although teachers have a significant influence in motivating learners,
learner and teacher motivation may be equally important in improving performahtistafy

learnersan their public examinations.

Correspondingl vy, Mudago (2017) asserts that t
commitment to achieve individual and school goals, which is reflected in their job performance
and this c¢an mationbetaviour, dncpaovide eheireidergnfor task completion.

Thoka (2020) argues that lack of seibtivation among the learners is the major cause of poor
academic performance of learners in public examinations. Therefore, according to the above
scholas, it seems that motivation can result in good performance of learners while demotivation

can result in poor performance in their public examinations and teachers are key to motivation.
Not only that, teacher sd mot omarmddesiceno ascempliels t o

personal goals, which is evident in how well they perform at work.

Mrumads (2013) ideas suggest that teacher sd mc
in turn boosts their morale, enabling them to perform bettar f#verage. It is in this regard that

their effort may ultimately and positively affect the performance of their learners in their public
examinations. Nevertheless, Mhonyiwa (2014) states that government high school teachers are
often demotivated to teadheir specialist subjects due to factors like low salaries, inadequate
resources, and lack of promotion whereas private school teachers are motivated by their high
salaries and close supervision from heads of department and principals. As a reselrs tya
school environment al factors such as resour ce
demotivation. Adequate and effective use of ¢t

inadequacy and ineffective use may result in teabhersl e mot i vati on.
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I n addition to that, Mudongo (2017) highlig
satisfaction and career development opportunities like promotieesywice training, workshops,

seminars, and revision courses. For that reasonu#8ekyi and Nti (2015) argue that
demotivated teachers do not truly teach, but rather instruct and assign tasks to their learners.
Seemingly, job satisfaction and-sner vi ce training also contrib
Teachers who are motivated deave a positive impact on performanceéigdtorylearners in their

public examinations, while those who are demotivated can have a negative impact.

2.3.16 Support from school management
Support from school management may also affect the performartistofy learners in public

examinations. As highlighted by Nzoka and Orodho (2014), most school managements fail to
adequately support their teachers and learners due to their inconsistent instructional supervision
and uncoordinated guidance and counselllings may affect the performanceldistorylearners

in their public examinations because teachers may not teach learners well enough to prepare them
for public examinations. For example, there may be high rakéistbryt eac her s6 absen
and some magven skip important historical content which may appear in the public examinations.

It is against this notion that Sengai (2021) posits that the responsibility of the head of department

to guarantee thatlistory is taught correctly in the classroom migesult in the adoption of
demanding programs for instructional leadership, which will help to enhance teaching methods in
History classes to ultimately improve the performanceHi$tory learners in their public

examinations.

Additionally, this support @y be determined by the management styles used by the principals of

the schools as demonstrated by Mani et al. (2020). These authors claim that autocratic principals
often communicate ineffectively with teachers, preventing them from expressing thesnsmni

|l earner so perfor mance I n publ i c examinations
communication of autocratic principals to teachers and learners suggests a lack of support from
school management (Oscan, 2021). If that is the case, this dii management style may
demotivate teachers to teach and learners to learn and ultimately affecting the performance of
History learners negatively in their public examinations. At the same time, this lack of support

from school principals seems to b&dated to insufficient management training, which exposes
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their shortcomings and may have a detrimental impacHwmtory | ear ner sé6 and t

performance iHistory public examinations.

Furthermore, Sulan (2024) confirms that | ear ng¢
school principals who typically exhibit excessive strictness and harshness, discouraging their
teachers from giving their best effort. Nonetheless, Oscaklj2@rgues that principals with

effective instructional leadership skills improve school system development by enhancing
teachersdé knowledge | evels and enhancing | ear
(2020), these kinds of principals worKesftively for planning, motivating, and inspiring learners

to put in a lot of effort in order to enhance their academic performance in public examinations. On

the other hand, it would seem that supportive principals with effective leadership skills can
significantly influence curriculum instruction, academic success, and performandestofy

learners in public examinations.

2.3.17 Family job types and income
According to Akessa and Dhufera (2015), t he

performane in public examinations either positively or negatively. They further argue that
learners with working parents perform better than those with farming or not working parents. Asif
et al. (2020) confirm that household income significantly and positivegcisfiperformance of
learners in public examinations. Resultantly, it seems that the wealthy families can purchase
necessary teaching resources like textbooks, smart phones, and daiestéoy learners,
promoting streséree learning for learners hencegroving performance dflistory learners in

public examinations.

To the casual observer, learners from low s@uonomic families often struggle to afford
teaching resources, school fees, and may be expelled from schools, which can demotivate them
and hinder their learning experiences. As a result, this creates addgteess on both learners

and their parents thus negatively affecting performanddistbry in their public examinations

(Oscan, 2021). To elaborate, Khan (2010) highlights that South Asian learners from low socio
economic backgrounds change schoolnatémce dates based on their attendance and absence
patterns as they become present on certain days and absent on certain days. Therefore, this may

affect the performance éfistorylearners in their public examinations negatively.
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2.3.18 Examination syste m
Based on the findings of Limene (2018), the ministerial system of automatic promotion negatively

influences the academic performance of completing learners. In support, Zhang and Huang (2022)
assert that learners are promoted to the next grade withoavig the basic competencies of the
current grade. James (2017) highlights the significant issue of learners appearing unprepared for
the next grade due to this serious problem. Therefore, promotion may significantly influence the
performance oHistorylearners negatively in their public examinations, as promoted learners may

be demotivated to work hard.

With reference to Lesotho, Moea (2022) comments that the introduction of the integrated
curriculum brought the idea of promotion, preventing primaysome high school learners from

repeating even if they failed. The literature further reveals that promotion often results in
incompetent learners, making it challenging for high school teachers who lack elementary teaching
skills (Moea, 2022). Additionly, James (2017) asserts that learners who are automatically
promoted from previous classes are not prepared for the current class. The literature further
indicates that promotion leads to lazy learners who do not put extra effort to pass to the siext clas
putting more loads on high school teachers. Seemingly, high school teachers may struggle to cover
anticipated content due to | earnerso6 unprepar
a lecturing method, rush over content and skip anothéeboausing a higher failure rate among

Historylearners in public examinations (Limene, 2018).

2.3.19 Curriculum alignment
Phaent on (2017) hi ghlights the confusi on i n

misalignment between curriculum desigheand examiners, who often fail to express the
curriculumdés intention regarding practical wo
alignment at progradevel, that is, the positive coherence between instruction, learning and
assessment is crati In the opinions of Oscan (2021), in some schools, there are misalignment
between the examination questions set and the marking schemes used. According to the literature,
some of the misalignment are the results of exclusiadistry teachers in curculum design

(Moea, 2022). That is why Sengai and Mokhele (2021) underscore that in order to effectively

execute curriculum reforms, polieyakers should make an effort to include teachers in the process
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as this may allow them to voice their concerns tat critical in the successful curriculum

implementation.

The literature further stresses that there is also misalignment between the content of the syllabus
and the examination questions set (Limene, 2018). In addition, Mo23)(2@rns that unclear
communication between curriculum designers and examiners as well as markers affect teachers
negatively who in turn affect the performance of their learners negatively. Therefore, it would
appear that misalignment of curriculum betwekesigners and examiners may negatively affect

the performance dflistory learners while proper curriculum alignment may positively affect the
performance ofHistory learners hence a need for alignment between planned and implemented
curriculum. It is inthis regard that Sengai and Mokhele (2022) accentuatélisiatrry teachers

should be urged to use their creativity and utilising educational resources that support the themes

they teach in each lesson, particularly when a new syllabus is implemented.

2.3.20 Health of learners in the learning of H istory
Health is another factor that influences performancHistory learners in public examinations.

According to Show et al. (2015), learners with poor health have higher probability of failure in

their pubic examinations because poor health on children results into emotional, social, physical,

and mental problems. In concurrence, Olusegun (2017) acknowledges that learners who frequently
attend class due to their good health appear to perform better instheies and are more
successful than the ones who do not regularly attend class due to poor health. This poor health may
emanate from poor nutrition, hunger, poor hygiene and lack of humanisation and it may ultimately
hinderHistory learners from performing well in their public examinations because it demotivates
them to | earn. To add mor e, Sabir -bdng lm$ . (20
significant impact on how well they perform in their public examinations. Vi in mind, it

would seem poor health éfistory learners may negatively affect their performance in public

examinations while good health may positively affect their performance in public examinations.

2.3.21 The attitude and behaviour of History teachers
The attitude and behaviour of teachers also influence the performaHestarly learners in their

public examinations. Based on the findings of Ullah et al. (2018), teachers who apply positive

attitude and behaviour towards their learners motivata thdearning of the subject. In a similar
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vein, Dar (2022) argues that positive teacher behaviour and interactions with learners strengthen

the potential needed for enhanced performance of learners in public examinations, while on the
other hand, harshdehers can lead to demotivation of and poor performance of learners. As a
result, it would appear thadistoryt eacher sdé6 pl easant behaviour &
important in motivating learners since it allows them to engage effectively witht¢aeiners,

which could i mprove | earnersd performance in

Additionally, Kahveci (2023) highlights the ir
academic, social, and emotional development, with positive interadimosting comfort and

interest, and oppressive ones leading to {iemm sadness and failure in public examinations.
Contrary to this, Baloglu (2009) explains that teachers act aggressively and authoritatively, with
male teachers physically abusing and Hiating learners while some female teachers dress in a
sexually aggressive manné&wurther, Le Courtois (2024) warns that certain punishment methods

and negative teacher feedback can harm the relationship between teachers and their learners,
potentially leding to insecurity and demotivatiohl these acts may destrudistorylearners and
demotivate them to learn hence affecting their performance in public examinations. Therefore,
positive attitude and behaviour co©ef whitedhaic her s
negative attitude and behaviour may negatively imphstoryl ear ner s 6 per f or man

examinations.

2.3.22 Attitude and behaviour of History learners
According to Simba and Kabuka (2016), general discipline characterised by adeegi@iteness,

orderliness, and social competence can influence the attitude and behaviour of learners that may
ultimately influence their performance. This is because according to Dar (2022), indiscipline

hi nders | earner s6é f o churequire hardevdrky tnzetmaragemdnt, apd a | s
respect while disciplined learners are more likely to stay focused in their educational goals, and
succeed academically. This is more so, because they are less likely to become involved in
disciplinary cases thaiould take them away from their studies. Therefore, it would appear that

such learners portray positive behaviour and attitude in learning and this may enable them to
enhance their striving for academic success and eventually boost their performanceublite

examinations.
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According to Dar (2022), positive teacHere ar ner r el ati onships have
attitude and behaviour in the classroom because happy teachers motivate them to have positive
attitude towards the classroom learnimgl &chool as a whole. However, it is not always the case

that learners portray positive attitude and behaviour in the classroom as sometimes they portray
disruptive behaviour. By definitio@keke et al. (2023) define disruptive behaviour as actions that
hinder classroom facilitation and educational outcomes, often resulting from learners violating
rules. To put it in simpler words, disruptive behaviouHtdtorylearners may not only affect their
teachers negatively but also their performance in pubic examinations.

The literature also portrays that this type of behaviour could be detrimemattoyt e ac her s 6
well-being since it could be difficult for themtbe al wi t h di sruptive | earr
it is unbearable and stressful, which lowklistoryt eacher sé6 psychol ogi cal
being (Okeke et al., 2023). In this wdyistoryl ear ner s6 di sruptive beha
demotivate tbir teachers and ultimately affect their performance in public examinations
negatively as teachers may ineffectively transmit historical knowledge to them. Conversely,
Kahveci (2023) debates that negative attitude and behaviour of teachers can lead &orlesird
negative attitude and behaviour ultimately resulting in subject failure due to feelings of sadness,
hatred, anger, and oppression. From all appeat
influence | earner so6 asitiva ttachdre maivatchg dmnc deaecloping u r w
positive learning attitude, while negative teachers demotivate learners, leading to high failure rates

in public examinations.

2.3.23 Congested classrooms
Congested classrooms may also influence the performankistoiry learners in their public

examinations. Mani et al. (2020), clarify that there are congested classrooms with inability to
accommodate a large number of learners in high schools. According to West and Meier (2020),
lack of teachers and inadequatassrooms are the key contributors of congested classrooms.
These authors stress that teachers struggle with managing large classrooms with learners and
efficiently revisiting stages, as they have limited time to attend to all learners. Consequently, based
on the ideas of Mankgele (2023), classrooms with insufficient spaces are found to hinder learners
effective learning and outcomes. Apparently, this may affect the performahkitstafy learners

in their public examinations because teachers may fail teessl@dll the learners such as failure to
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of fer continuous assessment through several C
commitment and understanding of the taught concept. For example, the teacher may not be able to
addr es s adedtions durang leaenings & thgy may need clarification on specific concepts.

2.4 Mitigation of History | AAOT AOOS8 DPAOALI Oi AT AA ET DOAI E/
Historically, AnnuaSekyi and Nti (2015) emphasise crucial role of pedagogical relationships
between teghers and their learners in teaching and learning, as both are active participants in
classroom settings. Nevertheless, in reality, this is not always the case as Mani et al. (2020) argue
that the majority of teachers employ a banking approach systemich Velarners are passive

recipients of knowledge rather than actively participating in the teaching and learning process.
Mor eover, the | iterature further shows that
teachinglearning resources significaptinfluence their pedagogical relationships with learners

and their academic performance (Iquabal et al., 2022). Therefisteryteachers should foster a

positive pedagogical relationship with their learners to enhance their academic learning

performarce in public examinations.

As emphasised by the literature, an incompetence in English as a medium of instruction is not only

a problem to the learners but also to their teachers (Mhonyiwa, 2014; Patrick, 2020). According to
Martirosyan et al. (2015), ggberceived English proficiency is influenced by motivation,-self

efficacy, confidence, and a positive attitude towards English language so that teachers are better
equipped to confidently and fluently deliver the lesson in the classroom. In light dfignsst al.

(2022) advise teachers to steadily raise | ear
teaching tasks, and activities, concentrating
thinking, and learning methods during thectdag process. The implication here is thggtory

teachers must not only concentrate on the correct historical content of learners but they must also

concentrate on their correct use of English.

Support from school management is another factor influencing performaHcarfy learners in

their public examinations. In response to this challenge, Nzoka and Orodho (2014) propose

enhancing leadership skills through exhaustive training of principagdling former learners to

form organisations for government funding subsidies, and providing operational guidance and

counselling. Further, Senguo and llomo (2020) suggest that school frontrunners should enhance

their managerial practices, involve pareim decisioamaking processes, and accept constructive
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ideas from learners to enhance academic performance. Jackson and Andala (2022) emphasise the
importance of effective school management strategies and peer learning implementation in
enhancinglearnsr6 per f or mance. According to Sulain (2«
from autocratic management, giving teachers complete control over their workloads, instead,
monitor them to ensure that they are following the rules and perform their wedtiedfy.

Apparently, school managers should improve their practices by involving parents in decision
maki ng, embracing | earnersdé constructive idea

and offering guidance and counselling lftistory learners.

The issue of lack of resources need to be considered for better performbinst®yflearners in

their public examinations. It is in this regard that, Okongo et al. (2015) recommend that the
government should allocate more funds for the purchase of teaching and learning resources,
infrastructure development, teacher training, and recraitméuliana (2020) highlights the

i mportance of community donati ons, the schoo
distribution of resources for the benefits of learners. Putting that into consideration, Organisation
for Economic Cooperation andeRelopment (2020) emphasises the necessity for sufficient,
guality, and effective use of material resources by teachers and school management to enhance
teaching and learning. Sengai and Mokhele (2022) also suggest that the government may set up
resource entrers wherdHistory teachers can borrow educational resources that are not always
available in classrooms. Against this background, it would seem that in order to mitigate the
performance oHistory learners, the government, community, school managemedtieachers

should collaborate to ensure the adequate quality, and efficient use of resouficgt®fplearners

to improve their performance in public examinations.

The use of technology in the teaching-b$tory has been shown to improve the pemiance of

History learners in public examinations. Boadu et al. (2014) suggest that successful technology
integration inHistory educati on requires teachersé fami |
motivational packages from managements of the schools degyresources from the Ministry

of Education and Training, and-thner vi ce training sessions. Mu ¢
suggests that in order to héfjistoryteachers use information and communication technologies to
enhance | ear n the godernmpeatrahdonarowermmend grganisations should fund

provision of computers and internet infrastructure to schools.
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Furthermore, Monserate (2018) emphasises the importance of schools providing adequate
computer use opportunities for learners, allayvlearners to use technology independently,
frequently, and providing teachers advanced technology training. With that being said, it seems
that the government, negpvernment organisations, and school management should collaborate
to provide schools wiit subsidised technological resources and infrastructures for the benefit of
Historylearners. Therefore, the Ministry of Education and Training should idiéory teachers

in-service training on the effective use of technology in the teaching of history.

In addition, motivation is a very important factor in influencing performanddisibry learners

in public examinations. Fundamentally, AnrABekyi (2015) suggests that effective teaching and
learning requires teachers to motivate their learners. Ipastyydquabal et al. (2022) concur that
motivated learners learn better than demotivated ones due to their ability to adapt their strategies
based on workload. Additionally, Kokoro (2021
effectiveness can bachieved through adequate salaries, fringe benefits, asghirce training.

From all appearances, teachers who motivate their learners can foster a positive attitude, leading

to better work ethic, punctuality, effective learning, and higher marks éorpence ofHistory

learners in public examinations. Bearing that in mind, it would seem that teachers should be

motivated so that they could motivate their learners in the teaching and learning.

Vroomds Expectancy Theor yintinsicglly maivated ahdmmake thé e a ¢ h «
best choices to minimise stress and maximise their satisfaction (Vroom, 1964). Further, Kokoro
(2022) highlights that motivating teachers is essential to achieving organisational goals and
providing quality instructionThis is due to the fact that motivated teachers are unquestionably
pleased; as a result, they are motivated to perform their jobs competently and with greater effort
in order to produce high quality results. This is supported by the study of Wikiesten(2€21).

The study suggests that teachers should motivate their learners through the various applications of
teaching aids and learnezentred methods. Therefore, the teaching and learning in the absence of
resources appears to be advanced by metiistorylearners who can choose from a wide range

of options. These options may seem to address some of the barriers to instruction in order to deliver
necessary and appropriate knowledge for ngbe teaching and learning ofdtbry, which will

improve the performance dfistorylearners in their public examinations.
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Moreover, Ullah et al. (2018) advise thdistory teachers should model positive behaviour and

attitude towards their learners in the classroom, as this encourages their learnegssiobgéatl

This is in |ine with | gua Bliatdry teadhersanith postive( 2 0 2 2
behaviour, and attitude can positively influ
examinations, while those with negative behaviour anaidéinegatively affect their performance

in public examinations. In support, Briones (2021), echoes that learners with good behaviour, and
attitude perform better than those without these aspects. Dar (2022) emphasises the importance of
teacher and learnarotivation in creating a positive classroom environment that promotes healthy
interactions and goal achievement. Therefore, lbtithory teachers and learners are urged to

engage in good behaviour and attitude as positive attitude and behaviour can hestert

performance oHistory learners in their public examinations.

It appears that qualified and highly educakéidtory teachers are deemed capable of providing

good quality information to their learners. However, some highly educated and qudigied/
teacheranay struggle to master subject content, necessitating teacher training through several
workshops as suggested by Ntabeni (2006) and Fru (2015b). Along the same vein, Ene et al. (2022)
suggest that educational administrators and governnséioisid organise Hservice trainings,
workshops, and seminars fdistoryteachers to improve their qualitative development experience

that would enable them to enhance the performance of their learners in public examinations. In
support, Peteretal. (203) emphasi se the need for workshop:

persistent failure in public examinations.

In the opinions of Asif et al. (2020), professional teachers often involve learners in learning
through discussion, independent learning,rese writing, and appropriate response writing.

Further, Oscan (2021) acknowledges that professional teachers, unlike unprofessional ones,
actively work to enhance their teaching and learning resources, monitor learning, and effectively
explain complex cacepts. Actually, Peter et al. (2023) suggest prioritising the employment of
qgualified teachers by the government t o enh
performance in public examinations. Therefore, it could seem that the efforts and camisildti

these teachers in the teaching and learningistiory might promote performance of learners in

their public examinations. For that reason, professional teachers should further work hard, monitor

learning, and explain difficult concepts so that thag be comprehensible ltbstory learners.
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Furthermore, according to Oscan (2021), improved family education levels, good income from
good paying job and | earnersé good health posi
towards learning, aaducated, working parents and learners with good health often have a positive
outlook towards school. To support this, Argon and Kiyici (2012) concur that educated families

can explain complex concepts to their children. Emanuel (2017) emphasises tfa paeehtal
sensitisation to improve childrenbés psychol og
root cause of poor performance in public exam
effectively affect the performance ldfstorylearners in their public examinations, suggesting their

collaboration with teachers to utilise their knowledge for academic assistance.

Apparently, peer pressure could affect academic performandestoiry learners in their public
examinations. Inconformt y wi t h t hat, Al zoubi (2021) posit
than that of families due to their shared age and environment over specific periods. In order to
address the challenge of peer pressure, Simba and Kabuka (2016) suggest the gfractic
disciplinary in the school environment, as schools with a strong disciplinary climate tend to have
higher improvements in learners compared to those with less discipline. In alignment with this,
Dagogo (2020) concedes that disciplined learners are t@blpass their examinations than
undisciplined learners. The aforementioned scholars seem right, asHisaony learners may

struggle in their public examinations due to peer pressure from negative friends. Nonetheless, good
friendship among disciplinedistory learners who frequently collaborate and support each other

can significantly enhance their performance in public examinations.

According to Phaeton (2017), curriculum can be problematic since things do not always go as
planned due to potential disx epanci es between curriculum des
classroom activities. Basic principles of curriculum alignment, as proposed by Ziebell and Clarke
(2018) , stipulate that | earnersod knowltw®dge sh
determine their achievement | evel. Me i j and M
ensuring alignment between the planned (intended), implemented (enacted) and assessed
curriculum. Therefore, it seems that there should be clear communi@ationg curriculum

designers, teachers, examiners, and markers to align examination questions set with content and
marking schemes. It is for this reason that Sengai and Mokhele (2021) argue thampdkcy
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should endeavour to include teachers in culuitureforms in order to address their concerns, as

they are essential to the successful implementation of curricula.

2.5 Empirical Review
Ntabeni (2006) conducted a qualitative study about the statdsstofry teaching, learning, and

examination resultgn Lesotho, 2002004, providing insight for teacher education. The study
focused on the unsatisfactory statusistoryteaching and learning in Lesotho. The study utilised
five-year documentations of examination results for data analysis. It obsetieetining number

of schools and learners that still oftdistory and unsatisfactory performance of learners as the

two indicators of unsatisfactory status of history.

Ntabeni (2007) conducted another qualitative study aH@iory teaching, learning,ral Junior
Certificate examination results in Lesotho, 2@W6: Implications for teacher education. The
study used a sevgrear documentation of Junior Certificatistory examination results. It
revealed that unsatisfactory public examination performancélistory learners in Junior
Certificates is due to lack of essay writing skills, possibly due to insufficient teacher training of

both qualified teachers and student tess.

Another related study was carried by Lekhetho (2013). He conducted a qualitative study in Lesotho

on stakeholder perspectives on strategies that can improve learner performance ileaeimapl
examinations in Lesotho. The study involved learneachers, deputy principals, school board
members, and school inspectors as participants with data generated through questionnaires. The
25 schools were selected through stratified random sampling, while the learners were selected
through random samplingnd the data was analysed using descriptive statistics. Unlike the studies

of Ntabeni (2006) and (2007) that recommengirr vi ce training for tea
(2013) study suggests that enhancing academic performance requires collaboratioh, Englis
Language culture, regular class attendance, purposeful leadership, discipline, and learner

selectivity.

Again, Lebata (2014) conducted a qualitative study using -seogtured interviews and
document analysis as the research instruments. The stuggeth#the performance of Biology

5090 learners in selected high schools in Lesotho, using General System Theory (GST). Similar

to the findings of NHsidooyepanbdbsae(2006rband (200 2)

that learners in Biology 509@erform poorly due to factors like lack of resources, demotivation,
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and ignorance of instructions, -gervice teacher training, low classroom attendance, and

inappropriate teaching strategies.

Additionall vy, Mhonyi waods <t2aduled interewsa fodus geotipi ve s
discussion, observation and documentary analysis to investigate factors influencing examination
performance in commercial subjects in Tanzania. The study of Mhonyiwa (2014), unlike Ntabeni
(2006) and (2007), Lekhetho (2013@hd Lebata (2014), revealed that the qualifications of teachers
significantly influence | earnersd performance
showed that unqualified teachers, heads of department, and principals negatively affect the
performance of learners due to lack of leadership skills and inclusive content knowledge, affecting

delegating tasks to other learners.

Furthermore, Mwatwhana et al. (2014) conducted a qualitative study with the use of descriptive
design in Kenya on the impiof Historyteaching/learning resources on learner performance. The

study discovered that most Kenyan schools lack adedtiatery resources like textbooks,
teachersé guides, maps, game facilitiess and
Further, the study discovered that few libraries have shortage of textbooks and journals due to
insufficient funds for new publications. Apart from that, it was found out that most of the schools

lack libraries due to financial constraints and schmaln agement s6é prioriti sat
teaching resources. Therefore, unl i ke the oth
(2014) attributed unsatisfactory performanceHistory learners in public examinations to the

limited supply of resorces.

Limene (2018) also conducted a mixed method study on examining factors influencing academic
performance of grade 12 learners in English Language. The study showed that all interviewed
teachers were young, aged-26, with one teacher being 37 odet. Despite the young and
energetic teachers, there was no significant improvement in the performance of grade 12 learners.
These teachers could have improved performance of grade 12 learners because according to
Wanyama (2013), young teachers in moghefschools contribute positively to the performance

of their learners.

Man i et al . (2020) <carried out a qualitative
academic performance in secondary schools in Kenema City. The participants wenendiff

teachers from different subjects including history. Differently from the other empirical reviewed
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studies, the findings of Mani et al. (2020) demonstrated that teachers were using and mastering
English as a language of instruction. However, the studyv e al ed t hat despite
of English and school efforts to improve the English proficiency of learners, most learners struggle

with English as a medium of instruction, as they are unable to speak and write English effectively.
Therefore,leener sé6 i nability to master English | ed t
For instance, one of thdistoryteachers claimed that learners struggle to distinguish between the

effects and reasons of the scramble for Africa due to their lakglfsh proficiency.

Fi sheros (2023) gualitative study -strocturedhe Uni
interviews with eight teachers, employing phenomenological design and thematic analysis for data
anal ysi s. The st ud yeptwrs of learner gedfoemancesoa thé Advasmded p e r
English Language and Composition exam in Department of Defense Schools. The study revealed
that various instructional and population factors affecting learners learning include reduced
instructional time, laclof preparation, absenteeism, and reliance on compatésted software,

COVID-1 9 , and | earnerso6 | ack of materi al knowl ed

2.3.1 Justification of gap for this study
The purpose of this study was t o eElistagypuablice t eac

examinations in five high schools. For that matter, the study aimed to address three types of gaps
identified in the empirical review which are knowledge gap, empirical gap, and theoretical gap.

The studies reviewed lacked a comprehensiveetstanding of the perspectives of teachers
regarding the public ¢istearydeamers in loesoth® Mgstestufliesr ma n ¢
reviewed were not specifically focused on thistory subject, instead, they were about factors

af fecti ng naleparformacesadd were tomducted outside the context of Lesotho.
However, Ntabeni (2006) and (2007) conducted similar studies on performance in public

examinations oHistorylearners, focusing on the statusHi$tory teaching and learning.

Eventhoughh e k het hods (2013) s tHistbsybutinstdad noacentratedore ct | y
how | earnersdéd poor performance on public exa
comparable to this current study. Besides, the majority of the reviewed stagiesf@amance in

public examinations were attributed to other subjects such as commercial subjects and English
Language, while some were not subject specific but general. A typical example includes the studies

of Lekhetho (2013), Mhonyiwa (2014), Limené({3B) and Fisher (2023).
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More importantly, most of the participants from the reviewed studies were parents, teachers,
learners, and head of departments, deputy principals and principals. It is noted that previous
reviewed studies did not employ Expectancy Theory and this impageghiere are inconsistencies,

' i mitations, and gaps regar di ng Histey publier s o
examinations in Lesotho as highlighted in the above paragraphs. Therefore, Expectancy Theory

was employed in this study to help in addmegshe identified gaps from the reviewed studies.

2.4 Conclusion
This chapter described the statugiadtory inthe national curriculum regarding the performance

of learners. The chapter further explained the factors influencing the performakrtistary
learners in public examinations. The factors were explained in detail on how they affected the
performance oHistorylearners both negatively and positively. Furthermore, the chapter provided
information on how performance dfistory learners carbe mitigated. Finally, the chapter

reviewed empirical studies and was able to provide justification for the gap in the earlier studies.
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CHAPTERTHREE
RESEARCH METHODOLOGY

3.1 Introduction

The purpose of this study was t o Eligtgypaoblice t eac

examinations. The focus of this chapter is on the detailed elaboration of research methodology
with reference to research paradigm, research approach, research design and population and
sampling procedure in this study. The chapter further focuses oest ch instruments used in

this study, and how they were used to generate data. Apart from that, the chapter explains the
process of data analysis in this study with the use of both inductive and deductive thematic
analysis. Finally, the chapter discusgbe trustworthiness of this study and its research ethics
employed in the process of data generation.

3.2 Research Paradigm
The philosophical lens of this study was interpretivism paradigm. The central purpose of this

paradigm in this study was to undemd the subjective world of human experience (Gemma,
2018). Therefore, the paradigm in this study was used to help me to make meaning of data through
intellectual and cognitive processing which were informed by my interactiongitbryteachers

(Shard 2018). This paradigm enabled me to interact Wittory teachers as my participants and

hear their views about the performancéladtory learners in public examinationBorrowing the

views of Creswell (2018), this paradigm was used to help me uaddranhd interpret the views

and contextual meaning of the participants on performanddistory public examinations.
Therefore, interpretivism paradigm was used to understand teachers' viewpoints as well as their

interpretations on performanceldistory learners in their public examinations.

Furthermore, the ontological assumption of this paradigm is that there are multiple perspectives
on one incident and social reality, that is, people interpret and make their own meaning differently
(Scotland, 2012)In this study, the paradigm was used to help me to acquire multiple views from
the Historyteachers on the performanceHistorylearners in public examinations with the focus

on the status dflistoryin national curriculum, factors influencing performanceéiaftorylearners

in their public examinations and mitigation on performanddistiorylearners. It is for this reason

that differentHistory teachers from different high schools were selectedet their different

perspectives.
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Fundamentallyl wasengaged with teachers through dialogue, recording, questions, and listening
during the data generation peridthe adoption of the interpretivist paradigm helped me gain a
thorough understanding of WwoHistory teachers perceive performance History public
examinations through their facial expressions, behaviours emotions and differing opimeass.

able to note down all these in my field notes to be used during interpretation. This enabled me to
describe the reality of what actually happened and ultimately gain deep insight of the phenomenon.
Agai n, it all owed me to reach conclusion reg:
History in national curriculum considering performance History learners, major factors
influencing performance dflistory learners and how poor performanceHi$tory learners in

public examinations could be mitigatddowever, the data generated by this paradigm is less

likely to be generalised due to its indepemzkeon specific context and viewpoints.

3.3 Research approach
The study employed the qualitative approach. Qualitative research may be defimedesscher's

position and interpretive practices, aiming to make the world visible through their observations
(Dentin & Lincoln, 2011)Further,Hamersley (2018) highlights that qualitative research involves
generating and analysing nommerical and ungictured data, emphasising the role of
subjectivity in understanding concepts, opinions, or experiences about various naturally occurring
casesThe study explored the differing perspectives of teachers across five schools regarding the
performance oHistory learners in their public examinations, requiring interpretation by both
participants and mand which is in support of Cohen et al. (2018) ideas that highlight ontological

multiple realities in interpreting a situation by all parties involved in tatale research.

Epistemologically, Creswell (2013) accentuates that qualitative research behaviour and data are
socially situated, contextlated, contextlependent, and contesth, all influenced by the
context in which they are conductdual support Cohen et al. (2018) assert that qualitative research
consists of assumptions and interpretive contexts that inform the study of research problem in order
to address the meaning which individuals assign to a social proAtemresultjn this study, |

utilised a qualitative approach in order to understand, describe, and explain the multiple differing
interpretations on the status ldistory in national curriculum regarding performanceHagtory
learners in their public examinations, its sources, coresems as well as its mitigation from the

perspectives of different teachers from five high schools in Maseru distnistaligns with the
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words of Cohen et al. (2018) which indicate that qualitative researchers concentrate on the

subjective explanationspinions, and interpretations of phenomena by participants.

Eventually, his study incorporated teachers' voices, researcher's reflection, a comprehensive
description ofHistory learners' performance in public examinations, a call for change, and a
contribution to literature on the probledm addition, he qualitative approach was used to gain a
comprehensive understanding of performance History public examinations from the
perspectives of both the participants and myself. Cohen et al. (2018) eraphasmsportance of
gualitative approach in providing-gkepth understanding of meanings, actions,-oloservable

and observable phenomena, attitudes, intentions, and behavibersfore, qualitative approach
assisted me to gain-eepth understanding performance idistory public examinations through
Historyt eacher sdé6 meani ngs, actions, -bbsehwableiamdur s,

observable sensations.

3.4 Research design
This study used the case study design which is defined as a design that enables investigation of a

phenomenon in its environmental context using a diversity of data sources (Baxter & Jack, 2010).
Similarly, Mc Combi eds (2028 adetikbd studytohaaspecifich e c &
subject, such as a person, group, place, event, organisation or phenomenon in order to describe,
compare, evaluate and understand different aspects of a research problem.

Essentially, the five schools in Maseru distoft_esotho were used as multiple case studies in

their multiple different experiences on performanceélistory public examinations. These cases

were used in order to gain concrete, contextual amtjpth knowledge from the perspectives of
teachers on ptarmance oHistorylearners in their public examinations as a problem in those five
environmentsThe use of these five schools aimed to comprehend the variations and similarities
among these cases, thereby enabling the discovery of contrasting outtbmd®elped me to

gain a comprehensive under st andi npistooyfpubliceac her

examinations.

However,the process of generating data using the case study design wasisuening for me
due to the large amount of data tihetuired sifting.By giving me erroneous and incomplete
answers to the questions | asked, the participants also impacted the results. It took me a long time

to confirm the information they gave me and had to ask them to provide it again. Notwithstanding
50



several constraints of the case study design the design enabled me to thoroughly delve into
perceptions oHistoryteachers on performancektstory public examinations. The use of case
study design further helped me to provide rich insights into tlgenying factors influencing
performance oHistorylearners from the perspectives of different teachers from different schools.

3.5 Population and sampling procedure
Population refers to the entire group that a researcher needs to draw conclusiorisereas the

sampling technique may be defined as the actual list of individuals that the sample will be drawn
from (McCombiebs, 2023). The target MHotpryl ati ol
teachers and it was selected using purposivepnoipability sampling technique.  Purposive

sampling is a sampling technique whereby participants are selected deliberately in order to provide

important information that cannot be obtained from other choices (Taherdoost, 2020).

Therefore, in this studyHistory teachers were purposively selected because they halepih
knowledge about public examinations performanddistorylearners as Cohen et al. (2018) state

that purposive sampling is used to access knowledgeable people. Additisaadifgctory and
unsatisfactory performing schools were also purposively selected to compare their performance in
public examinations oHistory learners. The study aimed to examine factors behind these
performances, teaching and learning approaches, endtiese approaches affect learners'
performance and potential mitigation strategies on performanc¢éistéry learners in public
examinations. Purposive sampling, being qualitative in nature, helped me to explore the nuances
of History t eac her s @&s, @iipns, rand actons. Consequently, it enhanced my
comprehension of how weHlistory learners perform in public examinations as perceived by

experienced and knowledgeablestory teachers.

3.6 Research instruments
Data generation instruments are tbels that are used to measure, generate and analyse data

related to the interests of the researcheros
with this, Insight (2022) affirms that research instruments are the tools used to measure, acquire
and analyse data from subject around the research topis. Study used opeended
guestionnaires, sepsiructured interviews, and field notes to gather data on teachers' perspectives
on the performance dfistorylearners in their public examinatioi$e instruments are discussed

in detail in the following paragraphs, respectively.
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3.6.1 Open-ended questionnaires
Questioner Software (2022) defines ofmded questionnaires as ffeem surveys that allow

respondents to answer in opiext format, basedn their complete knowledge and understanding.

In addition, Shout (2020) adds that opaTded questionnaires are questions that allow participants

to provide freeform responses in their own words, drawing on their own experiences. In this study,
Historyteachers were freely responded to the questions about the staig®ofin the national

curriculum and howHistory learners perform in public examinations based on their experience,
knowledge and comprehension. Thus, as a consequence of the pulplicagiem performance

of History learnersopenended questionnaires were used to altbstoryteachers to express their

thoughts, feelings and experiences in detail (Gharehbagh et al., 2022). This research generation
tool was addressing research queston e whi ¢ h wa HistéryWwheaat c haerres 6t hvei e w
the status oHistoryi n t he nati onal curriculum consider

examinati ons?0

In this study, opeended questionnaires helped me to gather deep insights of data alstefiihe

of History from participants because patrticipants elaborated on their experiences, thoughts, and
feelings with provision of more examples. This was strengthened by my probing of participants
through asking more questions so that they could elabamate on the targeted responses
especially where they provided short answers on the questions asked. On the other hand, this
became a disadvantage to me because some of the responses of my participants deviated from the
primary focus as some of the pampiants provided irrelevant information to the questions asked

due to the freedom in answering with own words.

3.6.2 Semi-structured interviews
Cho (2018) defines serstructured interviews as a qualitative data collection tool that combines

pre-determined open questions for speedy discussion, allowing interviewers to explore specific
themes and responses further. In addition, George (2023)radd®mistructured interviews are

a data collection technique that consistently asks questions that are not arranged within a pre
determined thematic framework. Therefore, in order to guide the conversation with the
participants, | prepared a set of prenimined questions on the factors influencing performance of
Historylearners in their public examinations and on the mitigation of poor performahdcgtardy

learners in their public examinations.
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The purpose ofusingsemmit r uct ured i nterviews in this study
beliefs, values and emotions about performancEigtory public examinations and providing

valuable insights into their subjective experienc8smistrudured interviews were used in this

study because they give comparable and reliable data as well as a room to askfallozgtions

because of the combination of structured and unstructured questions (Ruslin et al., 2022). In doing

so, | was able to acge in-depth information on research question 2 which was about perceptions

of teachers on the factors influenciHgstoryl e ar ner sé perf ormance in p
research question 3 which focused on the suggestions on mitigatldistofy learne s 6 poor

performance in public examinations.

More importantly, semstructured interviews assisted me to explore specific areas of interest
which in this case was teacher s o plistorydearpetsi ons ¢
in public exammations and mitigation ofHistory | ear ner s 0 poor perforn
examinations. Therefore, due to its adaptability and flexibility, ss#ractured interviews also

assisted me in exploring unanticipated information and capturing intricate informeitm

relation to the performance Bistorylearners in public examinations, the instrument also assisted

me in facilitating a cooperative and-constructive knowledgbuilding process by reflecting the

compl exity of teacherosessofltetachiegd experi ences in

| was able to probeélistory teachers further and go deeper into their narratives by using semi
structured interviews, which enabled me to uncover hidden meanings and intricate details about
performance oHistory learners in public exainations. This is because the oparmded format

of these interviews encouraged detailed explanationshfursi accounts, and contextual insights,

which helped me to fully comprehend how teachers felt about performaridistory public
examinations. Wh that beingsaid, di d not only hear teacherso
of History learners in public examinations, but | also perceived their expressions, observed their

feelings, and | was able to draw conclusions about their perceptions.

Probing participants, however, became disadvantageous to me as it took up a lot of time, and some
of them ended up getting upset at me because they felt | had taken too much of their time and
hindered some of their commitments. Some of the participantsdprb short answers because

they seemed tired of being probed. For that reason, | ultimately decided to omit some of the
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insightful probing questions in order to save participants from being held for an extended amount

of time.

3.6.3 The field notes
According to Creswell (2013), the qualitative research method encourages researchers to take field

notes to enhance data and provide rich context for analysis. Phillippi and Lauderdale (2018) define
field not es as resear cher 0ad queriesvradarding thpie r s o n
observations and interviews. Additionally, field notes may also be defined as a record of activities
observed and informal discussion from the field (Deggs & Hernandez, 2018). Ftininer,
University of Southern California (202defines field notes as a researcher's-tadtang during a

field study, recording observations, behaviours, activities, and other fedteestorethis study

utilised field notes to document emerging issues, ideas, questions, and potential challenges

encountered during data generation.

As identified by Neuman (2011), the type of field notes used in qualitative data collection consists
of jotted data and direct observation written immediately after leaving the field. Field notes also
consists of infeence which involve reflecting social relationships, emotions and meanings,
analysis which includes methodological strategies and theoretical notes, interview notes which
involves the information about interview location and interviewee and personal jeuritdl
includes personal feelings and emotional reactions. Therefore, with the use of field notes, | wrote
what | observed which is related to the performancHisfory learners at the five schools and
what | observed during interviews. The observatia tincluded in the field notes was the matter

of four selected schools having computer laboratories and one school having no computer

laboratory.

In the field notes, | also recorded the expressions of teachers when talking aboutHetkrgf
resourcs in their schools. One of the teachers even cried as she emphasised the issue of how
difficult it is to be a ondlistoryteacher teaching all learners from grade 8 to grade 11. This crying
implies that the participant was really overwhelmed with the warkland that affects her
negatively. Therefore, scarcity bfistory teachers may result into overloading of work to some
teachers and this may affect the performanddistbrylearners negatively in public examinations.

According to Deggs and Hernande&018), field notes help in the creation of reasoned records
and bring forth insightful qualitative data to ensure a complete understanding of the research
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settings and phenomenon. In suppBHillippi and Lauderdale (2018) assert that field notes aid in
creating a comprehensive, auditory, and detailed description of interviews' data, thereby enhancing
participants' comprehension of the phenomeierefore, using field notes helped me to attain
complete understanding of the location of the five schookrevdata was generated and | also
attained complete understanding about the perceptions of teachers on performidisteryn

public examinations.

3.7 Data analysis
Thematic analysis was used to analyse data in this study. According to Braun and Clarke (2006),

thematic analysis is a credible method for identifying and reporting themes (patterns), experiences,
meanings and the realities of participants in data. Funitvex, Braun and Clarke (2012) define
thematic analysis as a systematic method for identifying, organising, and providing insight into
patterns of meaning across a datalsesupport, Crosley (2021) defines thematic analysis as the
study of analysing thegpterns and themes in dataset to uncover the underlying meaning. Similarly,
Caulfield (2023) explains thematic analysis as a method of qualitative data analysis that involves
closely examining data to identify common themes, ideas, topics, and pattenesrtihg that

come up repeatedly. Therefore, in the context of this study, manual thematic analysis was used to
analyse data on teachers' perceptions on performatiistary public examinations. The analysis

was aimed to uncover underlying meaning abbet status oHistory in national curriculum
concerning the performance #fistory learners, factors influencing performance History

learners in public examinations and mitigation on poor performandestufry learners.

According to Braun and Clarke@6), there are two approaches to thematic analysis which are
inductive and deductive approaches. Inductive analysis is defined as a process of coding the data
without trying to fit it into the analytic preonditions of the researcher whereas deductem#tic

anal ysis is driven by the researcherés theor et
researcher comes to the data with some preconceived expected themes to be found reflected there
Caulfield (2023).

In contrast to deductive themmat anal ysi s, which is guided by t
knowledge and proceeds with the assumption that certain themes will be reflected on data,
inductive thematic analysis is the process of coding the data and extract themes from pgasiaipan

responses (Caulfield, 2023). Therefore, in this study, | employed both a manual inductive and
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deductive thematic analysis because themes were derived from the existing knowledge and the
responses of the participants by grouping the identical themethévgln other words, themes

were not only derived from existing knowledge but they were also derived from the emerging
responses of participants. | used a manual thematic analysis because it was accessible to me unlike

software analysis which was diffitdor me to access.

In this study, using both deductive and inductive thematic analysis was beneficial. Deductive
approach helped me with a structured approact
performance irHistory publicexaminations. lalso helped me to compare similar findings across

studies that used similar codes on the literature. Using it helped me with the reduction of bias
because the codes used aregetermined. On the other hand, using inductive thematic analysis
helpedmetd evel op deep understanding of the data o
in History publicexaminations. It also helped me with the identification of the new emerging

themes that were not considered initially.

As identified by Brawn and Clark006) and Caulfield (2023), thematic analysis comprises six
stages namely: familiarisation, coding, generating themes, reviewing themes, defining and naming
themes and writing up. In this study, | used and followed these processes manually to analyse data
on teacher sd per c e plistoryopnbdicexaminatpresr Haroilransationdsethe i n
initial stage of data analysis where | thoroughly understood and engaged with the data through
active and frequent reading and transcription of verbal dataviiten form.The second stage is

coding data whereby I highlighted sections of texts such as phrases or sentences and come up with

written labels to describe their content.

Additionally, the third stage is generating themes which consist of sortingatieal codes into
prospective themes and arranging all the relevant coded data extracts in the identified themes
(Braun & Clarke, 2012). Here, | started analystogles and examining how different they could
combine to form a main single theme by examirnthgyrelationship between codes, themes, and
different levels of themeslere the initial codes may form main themes, whereas others may form

subtheme and others may be discarded (Caulfield, 2023).

The fourth stage of data thematic analysis involvesrewg themes, which involves-reading
the entire dataset for two purposes (Braun & Clark, 2012}|yf for ascertaining whether the

themes work in relation to the dataset or not and secondly, in order to code any additional data that
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has been missed earlier stages within themes. Therefore, here | reviewed identified themes by
re-reading the entire data in order to see whether the themes are in line with the entire data or not
and to code any missed data. Equally important, another phase is dafidingming themes in

which the researcher identifies the core of each theme and the specific feature of the data that each
theme captures (Braun & Clark, 2006). At this stage, | identified whether a theme contains any
subtheme or not. The final stage istimg up which involves the final analysis and write up of the

report (Caulfield, 2023). This analysis should provide a conscience, coherent, logical, non
repetitive and interesting account of the story the data tell within and across themes. This is wher

| wrote a report of what | found in Hibtery field

public examinations.

Thematic analysis is appropriate for any study that seeks to discover using interpretations in order
to provide a researche&rith analytic tools to make sense of data (Maguire & Delahunt, 2017).
Thematic analysis was employed in this study to discovelepth understanding of teachers'
perceptions on performancehtistory public examinations through careful reading andei@ing

as well as interpretation of transcribed data from the aforementioned research questions in chapter

one.

Principally, Crosley (2021) emphasises the importance of thematic analysis in examining
participants' experiences, views and opinions using daieederom interviews, conversations,
openended survey responses and social media posts. Therefore, in the context of this study,
thematic analysis was used to expl disteryih eacher
national curriculum, factorsfluencingHistoryl ear ner s 6 per f ormance i n p
how performance oHistory learners in public examinations should be mitigated. This was
performed using senrstructured interviews and opemded questionnaires. Principally, by using

this analysis, | had an opportunity to link generated data from field notes with the opinions of
teachers through serstructured interviews and questionnaires about teachers' perceptions on
performance inHistory public examinations specifically factors mdéincing performance of
Historylearners. This supports the ideas of Ibrahim (2012) when he indicates that thematic analysis

is capable of detecting and identifying factors that influence any issue generated by the researcher.

Moreover, thematic analysisas used becauseoaifers flexibility in data interpretation and easy

approach to large datasets by sorting them into broad themes (Caulfield, Re2Bite its
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flexibility, thematic analysis was time consuming and monotonous due to sifting through large
volumes of text and manually assigning codes. However, | was urgpedpatient and exercise
caution in using thematic analysis to interpret teachers' responses on perfornrsiceypublic
examinations, as it is often subjective and based on tharcdeer's judgment. As a result, if | could

not thoroughly consider data, | could miss its inferere®. that reason, if not reflected very
carefully, | may miss the inference in data. Contrary to this, | risked missing inference in data as
thematic analyis enabled me to gain contextual understanding astepth exploration on
performance in public examinations which enabled me to gain accurate interpretation and

meaningful insights.

3.8 Trustworthiness of the research
As identified by Ghafouri and Ofoghi (2016), trustworthiness of the research refers to the degree

of confidence in data, interpretation and methods used to ensure the quality of the study. As stated
by Middleton (2023), trustworthiness is a very importagpect which is used to measure the
quality of the research and how well the method and techniques will measure something. In this
study, trustworthiness was used to determine how well-epdad questionnaires, sestiuctured
interviews and fielehotes nstruments measured perceptions of teachers on performatiseoiry

public examinations. In qualitative research like this one, trustworthiness consists of credibility,
transferability, dependability and confirmability of the data and interpretationswBee the

detailed descriptions of four types of trustworthiness and how they were applied in this study.

3.8.1 Credibility
Ghafourri and Ofoghi (2016) define credibility as the extent to which the findings accurately

represent the pesorviews.iMpraoner, €anneklyX2p16)adds that credibility

is the true value of qualitative research, in
findings. Considering that, credibility can be enhanced through several strategies such as
prolonged engagement, persistent observation, peer debriefing, member checking and
triangulation (Ghafouri & Ofighi, 2016). Based on the ideas of Connelly (2016), prolonged
engagement and persistent observation involve spending a significant amountioftlinéeld

to allow the researcher to develop a deep understanding of the research context. In this study, |

enhanced credibility by visiting the selected schools a month before | interviewed the participants
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just to be familiar with them together withetir working environment and build my trustworthiness

with them. Then after that, | went to the field to generate data in the following month.

Peer debriefing consists of consulting and seeking feedback from fellow researchers who will
review and assedranscripts, methodology and findings to gain different perspectives and reduce
bias (Delve & Limpaecher, 2021). In order to do peer debriefing, | consulted my supervisor with
my entire manuscript to check and review research methodology, and finditings stfildy and
correct me. Not only that, | also consulted my classmates to check everything in methodology and
findings and discussed with them. This helped me to gain different perspectives from different
people and made a comprehensive conclusionseareh methodology and findings and this

helped me to reduce bias.

As per McKim (2023), member <checking invol ve:
interpretation to promote participantso6 valid
several sources of data (data triangulation) or multiple researchers (investigator triangulation) to
confirm findings. For member checking, | returned to the participants after transcribing data so

that they could see whether | interpreted data as exastlgey answered the interviews. | even

showed patrticipants the findings of the study to see whether | interpreted their opinions on
performance ofHistory learners in public examinations as intended. In this study, to ensure
trustworthiness through trianfation, 1 used several sources from the literature about performance

of History learners in public examinations to see whether my findings would agree or disagree

with the literatureThee sul t s were interpreted acwutht ehg
help of member triangul ati on, peer debriefing
the reeamckempretati ons. I al so ensured cr ecf
coll eagues to gain differleinmi tpetrisprectavesi mmld
study.

3.8.2 Transferability
Transferability refers to how much the results of the study are applicable in other contexts,

circumstances and settings (Connelly, 2016). In alignment with this, Ghafouri and Ofoghi (2016)
assert that transferability symbolises that findings of the presspearch will be the same as
findings in the same situations hence their suitability for use in future. That s, it provides sufficient

details on the site, participants and methods or procedures used to collect data and this may be
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achieved through comnghensive description of the findings from multiple data generation
techniques (The Farnsworth Group, 2023). In this study, transferability was ensured by
comprehensive description of the findings from questionnaires;semstured interviews, and

thefe |l d notes on the t eacheHsoypyble examinmatondo nal ;M p
ensured transferability by carefully and con
generating data, chose dat a denaresteiaarrc hme tnksd o

ensure their effectiveness.

3.8.3 Dependability
According to Elo et al., (2014), dependability refers to the stability of data over time and under

various circumstances. Additionally, the Farnsworth Group (2023) adds that dependability is the
measure of the consistency and reliability of the resultssa$tudy. In line with the above authors,
Nguyen et al. (2021) confirm that dependability refers to the degree to which data generation and
analysis are consistent. According to The Farnsworth Group (2023), dependability can be
guaranteed by documentinget exact procedures followed for data generation, analysis, and
interpretation as well as by providing enough relevant information to enable other researchers to
repeat the study in an academic setting and produce consistent results. In order to ensure
dependability, | wrote precise procedures which | followed in generating data in this study. | started
with the paradigm, research approach, design, population sampling procedure, research
instruments, data analysis procedures through six manual step psodesséworthiness of the

research and research ethics protocols followed.

3.8.4 Confirmability
Shenton (2004) defines confirmability as the degree to which the research findings are objective

and not influenced by the bias and beliefs of the researSiailarly, the Farnsworth Group
(2023) affirms that conformability is a proof that qualitative research is neutral without being
influenced by the assumptions or prejudices of the researchers. Bearing that in mind,
confirmability in this study was enswrehrough my justification of theoretical, methodological

and analytical choices throughout the study to provide an understanding of how and why decisions
were taken (Alele & Malaf\duli, 2023). In other words, | ensured conformability of this study

by providing justification of why | used Expectancy Theory, interpretivism paradigm, qualitative

approach, case study design, opexed questioners, sestructured interviews, filed notes and
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thematic analysis in this study. Furthermore, justification of wroghiness and research ethics

also ensured confirmability of the study.

Additionally, Applied Doctoral Centrer (2024) concurs that confirmability is assured through audit
trail, triangulation, reflexivity, member checking, data checking ancheekingduring data
generation and analysis. An audit trail is a clear coding schema that defines the codes and patterns
found in analysis. | also ensured confirmability through submission of data to my participants to
check it and see whether | presented it &ty as what they had said. | also checked and re
checked data during the data generation process and | ultimately ensured confirmability of this
study by providing clear coding schema through detailed explanation of codes and patterns found

during themat analysis process.

3. 9 Research ethics
Research ethics are the set of principles and guidelines that shape and guide researchers on how

scientific research should be designed, conducted, managed, used and disseminated (Wagle, 2020).

In addition, Davisand Lachlan (2017) define research ethics as the scientific principles, rules,
guidelines and norms of reseanahated behaviour that a research community has decided are
proper, fair and appropriate. Therefore, | followed all the ethical protocolglén tir enhance the
trustworthiness of the research, maintain scientific academic integrity and protect the rights of the
History teachers as the participants of this study and to conduct a valid, reliable, legitimate and
representative research (Bhand201). Following all the research protocols helped me to expand
knowl edge on the main objective of this rese.

performance iHistory public examinations in three high schools in Maseru.

First and foremost,d ol | ect ed an introductory | etter fron
it to the management of the targeted school s
data from those targeted school s. It had ng ot od e s
participants befor e Afatretri ci lpat ,j ngt hincatlhi iss ssut
participation, i nfor med consent, anonymity,
communication were considered de€Cahén extpl ahati

et hical principle and how they were used in t
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3.9.1 Voluntary participation
According to Bhandar. (2023) , voluntary part

participate withoutf reaery tmpr evd 4 thrdeg aavn d rtohme t har @
without feeling an obligation to continhee to |
the decisions of the participants by nongpr ess
them to withdraw from participating at any ti
to withdraw. As part of ensuring volunttary pa

there are no negati ve pcaorntsiecq upeantcee si nt ot hteh esitru dry

3.9.2 Informed consent
|l nf or med consent i s defined as a condition V

understand all the information needed to deci i
2023). According to Flemingof2@h&) ,i ntfloegme dmic ot
participants before they participate whereby I

how the data wil!/ be wused, benefits of the st
could be thefcbhekegupacescipati on. As a resu
in this study, they were allowed to willingl

informed consent was used as a contlr extp| md tnved
to the participants the purpose of thehatudy,
may occur during data generation, | conscient

for their participation in this study.

3.9.3 Anonymity
Based on the ideas of Fleming (2018), anonymi

the study should not be able to be identifie
researchers shoul d neoctt rpeecrosrodn adny ddeinrte cfti ears it
any research participant. Il n this study, I en
identifying té@adlheamapaohi ciugaintass names, phon
physicdler¢clsana&s, photos, and videesndmBdaanadfara
participants anonymous and | replaced their r
participant 1, 2, 3, 4, 5, 6, and 7.
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3.9.4 Confidentiality
Accordi ngetno SEweregrCol | ege (2024) , confidenti a

researcher knows who the participants are but
report to protect their rights ofr epcrogvnaicsye sf rto
confidentiality entails careful management of
identifiable information from other dat a. I n
keeping the recor dst horfo uggehn etrhaet euls ed ad fa ThBaescsuw cer
information that was discussed between the research and participants was kept confidential by not
allowing anybody besides the participants to access generated data. | also clearly elaborated to the
participants how generated data would be used and | stored it in my personal computer which is

locked with a password and nobody could access it.

3.9.5 Potential for harm
This is whereby the researcher considers every possible source of harm to participeorisratel

ways to mitigate them (Fleming, 2018). In the context of this study, | involved my supervisor to
discuss steps that can be taken to reduce harm such as counselling services. According to Fleming
(2018), harm can be in many different ways suchsgstmwlogical, social, physical, legal harms,
reputational, and resource loss (time). Psychological harm may occur when sensitive questions or
tasks may initiate negative emotions such as shame or anxiety. Harm can also be social harm
whereby participants an involve social risks and public embarrassment (stigma). Another
essential harm to be considered is physical harm whereby pain or injury can result from the study
procedures (Bhandari, 2023). In this study, | encountered psychological harm with cnpaparti

who became emotionally affected during interviews and had to provide counselling for her. She
was bothered more about her working environment which seemed unconducive for her due to the

principal ill-treating her while at the same time she was e ldistory teacher in that school.

3.9.6 Results communication
It involves good science communication as being honest, reliable, and credible in order to make

the results transparent (Bhandari, 2023). This could be done through the avoidance of plagiarism
and research misconduct. According to Bhandari (2023), plagiasidefined as copying someone
el sedébs work without ©proper <citation and refer

data, manipulating data analysis or misrepresenting results in research reports. Therefore, in this
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study, | made the results be transparent by ensuring that the study is free from plagiarism and

by avoiding research misconduct through provision of proper citations and references.

3.10 Conclusion
In this chapter, the research methodology employed was elaborated on throlglentire study.

Firstly, the chapter explained the research paradigm, research approach, research design, and
population sampling. The interpretivism paradigm was used as a philosophical lens, a qualitative
approach was employed, and a case study desagrused. Basically, the research approach and
design used in the study were judged pertinent to the purpose of the study because they effectively
addressed the research questions, providing a deeper understandifigtoof t e ac her s 6
perceptions of theilearners on performance History public examinations. The chapter further
explained how opeended questionnaires, sestiuctured interviews, and field notes as research
instruments for this study were used in generating data. Apart from that, thesplained how

the data was analysed using both inductive and deductive thematic analysis. Finally, the chapter
explained the trustworthiness of this study and the research ethics addressed in it.
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CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS

4.1 Introduction
This chapter reports the findingsHigionypublite t eac

examinations in five high schools in Maseru. The findings are presented in three broad themes
according to the three research questions. The tharaesatus oflistoryin national curriculum,

factors influencing performance éfistory learners in public examinations and mitigation of

Historyl ear ner sé poor performance in public exami
through questionnaés on the status d¢fistoryi n t he nati onal curricul ul
performance in public examinations. The same teachers were interviewed and they provided their
perspectives on the factors influencing the performanteistbrylearners in public examinations

and howHistoryl ear ner s performance can be enhanced.
profile of participants. The data is presented using the tables from Microsoft Excel and Microsoft
Word.

4.2 Demographic profile of participants
This section presents the demographic profile of seven interviewed teachers. This includes data

about the characteristics of each participant. This might help the reader to understand what kinds
of participants were dealt with. The demaginic profile could also help to shed light on particular
characteristics that may help me to be able to analyse data by relating those unique qualities with
the findings of the participants. In this study, demographic profile includes the age of the
participants, their highest teaching qualification, teaching experiences and any other position
besides teaching. More importantly, teaching qualifications and experiences of teachers were used
as part of data analysis on factors influencing performanceélistbry learners in public

examinations.
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Tablel: Demographic Profile of Participants

Demographic variables Participants Frequency
Age 2530 2
31-35 1
36-40 1
41-45 1
46-50 2
Total 7
Highest teachingyualifications Bachelor's degree 5
Postgraduate diploma 1
Diploma 1
Total 7
Teaching experiences 1 year 1
2 years 1
3 years 1
4 years 1
10 years 1
15 years 2
Total 7
Other position besides teaching None 4
Marker 1
Administrative committee 1
Examiner 1
Total 7
The data presentation in Table 1 above demons

the benefits oHistoryin Lesotho's national curriculurithe participants were asked the following
guestion,i Wh a t do you think cHistoty ch Nétienal suorioukum bfe ne f i t
L e s o t ThenaBave data shows that out of 7 participants, 5 were below 45 years oldgsahere
were above 45 years old. The young participan

participants®d age ranged between 46 and 50.

Apart from that, five participants had the hi
other two hd postgraduate diplomas and diplomas, respectively. Therefore, the findings of the
study showed that the majority of the interviewed teachers were young and qualified. This could
affect the performance dfistory learners positively because young teaclaeesmore energetic

and effective than old teachers. Besides, all the teachers were qualified tbliggachto high

school learners, although their qualifications differed, as the majority of teachers had the highest
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gualification of degree, while oneaeher had a postgraduate diploma and the remaining one had

a diploma.

These various qualifications éfistory teachers may affect the performanceHastory learners
differently, as postgraduate diploma holders are more advanced than bachelor's degrege hold
whereas bachelor's degree holders are more advanced than diploma holders regarding knowledge
impartation and implementation in the process of teaching and learning. The qualifications of all

these teachers could have allowed them to improve the penfice oHistory learners.

Further, four participants had less than five years of teaching experience, whereas two teachers
had 15 years of teaching experience and one teacher has 10 years of teaching experience. The
findings further revealed that amongtimterviewed teachers, there was a marker, an examiner,

and a school committee administrator. The study demonstrated that the majority of the interviewed
teachers had less than 5 years of teaching experience. On account of this, little teaching experience
may influence the performance of high sche@tory learners negatively because teachers with

little teaching experience may not delilistory content as effectively as experienced teachers,

and they still need to be monitored by the principals andrexced teachers.

On the other hand, more experientédtory teachers may be able to help their learners perform
better onHistory public examinations because they are more knowledgeable and competent in
teaching historical content and are able to effett and confidently impart it to learners. In doing

so, they can improve the performanceHidtory learners. Contrary to this, it may not always be

the case, as in some schools, that less experienced teachers may affect the perfoHinstocg of
learners more positively than experienced teachers because they may work very hard. Some
experiencedHistory teachers may not put in enough preparation since they believe they already
know everything and do not need to put in extra effort. Some may ewsncltasses frequently,

which could have a detrimental impact on how wéistory learners perform in their public

examinations.

4.3 Presentation of findings on the objectives
Data presentation and analysis on the objectives is categorised into two st parfiof analysis

is from research question one and the data is retrieved from theenged questionnaires. The
second part of data presentation and analysis is from research questions two and three as retrieved

from semistructured interviews.
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4.4 Data presentation and analysis on open -ended questionnaires
This section presents the findings regarding the current statlistofyin the national curriculum

of Lesotho considering |l earnersd performance
this section presents the presentation and analysis on the views and opinions of participants from
the questionnaires of researclegsit i on 1. The research question
Historyt eacher s6 vi ewldistogyhnt hatisdadmdluscuwrfri cul um ¢
performance in public examinat i disterpionatibiale s e ct
curriculum of Lesotho, the current number History learners, general performanceHitory

learners in 2023 and reasons for the poor performanddistbry learners in their public

examinations.

4.4.1 Status of History in the national curriculum of Lesotho
This section presents the status Historyi n t he nati onal curriculu

performance in public examinations. It is better to put the statdsstifry in national curriculum

into consideration because it is affected by the pedaga inHistory learners in public
examinations. Since the subject seems to be performed poorly, this may result into bad and
neglected status of the subject which may ultimately affect the attitude of both teachers and
learners negatively. This negativétitade may further influence the performance History
learners hence the importance of highlighting the benefitistdry subject in national curriculum

as explained in detail in the following paragraph.
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4.4.2 Benefits of History in national ¢ urriculum
Table2:Benefits oHistoryin National Curriculum

national awareness), development

|l earner so critic

patriotism (collaboration, unity), more

Participants Category Participant Quote

Participant 1 | Moral values (empathy, anf il t teaches mor al val ues, i
forgiveness), identity (genealogy and empathy, develops unity
citizenship values, patriotisr
(nationalism), and communit
awareness.

Participant 2 | Patriotism (nationalism, peace, unifiLear ner s wil |l develop patr|
and nationdevelopment), and more and t hi s wi | | help the coun
values (empathy, and forgiveness).

Participant 3 | Patriotism (nationalism and natid i é i t bringubdaak our love for the country that will he
development). |l earners to think on their

Participant 4 | Patriotism it could potentially devel

Lesot hoo
Participant5 | Global awareness (community, a| iLear ner s Historp and Historgy bfrother people, il

teaches learners to know iompant current events in othi

countries such as the ongo

Learners learn and appreciate different cultures, values

values (appreciation of differer nor ms é. o
cultures, values and norms).
Participant 6 | Patriotism Alt instils patriotism to t
Participant 7 | Global awarenes® f event silt teaches |l earnerwi do® dwee
critical thinking skills, reasoning skillf hel ps | earners to devel oprsto
(Il earner so argumlhave their own views withou
|l earnersd infor me

From the two participants, as indicated in Table 2 above, it showdidftatyinstils moral values

like empathy, forgiveness, and appreciation for diverse cultures, norms, and vdkeemnéns.

Participant 1 saidj | t

uni ty

among

teaches
t he |

mor al

earners

val ues, identity,

as t hey Thg otleewtwou p

participants mentioned thetistory improves the criticalhtinking skills of learners. Participant 5

emphasisedi Lear ner s
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thinking skills through essay writing... Learn and appreciate different cultures, values, and norms.

develop valuessuclsa patri oti sm, coll aboration, and unit

Participants further said that studyimtistoryi s advantageous because I
citizenship values, identity awareness, enhances their reasoning and arguing skills, ability to make
well-informed deaions, and awareness of community, national, and global events. Participant 7

further claimed:

History teachegearners to be aware of wordide events and to note important current events in
other countries, such as the ongoing wars in Ukraine and &u$slso helps learners develop
reasoning skills because the questions they are asked involve the argumentative essay section,

where learners are asked to what extent a certain thing is beneficial to Basotho, for example

Therefore, the majority of theapticipants showed the benefitstdistory in the Lesotho national
curriculum, with patriotism receiving the most attention as they discussed and elaborated on it,
with the exception of one participant who spoke about reasoning skills, critical thinking skills, and
global awareness. It is for thisason that this study asserts tHetoryis beneficial in the national
curriculum of Lesotho as it helps learners develop moral values, citizenship values, patriotism,
identity awareness, global awareness, critical thinking skills, and reasoningTkiglseing the

case, considering the benefitsHiktory in the national curriculum of Lesotho can improve the
status of the subject. Improving the statugitory may result in a positive attitude of teachers
and learners towards the subject; hencachers may work tirelessly to ensure that learners
perform it well. Simultaneously, learners may have more time towards the subject; they may have
an interest in learning; and they may work hard to ensure that they perform it well in their public

examinatbns.

4.4.3 Current number of History learners
Table3:Current Number dflistorylearners

Participants Number of learners Decline/increase
Participant 1 20 Declining
Participant 2 15 Increasing
Participant 3 16 Declining
Participant 4 Less than 65 Increasing
Participant 5 22 Declining
Participant 6 20 Declining
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Participant 7 Around 50 Increasing

The above data from Table 3 displays the number of gra#tsidry learners who are expected

to write their publicexaminations in 2024. Participants 1 and 6 were from the same school and
participants 4 and 7 were also from the same school, while all the remaining participants were
from different school s. Participant soprierr e ask
years, what do you think could be the cause of the decreasing or increasing of the number of grade

11 Il earner s?o

The data showed a decrease in gradelisfiory learners expected to take the 2024 examinations,
except for one school from participahiand participant 7, with less than 65 learners. The other
schools have 20, 15, 16, and 22 graddHistory learners, respectively. Therefore, the data and
presentation from Table 3 show that, while the participants from two schools revealed an increase
in grade 1MHistorylearners, the majority of participants in three schools reported that the number
of grade 1MHistorylearners was declining in comparison to prior years. Therefore, the decline in
the number oHistory learners implies that there are fé&arners who opt for history. This may

be because of the consistently unsatisfactory performartdestoiry learners and the false belief
thatHistoryis a failing subject. This decrease may further contribute to the unsatisfactory status

of Historyin thenational curriculum of Lesotho.

On the question of the reasons that might have led to the decline in the nuiistoryflearners,

parti ci palearners3aresdaclindhg bedause there is a claim that the subject is not
performing wellb On a siisnsiulea, part iTo bephamedt, thé numbers are r e d :
decreasing year after year because the subject has not received any justice from the Ministry of
Education and Training or government, so learners become reluctant to take the subjectdue to i

poor performance 0 The i njustice the participant i's t

qualified History teachers by the government, the lack of provisioHlisfory textbooks by the
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government, and the exclusion History teachers in settinglistory examination questions.
Consequently, this injustice may affect the performancHistory learners negatively in their

public examinations if not considered.

On t he ot her h a nTdenunmerisincreasing lbenatkdistdryiscampudlsory in

this institution lamteaching. It woul d s eem t Hisotyiscompulsarysthei t ut i
number of learners who are doihijstory is higher than in schools where it is not compulsory.

This is because in schools whetestory is canpulsory, all grade 11 learners will have to do it

whether they like it or not, while in schools whetistoryis elective, most learners will not select

it due to several reasons, such as its already unsatisfactory status due to its poor performance in
public examinations. This implies thefistory being compulsory in schools can make the subject

more popular and recognized in the national curriculum of Lesotho.

4.4.4 General performance of History learners in public examinations of 2023
Table4:General Performance éfistorylearners in their Public Examinations of 2023

Participant Performance Teachers’ of History
S feelings towards
performance
Participant Poor Not satisfied fAThis subject would be eliminated from the curriculand learners will
1 continue to hate the subject. o
Participant Poor Not satisfied filt is completely going to be removed from the school curriculdm
2
Participant Poor Not satisfied filt shall lack learners 0
3
Participant Poor Not satisfied fiAs is already happening, phasing out of the subject in secon
4 schools 0
Participant Good Satisfied fiSchools will exempt it from their curriculum since it is an elec
5 subject. o
Participant Poor Not satisfied fiSchools will cancel the subject
6
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Participant Poor Not satisfied filt is already happening that many schools have deleted history, &
7 will end up being removed from the curriculum. | witnessed this ha|
while serving as president of the Lesottistory Teachers Associatiol

and from2007History topped being compulsory in schoals.

The data presentation from Table 4 above sh
performance oHistorylearners in their public examinations in 2023. Firstly, the participants were

asked the following questiomased on your opinions, is the performanceHddtory in public
examinations poor or good? Are you satisfied with your performance, andSiyaticipants

from four schools, as indicated by the above table, reported poor performanistdoy learners

in the 2023 final examinations as compared to previous years, while one participant rated their
performance as good. Consequently, the analysisale/ehatHistory learners consistently

perform poorly in public examinations. Therefore, it seems that it is this consistent poor
performance that might have contributedthe unsatisfactory status ofdtbry, as indicated by

Ntabeni (2006) and Fru (204p

Concerning t he qguestionnaires asking partici
performance in their public examinations and the implication of the continuous poor performance

of History learners in public examinations, the analysis revetilatisix respondents expressed
dissatisfaction, with the exception of one participant in a school that performed well. The majority

of participants were therefore not satisfied with the performance, except for one participant, as
mentioned above. Thus, appears that the participant who was satisfied was motivated by the

|l earner so performance i n hi s school , whil e
demotivated by the | earnersdé6 performance i n
Expedancy Theory as employed in this study. For the demotivatiétisbdry teachers, the theory

guides them to encourage their learners to perform better in public examinations by making the
best decisions that can inspire them as well as their learnersireviemes of unsatisfactory

performance (Vroom, 1964).

Four participants expressed dissatisfaction with the weyory learners perform in public
examinations, fearing the removal oflamhot subj
satisfiedbecause this may lead to the reluctance of learners to take the subject, and the poor

performance puts the subject under the pressure of being eliminated from the curric@ulum
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Another participant expressed dissatisfaction, citing the demotivation thats ceitte poor
performance byistory learners in public examinations. Moreover, participant 3 $aid, am n o't
satisfied because most of the learners are failing, and théels my interest in teachinggtory."

The demotivation oHistory teachers may affect their learners as well as their performance in
History public examinations, hence the importance of motivation for bligtory teachers and

their learners.

Additionally, participant 6 expressed dissatisfactions with the new curric@bhexclaimedii | a m
not satisfied with the new curriculum because learners fail to handle the content delivered because
they come to high school Duetothdintrgdoatiamn gf aidomatic n o t
promotion in primary schools in Lesathit seems that most of the learners come to high school
unprepared and without knowing how to write, and this affects the performadstarly learners
negatively in public examinations. This is because it may be difficult and time consuming for high
schoolHistoryteachers to train learners on how to write, and it may ultimately lead to teachers not

covering historical content very well, hence the negative influenegstory public examinations.

On the other h a n dl,am goad dinceslistgyateatherssrecesva icoatent, i
methodology, and assessment training from the LesbBlistory Teachers Association and

Mi ni stry of Educat i orheinaphcdtionTherais that; thig traenimghnuiggntl | y .

have resulted in the good performaméeédistory learners in public examinations. However, this
was in contradiction with most of the participants, who claimed a lack of trainingistory
teachers. Although this participant expressed satisfaction with the performatistooflearners

in public examinations, he warned against removing the subject from the syllabus if it continued
to be poorly performed. Concerning the implicationsHi$tory if it consistently performs
unsatisfactorily, this study revealed that all participdessed that the subject may be removed
from the curriculum. It is understood thdistory was compulsory in some schools in previous

years, but due to its higher failure rate, most of the schools started removing it from the curriculum,

\

~

(0]

asindicatedbypat i ci pant 7 in the above table and Nt a

4.4.5 The reasons for the poor performance of History learners in public examinations
Table5:Reasons for the Poor PerformancéHidtorylearners in Public Examinations

Participant  Categories Participants Quote

S
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Participant
1

Participant
2

Participant

3

Participant
4

Participant
5

Participant
6

Participant
7

Poor teaching strategies, the limited time slots alloca
lack of textbooks and Information and Communicat
Technology (ICT) gargets.

Shortage ofHistory teachers, demotivation dflistory
teachers, lack of technology, lack of content knowledge
History teachers, frequent shift in marking of history, la
of History textbooks, miscommunication betwes
Examination Council of Lesotho (ECOL) aridistory
teachers.

nt er e

Learnersd | actory.of i

Incompetent teachers, new ways of markkgtory by
ECOL,
difficult introduction of answeringHistory questons by
ECOL

Problem in essay writing, lack of relevant textbooks, fe

|l earnersd struggl e

belief thatHistory isa failing subject.

Misunderstanding of English Language bilistory
learners, miscommunicati between ECOL anHlistory
teacherslack of History teachersraining on marking by
ECOL, the difficult introduction of answeringlistory
questiondy ECOL.

The type of learners, the shift in marking by ECOL.
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féthe poor teachi

ng
t e ac h eabsengée of resources such
I CT ga

one t

textbooks and

AThere is only

teachers are demotivated, lack dfistory
textlooks, lack otechnology in the teaching ¢
History, lack of content knowledge by otk
History teachers and change in marking |
ECOL. o

ALearner so6 | aHistoryand they
complain that itteaches only about the pa
which does not participate in the econon
aspects. o

Al

ncompetent teacher

to maintain balance in responses, vag

mannerism of marking ECOG.a s ed e x

i...Essay writing du

Engl i sh Languageé,
text books éf aHiswry is & failing

subject. o

do

the new way of answering the questions is q

AThey not under st

tricky. ECOL does not inform us before th

introduce their new

not even sure that we are doing it right becat

of lack of training

il t Hhieisskie of tise type of learners we ¢
teaching. Another issue was the shift in mark
by ECOL which resulted in new ways

teaching. o



The above presentation in Table 5 demonstrates the opinions of teachers on the reasons for the
poor performance dflistory learners in public examinations. The question that was asked was,

Al n your opinion, what c o Partitipabte 2 anch 6 mentiknech d o f
miscommunications between ECOL dtidtory teacheravliscommunication between ECOL and

History teachersas well as evolving marking standard by ECOL, may result in a misunderstanding

of consensus in setting thistory examinationbased on the taught contentiigtory teachers

This may result in learners being asked questions on topics rinepiataught, resulting in their

failure to answer those questions correctly, which may negatively affect their performance in

public examinations.

Participant 2 also mentioned the demotivatiorHadtory teachersthe lack ofHistory teachers
and releantHistory textbooksIt would appear that a shortagetb$tory teachersnay affect the
performance oHistorylearners in public examinations because the few available teachers may be

overloaded with the work and fail to deliver the historical contBattvely to their learners.

Participant 3 further mentioned a lack of content knowledge and the demotivatitistafy
teachers History teacherswith a lack of content knowledge mean that they cannot deliver
historical content to their learners effeelly; hence, this may affect performancédistory public
examinations. Besides, demotivatdistory teachersnay also affect the performance of their
learners negatively because they may not interact and relate well with their learners, other teachers,

and the principals.

Participant 1 mentioned poor teaching strategies used by other teachers and limited time slots
allocated for history. Participant 1 and participant 2 also mentioned a lack of ICT. Lack of
technology and relevaitistory textbooksn theteaching oHistory mayaffect the performance

of History learners in that teaching and learning without them may not be effective or engaging.
Instead, it may become demotivating. Therefore, demotivated students may not work hard to
achieve better perforamce in their public examinations. Further, participants 1, 2, and 5
mentioned a lack of relevamdistory textbooks Aside from that, a lack of relevahtistory
textbooksmay result in a lack of instructional materials foe teaching and learning ofdtbry,

leading to failure in retention and understandingdistorylearners, as emphasised by Sengai and
Mokhele (2022).
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Participants 2, 6, and 7 mentioned shifts in marking as one of the reasons for the poor performance
of History learners. It would seem that this consistent shift in marking by ECOL may not only
confuseHistoryteachers; it may also affect the performancistorylearners negatively in their

public examinations because teachers are not even provided with peopielgtfor these new

ways of marking.

Additionally, participants 4 and 6 mentioned the difficult introduction of answering the questions

by ECOL. This new way of answering the questions implies a shift in maakithgeaching

processes. It may shift the attentionHiStory teachersn their aching, and this may even
demotivate them due to their exclusion. Participant 4 further echoed incontpisteny teachers

and | earnersoé struggles i n answerHistorytedachess qu e s |
in the teaching dflistory may not deliver historical content well to their learners, leading to failure

for History learners and ultimately influencing their performance negatively in public
examinations. Therefore, such kinds of teachers require training through several workshops.
Learners who struggle with answering the questions may not be able to answer the questions
correctly in their public examinations, hence the need for several provision of assessments for

them.

Participant 5 further stated the problem of essay writing. leeamho struggle with writing essays

in History maynot perform well in their public examinations, and this requires serious attention
because public examinations are written, not oral. Participant 6 stated misunderstandings of the
English language bilistory learners and the lack Biistory teachetraining on marking by ECOL.
Misunderstanding of English byistory learners means that they cannot understand the
examination questions that are written in English; hence, this may result in their failure to
understand the questions clearly. This may ultimately contribute negatively to their performance

in public examinations.

Participant 7 also stated that the type of learners is one of the reasons for the poor performance of
Historylearners in public examinanhs. By type of learners, participant was referring to slow and

fast learners. It seems like nowadays learners are slow and lazy in doing their work. Therefore,
these learners may not do well in their public examinations because they are always pdshed to
their work. Even though these factors appear to be dominant than others, they were nevertheless

responsible for the low performanceHiktorylearners in their public examinations.
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4.5 Data presentation and analysis on semi -structured interviews
This section present data from sestiuctured interviews for research questions two and three.

The resear ch ¢#awedo Histary teacherspeacsive the factors influencing
performance oHistorylearners in public examination6The research questi@ w a\Mhat ardi

History teacher8 suggesti onsHistoryl emat hgasoompoof perforr
e X ami n afor reseach question two, the section presents data from the perspectives of
teachers about the factors influencing performancklistiory learners in public examinations.
Concerning research question three, the perceptions of teachers on the mitigadistoryf

| earnersdé poor performance in public examinat

In this study, the several factors influerg the performance dflistory learners were presented

and analysed. Such factors include motivationistory teachersHistory teache® r el at i on st
with principals, other teachers and learners, lesson preparation (lesson planning and scheming),
use ofteaching aids, use of teaching strategies, assessment methods and immediate feedback.
Apart from that, the section discussed the challenges encountetdidtbsy learners at school

and in learning as well as their solutions. Finally, the opinions di¢geaon the mitigation on the

poor performance dflistory learners in public examinations were discussed.

4.5.1 Motivation of History teachers in the teaching of history

Table6:Motivation ofHistoryteachers in the Teaching History

Participants | Feelings Reasons
Towards

Teaching of

History

Participant | Motivated fil am motivated teaching learners about their identity, teaching them about wher

1 come from and who they are is the interesting thing to do

Participant | Motivated filn teaching History, | learn the stories of the different people from different coun

2 and if | pass that knowledge to my learners | become motivated. | am also mo|
when we take educational trips like schblidtory fair because we meether teachers
and | earners and we explore historic

Participant | Motivated fil am motivated when dealing with Lesothistory wherewe will be gaining knowledg

3 on Moshoeshoe |1 86s background and hg
brili ance in us. o
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Participant
4
Participant
5
Participant
6
Participant
7

Motivated

Motivated

Motivated

Motivated

fillam motivated because | lottistory andl am urging to instil needed patriotism i

|l earners. o

fiPassion for the subject and values such as peace, resilience, patridisory

inculcates 0

fil am motivated by patriotismo

fil enjoy teaching oHistory becauseny

|l earner s

al so

enjo

Table 6 exhibits data on the motivation of participants in the teaching of histliogting whether

they are motivated or not. All seven participants expressed their motivation for teaching history,

but what motivated them varied. Participant 1 claimed that he is motivated by teaching learners

their identity, which is where they comeoim and who they are. Therefore, if the teacher is

motivated by that topic, it means some other topics demotivate him and may not be able to impart

historical content on such topics very well to learners, hence affecting their performance in public

examinadions.

Second

Iy,

participant

2

S

mot i

vated

by

various countries and participating in educational trips likeHisgory fair, where they interact

with other History teachersaand learners. This participant is motivated by learning historical

earn

concepts and sharing them with her learners, and this may enhance her content knowledge and

ultimately contribute to the positive performanceHistory learners in their public examinatis.

Apart from that, a teacher is motivated by interacting with other teachers and learners from other

schools during educational trips. This may improve the performandesiiry learners in public

examinations because education trips provide practicatledge not only to the teachers but also

to the learners as they learn through experience, where they perceive what they were taught as

reality.

Participant 3 expressed motiian for understanding Lesothastory, particularly Moshoeshoe I's

backgroundand his role in building the Basotho nation. This participant is also motivated while

teaching the topic of Moshoeshoe |, and this means that while he is teaching other topics such as

the Cold War, he is not motivated. This implies that he may masteretindraontent effectively

for only one topic, while the ones that demotivate him may not teach them well, and this may

ultimately affect their performance negatively in public examinations. Participant 4 expressed
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motivation due to his love fdfistory ard the desire to instil necessary patriotism in his learners.

Motivation that emanates from love may act as a transforming motivation that may have impacts

on the performance ddistory in public examinations. This is because teachers with such a kind

of mativation may teach thelistory subjectwith love and may select what is best for them and

their learners for effective teaching and learning and this may eventually lead to good performance

in public examinations.

Similarly, participant 6 stated that he is motivated by the lovEifiory andvalues such as peace,

patriotism, and resilience thefistory inculcatesParticipant 7 expressed his motivation to teach

history, as his learners also enjoy learning histdhis implies that his motivation stems from

|l earnersd motivation to | earn history,

not f

learnerswere unable to enjoy studyingdtory, he would also become demotivated. This could

have a detrimaal impact orHistoryl ear ner s6 per f or mance

because

learners would always love studyirigstoryand there may be instances when they have a negative

attitude towards learning it. Generally, the study revealed that threeteach motivated by their

love for the subject, while the remaining three are driven by spetigiory topics with one being

driven by learners' motivation. Therefore, the analysis reveals that all teachers were motivated to

teach history.

4.5.2 Relationship with principals, other teachers and learners
Table7:Relationships with Principals, other Teachers and Learners

Participants Categories Participant Quotes

Participant 1  Not friendly with principal, i Our pri nci pals tend to

be ou

better with otherteachers anc friendly as such. With the other teacher, the relationship is good

cordial with learners. we tend to collaborate more often. Also, with my learners
relationshipisv ery cordi al . 0o

Participant2  Good with principal, othel i Wi t h my principal and ot her

teachers and learners. relationship is good at all times. Also with my learners because it m

work to become easier because good relations make me happy w

wor k. o
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Participant 3  Smooth with a principal annAiMy r el ati onship with my | eatl
leamers but not smooth witl teachers who teach different subjects fidistory becaus¢hey have a
other teachers. lot of discriminating attitude thatlistory isa storytelling, oldfashion

andbiased subject. The relationship with the principal is very smc

because he is interested in m

Participant4 Good with a principal anc A My relationship i s good wi
teachers. Friendly with learner professionalism. Friendly with learners to reinforce conducive learr

for | earners. 0

Participant5 Healthy and collaborative witl fiHealthy and collaborative dcause being societal focus and peeg
a principal, teachers an focused is one of the benefits of teaching histary

learners.

Participant 6  Good with a principal, teachel fiGood because | am a friendly person who knows how to deal

and learners. different people of different charactes . o

Participant 7  Good with a principal, teachel fiMly relationship is good with them and | do not have problem »

and learners. t hem. o

Table 7 shows data on the relationships of participants with their principals, other teachers, and
their learnersindicating whether their relationships are friendly or not. The question that was

a s k e d Haware youriielationships with other teachers, your learners, and the principal, and
why do you have such relationshipsitie findings revealed that five paipants indicated that

their relationships with their principals, other teachers, and their learners are smooth, collaborative,
and cordial. They indicated that such relationships motivate them, help them make their work
easier, and enhance a conducive mmrnent, as emphasised by participant 4. Therefore, these
kinds of relationships may motivate teachers to teach their learners well in order to enhance their

performance in public examinations.

However, participant 1 reported unfriendly relationships wgitimcipals due to their perceived
smaller god status, while his relationships with other teachers are collaborative and cordial with
learners. Unlike friendly, smooth, and collaborative relationships, the unfriendly relationship of
the principals tdHistory teachersnay demotivate them as well as their learners because a bad
relationship between teachers and principals
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may ultimately affect their performance in public examinations negatively. Apart tham
teachers who have unfriendly relationships with the principals may not teach learners effectively
due to stress, hence affecting learners negatively in their learning process and their performance

in public examinations.

Besides, participant 3 saitiat his relationships with his principal and his learners are good.
However, he said his relationships are not good with other teachers from other subjects due to their
discriminatory attitudes towards history. Teaching requires collaboration among telathers,

and failure to collaborate may result in conflicts that may affect teachers emotionally. This may
also affect learners because emotionaffected History teacheramay not impart historical
content well toHistory learners; hence, this may affehe performance of learners negatively.

The instability itself may affect learners emotionally, and eventually, this may also affect the
performance oHistorylearners negatively.

4.5.3 Lesson preparation
Table8:Lesson Planngnand Scheming

Participants Categories Quote of Participant

Participant Do not plan frequently iLesson pl anning helps me to
1 but when needed. | want to achieve. My learners are also able to follow and coni
with everything. It helps me with a blueprint of where | will start ¢
finish.o
Participant Do not plan frequently iLesson planning helps me tc
2 because of overloadin al | ocated ti mes. 0
work  but  scheme
quarterly
Participant Not interested infiLesson pl anni ng do e dfit nreestschdman
3 planning but scheming because it shows me what aspects | have to teach and how and
of work done that hel ps me tc
Participant  Frequently practice A They benef it me  executiensof wobk] hersc
4 both planning ancl ogi cal teaching which 1ikely
scheming
Participant  Frequently practicc i They help me to break conte
5 both planning anc done and easy supervision by school management gmceirtst o |

scheming
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Participant  Frequently practice i They help me to be to be on
6 both planning anct each it. o

scheming
Participant  Frequently practice i You cannot g planhirg. Redord of scheme helpso
7 both planning anct o see what | have taught. o

scheming.

Table 8 above presents data on lesson preparation, specifically lesson planning and scheming. The
guestion that was asked wé@isA s History teacherdo you frequently practise lesson planning

and scheming? Can you expl ain Hfhlewndhgs ewaldde nef i
that four teachers frequently practice lesson planning and scheming, while three teachers specified
that they do not ften practice lesson planning. Therefore, the findings of the study showed that

the majority of the participants do not practice lesson planning and scheming frequently.

When the participants were asked whether they often practice lesson planning andgsdhemn
provided different &dosavmactse lessoaplanning frequantiyt, butl s a i
doitwhenitisneededo Thi s i mplies that teaching without
this kind of teaching may be ineffective andymot promote teaching and learning; rather, it may

act as a barrier to effective teaching and learning as well as negatively affect the performance of
Historyl ear ners in their public examinat asdarms . On
lessm planning, | do not follow lesson planning frequently due to overloadingwark | t s e e ms
some of the teachers fail to do lesson planning properly due to the overloading work of one teacher
teaching learners from grade 8 to grade 11, hence the netta fgovernment to hire qualified

History teachersBesides, participant 3 believes that scheming is more beneficial than lesson
planning as it helps in determining the aspects to be taught, how to teach them, and the work to be
done. HLesson plandhg dods not benefit me. What benefits me is scheming because it
shows me what aspects | have to teach and how, and a record of work done that helps me see what

| have achieved.

However, all the participants, even the ones who said they do not plassoa planning and
scheming frequently, agreed that these strategies are crucial because they keep tetadhers on
help them stay focused, plan ahead, follow instructions, break down content, facilitate teaching
and learning, and provide guidance on tbaeach and how to teach it. If that is the case, lesson

planning and scheming may help teachers set their targets in the process of teaching and learning
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and achieve them if done properly, and this may enable them to simply deliver historical content

effectively to their learners.

Further, participants indicated that lesson plans and scheming aid in determining teacher work and
simplifying supervision by school management and inspectorates. Therefore, lesson planning and
scheming may not only act as deiines forHistory teacherand their learners but may also act

as guidelines for school management for easy supervision to see whether teachers are doing their
work effectively or not, and if they are doing their work, how effective they are in doiirg the
work. As a result, the data showed that although some of the participants did not practise lesson
planning and scheming frequently, there are crucial tools for teachers to effectively teach and

achieve their desired outcomes.

4.5.4 Use of teaching aids
Table9:Use of Teaching Aids

Participants Times of Using Participant Quotes

Teaching Aids

of ten t he

=ELiETERIE Not often ilt i s not that we bring

by the topic we are teaching twing something to the classroom that will he

learners to understand.

Participant2  EREIENY Al use si mpl i HisteyAssocaatiodbacauselcigrentlifistonpndoes
not have textbooks. I al so use my
ElEERE Rarely il rarely use teaching aids becausc¢

and internet. We do not have support of the issues of teaching resources anc

such resources need a | ot of money

N

I rarehyngsaeitdsabecause they are

ZElEER S Rarely

ZElgild s Weekly

Participant 6 WREIENY

=

Weekly because they enhance | earn

and class management . o

o

I rarely use them because they ar
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ElgileloEqiers | Usethemoften Al often use teaching aids because
transmit. For example, use of maps in demonstrating how European countri
located during my teaching of European Map. This simplifies the work thiegr
see the countries on the map than when you teach them by mouth that Bel

near Ger many. 0

Table 9 above presents data on the use of teaching aids. The participants were asked whether they
often use teaching aids or not and why. Five participadisated that they rarely use teaching

aids because they are very limited, some are very costly, and they are not able to afford them.
However, one of the participants said she used simplified materials from the Lebstibiy
Teacherg\ssociationandlre phone to solve this problem. Tea
in the process of teaching and learning. For that reasdistdry teachersre not using them due

to their shortages, this may affect the learners negatively as they may ndy detiemgaged in

the process of teaching and learning. As a consequence, this may not only affect their effective
teaching but also their performance in public examinations since they will respond to questions on
concepts which they failed to effectivelyagp. Therefore, the data showed that the majority of
teachers do not use teaching aids inlrarbleir t e:
use teaching aids because they are rarely limitéd To add on to tirarely , part

use teaching aids because there is a lack of resources, such as mere textbooks and the internet.”

On the other hand, participant 1 said that he uses teaching aids depending on the topic he is going

to teach. Furthermore, participant 5 indicated thatu$es teaching aids weekly because they
enhance | earnersd participation, concentrati ol
use of teaching aidsjistory learners may concentrate on the topic being taught without making

noise; hence, it mayebeasy for teachers to manage their learners in their classrooms. Participant

7 indicated that he frequently uses teaching aids to effectively convey desired information.
Teaching aids are also important in helping teachers effectively transmit the plastoetal

knowledge they want to impart to learners, and this may enhance the performatiseif

learners because they may gain the required knowledge from their effective teachers.

4.5.5 Use of Teaching Strategies
Tablel0:Use of Teaching Strategies

Participants | Kinds of teaching strategies used | Participant quotes
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Teacher 1 Explanation, discovery an il use variety of teaching st
guestion and answers. teaching. | use both teacheentred and learner centred dependi

on what | am going to teach &

Teacher 2 Lecturing, roleplay, presentations i Teachi ng met hods for rur al
field trips and group discussion. | there areno textbooks, no internet for them to search information
themselves. So, ateacher does all the work. Apart from that | use

play, group discussion, presentations and field trip kkstory fair. ¢

Teacher 3 Lecturing, discovery, discussio In history, there is a lot of lecturing methods because learners ar:
andprobing. aware of some information but | intertwine learreemtred ones
whereby | give learners work to go and discover information f
their elders particularly on both European desothoHistory as

some of their parents foughtinthe Fifls&tor | d war . 0

Teacher 4 Learnercentred and teache A | u s e-cehteecd to enbance independence. | also use tea
centred. centered as to enhance required speed needed to complete shila

end of the year. o

Teacher 5 Question and answer, discussi¢ A | us e question and answer ,
debate, presentation, informati¢ information finding and group discussion because theyleamer

finding and group work. centtred. o

=13

Teacher 6 Discussion, explanation, questi¢ fi | use discussi on, e x pl a-playtand
and answer, rolplay and/di scovery.o

discovery.

Teacher 7 Question and answer and lecturin il use Qquestmedrhoandnandwert ur |

Table 10 above presents data on the teaching strategies used by participants in the teaching of
history. The participants were asked the following questioddh at ki nds of teach
are you using in the process of teaching Why ar e you using Bhech t e:
findings revealed that most of thiistory teachersise learnecentred methods of teaching, such

as question and answer, discovery, and discussion, while a few usglasgldield trips,
presentations,abate, and probing. It is important to use these kinds of teaching strategies as they
engage learners in learning and motivate them to learn. On account of this, effective use of these

strategies may enhance the performanddistory learners in theipublic examinations.

On the other hand, it seems that teaa®sitred methods of teaching such as explanation and

lecturing are also mostly used. Participant 4 indicated that they use teaolred methods to
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enhance the required speed to complete thabs)s on time. Participant 2 added that she uses the
lecturing method because there are no textbooks and no internet for learners to search for
information for themselves. Therefore, it might be tHetory teacherare more teacherentred

than learnecentred in order to complete the syllabus on time beddissery hasa lot of content.

They may also use teachegntred methods due to a shortage of teaching and learning resources.
Hence, this may affect the performanceHi$tory learners negatively loause teacharentred
instruction does not engage them in learning. Unlike leareetred, which enables them to learn

by doing, teachecentred makes them passive receivers of knowledge and memorise information

instead of understanding it profoundly.

Paticipant 4 indicated that he uses learnentred methods to enhance the independent learning

of learners, while participant 3 indicated that she uses them for learners to discover knowledge for
themselves. Using teaching strategies with the purposetitifngsknowledge in learners through
discovery may enhance the performancHisforylearners in public examinations. However, this

requires closer supervision distory teacherand their facilitation.

Nonetheless, participant 6 indicated that she gsestions and answers, discussion, information
finding, debate, and presentation because they are legmniged. This implies that some teachers

use learnecentred methods of teaching just because they were encouraged to use them. They lack
a clear undrstanding of how to use such methods to enhance the participation of learners and
impart knowledge to them with the goal of achieving good performance in public examinations.
This may affect the performance Mfstory learners in their public examinatiobgcause such
teachers may just teach because it is their duty without a clear vision of the outcomes they want to

achieve with their learners.
4.5.6 Assessment methods
Tablell:Assignments and Weekly Tests

Participants Times learners are Participant Quote
given assignments

and weekly tests

Teacher 1 Often but with weekly fi | often give my | earners assighn

test not often. Weekly tests demand a lot of work for me because | am teaghing d e 8
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Teacher 2 Once a week foIfl give |l earner s assiHjstomiesaoverleaden m the
assignments ani syllabus and if | focus on giving learners assignments and weekly te
monthly for tests. challenging because mang History is not easy. | may be left behind |

focusing on the assignments and t

Teacher 3 No longer give learner: fi | used to give them the assignm
written  assignment: because most of them fail to do their assignments because they live fa
and weekly tests bu school and arrive at their homes at nighhe. It is better to give them or:
give them oral ones.  assignments where thekiould just discover the stories and narrate them in

class rather than writing because learners have a lot of challenges in wr
They | i ke oral assignments and ha

Teacher 4 Repeatedly for bott A Y e s, repeatedly give my learners assignments and weekly tes
assignments ane familiarise them with mannerism of questioning and encourage and ent
weekly tests. their studying frequency. 0

Teacher 5 Fortnightty for both AFort ni ghtly kooawteedge lbeaather $ &
assignments annin the | earning and teaching of h
weekly tests.

Teacher 6 Once a week bottiYes, once a week. 0
assignments an
weekly tests.

Teacher 7 One test per week bt il gi ve | earweeerks bounte asessitgmpreernt i

assignment is for daily

Table 11 presents the times participants give their learners assignments and weekly tests.
Participants were asked whether they were always giving their learners assignments and weekly
tests or not. The findings revealed that 3 participants give leatm@rsassignments repeatedly,

while the other 3 participants indicated that they give learners assignments once a week, except
one teacher, who indicated that he does not give learners written assignments. Participant 5 stated
that he gives learners assigemts fortnightly, which is once every two weeks. Assessment may
play a very significant role in enhancing the performancélisfory learners in their public
examinations because it helps learners become familiar with the structure of the questioas that ar
asked in public examinations. Regarding the participant who does not give learners a written
assessment, this is a very chall

great enge
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examinations because public examinations are written and notTéralefore, the analysis
indicates that the majority of teachers do not assign assignments repeatedly to their learners, with

one teacher not giving them due to challenges such as overloading work.

Concerning the weekly tests, one participant indicated lieagives learners weekly tests
repeatedly, while three participants indicated that they give their learners weekly tests once a week,
including the one who gives them test once every two weeks. Prowistgry learners with

weekly tests may benefit threin their public examinations because it enables them to identify
their mistakes in learning and correct them before they write the examinations. Contrary to this,
not providing History learners with weekly tests may result in poor performance in public
examinations because learners may not even be familiar with the structure of examination
guestions. Participant 1, as quoted in the table above, specified that he does not give learners
weekly tests often because it is demanding, while participant 3, @sdquothe table above,
indicated that he no longer gives learners written weekly tests but provides them with surprise oral

and presentation quizzes because learners hate writing.

Participant 6 indicated that she gives learners tests monthly, not wieakiigipant 4 mentioned

that he assigns assignments and administers tests every week to help learners become familiar with
the style of questioning and to promote and increase their frequency of learning. Participant 5
expressed that he administers wedklsts to evaluate learners' progress in teaddistpry and

their comprehension of the subject matter. Therefore, this may help teachers to see whether
learners are following or not in the process of teaching and learning, and if they are not following,
they may be réaught a certain topic that they do not understand. In doing so, repeatedly and

passionately, this may improve the performancisforylearners in their public examinations.

4.5.7 Immediate feedback
Tablel2immedide Feedback on Assignments and Weekly Tests
Participants  Times of feedback Participant quotes
Teacher 1 Same day they were give il n terms of assignment, I gli

assignment or the following da gave them assignment or the following day. In terms of test, | give

and after a week for test. feedback after a week. o
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Teacher 2 In the following lesson or afte fiDuring low workload, | give feedback in the following lesson
week for both assignments ar assignments to ensure no content is left behindlistery isdifficult to

weekly tests. understand due to its chronology of eveamnts.

=13

Teacher 3 Within three days or two days fc fi | give them feedback within

both assignments and wégkests. engage in errors they have cor

Teacher 4 After three to ten days for bot il gi ve my | e ar-I0eaysdederaiagloh mycséheds

assignments and tests. The quicker the better so that
Teacher 5 The following day for assignmer A The f ol |l owi ng day for assigni
and after two days for the tests. for learners to know theirprage ss i n t he | earn
Teacher 6 After marking. AAs soon as | am done with mar
Teacher 7 Friday test, its feedback is give il often give | earners tests F

every Monday.

Table 12 presents tigtatus of participants' provision of immediate feedback on assignments and
weekly tests to their learners. It shows whether participants provide their learners with immediate
feedback or not. The findings showed that the majority of teachers providdéetireiers with

immediate feedback on both assignments and weekly tests.

On the question of whether participants give learners immediate feedback or not, participant 1
indicated that he gives learners feedback the very same day he gave them an assighment or
following day, while he gives learners test feedback after a week. This shows that the participant
gives learners immediate feedback so that they can work on the learners' mistakes and correct them
on time in order to improve their performance. In #&ddj participant 5 stated that he gives
learners feedback the following day for assignments and after two days for the test in order for
learners to know their progress in the learning of history. Knowing the progress of learning for
Historylearners maye beneficial in preparing them for their final examinations, as the identified
mistakes may be corrected and learners may not repeat them while they are in their public

examinations.

Concerning the weekly test, participant 7 indicated that he oftenlgame®rs tests on Friday and

gives them feedback on Monday. Giving learners tests on Friday may benefit teachers as they may

mark well during the weekend without being under pressure, and this may reduce the risks that
90



may occur during the week when thé&gsg¢oo much work to do. Apart from that, the participant
indicated that he gives learners feedback ait&é023lays, depending on his schedule. On the other
hand, participant 6 indicated that she gives learners feedback as soon as she has finished marking.
Ultimately, all participants agreed that the purpose of giving learners immediate feedback is to
help them make corrections to the mistakes they make. However, all the details of the reasons for

the provision of immediate feedback are given in Table l@wbel

4.5.8 Correction from feedback
Tablel3:Ways in Which Corrections from Feedback can Improve the Performatistooylearners
Participants  Categories Quote from participants
Teacher 1 Help them to see where they we i They hel p | earners see whel
wrong and avoid the very simile have answered the questions. This helps to avoid very :
mistakes they did. mi stakes they did in future.
Teacher 2 Help learners to correct theii They help | earners to corre
mistakes and understand the toounder st and the topic being t
being taught.
Teacher 3 Help learners to study further but A Thi s engages them to study
depends on the motives ofilmers. but in some cases, it depends on how learners are motivates
their desires in history. There are some learners who are
demotivated and get the same results even after domg r e ¢
Teacher 4 Help learners to identify challenges i They hel p | earners to ident

revision. o0

Teacher 5 Prune | earnersdfilLearner sé6 we ak n essglicenfdeneenadd sélf
build their selfconfidence. awareness in the |l earning ar

Teacher 6 Awareness of mistakes. AThey help | earners to be av

Teacher 7 Help learners to know where the i They hel p | e artrheerys ftad |kendo w
failed.

Table 13 above presents data on ways in which corrections from feedback can improve the
performance oHistory learners. Participants were asked how corrections from feedback can
benefit learners. According to the analysisho$ study, the majority of participants said feedback
corrections assist learners in identifying their challenges, recognising their errors, and avoiding

them in the upcoming tests, assignments, and final examinations. This may improve the
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performance ofHistory | ear ner s because recognising l ear

assessments and correcting them is part of their preparation for final examinations.

The findings further showed that feedback <cor
thar self-confidence and sedwareness. This implies that corrections from constructive feedback

may act as a motivational tool felistorylearners, as they may make them aware of their mistakes

and correct them. Participant 5 indicated that learnershdeet@identify challenges where they

were wrong, prune | ear ne rceniidenceamkselvarenessithe and b ¢
learning and performance oidtory.

On the other hand, participant 3 argued that feedback corrections help leastady tturther,

depending on their motives. He clamé&lT hi s engages them to study
they have missed, but in some cases, it depends on how motivated learners are and their desires

in history. There are some learners who are sgindtivated and get the same results even after

making correction®. Thi s may seem true, as some | earne
factors they encounter, and sometimes even if they are provided with corrections, they are still
getting the answers wng, hence the importance of counselling sessions in high schools for the
personal issues of learners to reduce any stress for better performance in public examinations.
Participant 2 stated that corrections help learners understand the topic beingBapgbviding

learners with constructive corrections, the more they learn the taught topic.

4.5.9Challenges encountered biystorylearners at school and in learning
Tablel4:Challenges Encountered Historylearners at School arid Learning

Participants Challenges Participant quotes
Teacher 1 Learners are mocked for studying histo fi Laeners are being mocked in doingidtbry. It
demotivation of learners, lack of textbook d e mot i vates them from s
lack of support from the Ministry of Educatic teaching resources such as textbooks and
and Training, lack of ICT resources, lack r esour cesét he response
regular training in teaching oflistory and and Training is very weak in terms of providing ¢
traditional ways of teaching. schook with the resources
given regular training in teaching of the subjddistory
reieson traditional ways

Teacher 2 Lack of support from the school manageme fi T h e r e texdbooks andmo technology. Learners
lack of textbooks, no technology. not have enough materials and resources and lear

become tired of listening to the teachers only. ...

impossible to make them copies due to lack of m¢

because school manageme

Teacher 3 Demotivation of teachers, failure of learners i Lear ner s f ai | to put t
conceptualise content, interpret and exprt hei r understandi ng. é |

their knowledge. poor results of my | ear
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Teacher 4 Lack of resources, overloaded syllabus e i Avoi di ng bias by l ear
struggle of learners in answeringthequestc over |l oaded syl |l abus. 0

Teacher 5 Problem in essay writing, English Langua fi
proficiency, lack of relevant textbooks ar L
false belief thaHistory isa failing subject. b

.Essay writing due t
anguage acquisition, I
elief thatHistoryisa f ai |l i ng subj €

Teacher 6 Learnersdé difficult ADiIifficulty of under st
difficult in reading skills and lack of texr eadi ng skills and | ack
books.

Teacher 7 Learners forget the years.

=13

B e ¢ distereisabout chronology and sequence
vents, | earners somet.i

D

Table 14 above shows the challenges encounteredidigry learners at school and in their

learning. As found by this study, the majority of teachers highlighted the most challenges as a lack

of teaching resources such as textbooks and technology, criticism tolistdsy | e ar ner s 0
traditional ways of teachinghad | earner sé | ack of English pro
participant 1 highlighted the lack of teaching resources such as textbooks and ICT. On the similar
issue, participant 2 claimed that there is no technology or teaching resources. Tessthinges

such as technology and textbooks are needed for instructional guides and effective transmission of
content, and their unavailability may result in ineffective teaching and ultimately affect the

performance oHistory learners negatively.

In regad to criticism towarddHistory andtraditional ways of teaching, participant 1 stated that
learners are being mocked for doing history. It seems that this mocking develogbdtttbde

in learners towardsiktory. Traditional ways of teaching seem tacebgployed byHistory teachers

to finish the syllabus on time and to address the challenge of lack of resources and this may
ultimately affect the performance History learners in their public examinations. To add on this
point, participant 5 claimed th#te false belief thatistory isa failing subject is a challenge.
participant 6 further stated reading skills as a major challenge. Participant 5 further stated that
essay writing due to poor linguistic ability in English and acquisition is a chall€hgehallenge

of English proficiency may affect the performanceH$tory learners in public examinations
because they fail to understand what is being taught in the classrooms.

The study further discovered a lack of support from the Ministry of EducatidnTraining,

l earnersdé failure t o c blistaryetgatchei@ |riesgeu [caorn tternati,n ian
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that lack of support from the Ministry of Education and Training may emanate from failure to
provide schools with teaching resources aaililife to provide teachers with regular training and

this may affect the performanceldistorylearners negatively.

Some i1 dentified challenges include a | ack of
reading skills, demotivation of teachers and learners, an overloaded syllabus, and the struggle of
learners in answering the questions. Failure for school neamagf to helpHistory teachersvith

teaching and learning resources, failure for school management to mbfistate teachersind

learners, and autocratic management may affect the school environment negatively and ultimately
affect the performance éfistorylearners negatively. An overloaded syllabus also appears to limit
History teache® abi |l ity to deliver hi storical conten
History learners negatively. However, in Table 16 below are how these challengesbeould
mitigated in order to improve the performancéHastory learners in their public examinations.

4.5.10 Mitigation on performance of History learners in public examinations
Tablel5:Solutions to the Challenges

Participants Categories Participant Quote

Eigilelozmal | The Ministry of Education anci The Ministry of Education a
Training must provide schools wit with History teachingg e sour ce s . éteache
History teachingresources, Teachel because we cannot expect the teachers who were trained 20
should be provided with regulé ago to be as effective as now asrthare changes in the teachir

training on how to teach history, ar and | ear ni ng. éthe school s
learners must be allowed to come learners are prohibited from coming with their cellphones
schods with their cellphones. school s. 0

Participant2 Learners should take school trift A To confirm the reality of

incorporation of technology in th they need the boskand pictures. They need to take the trips to
teaching of history, regular training ¢ historical places. Government should really emplblstory
teachers and the government sho teachers 0

employHistory teachers

Participant3 Incorporating technology into th A é i & brimg technology in the classroom, let us allow learner
classrooms (WFi and allowing come with their cellphones at schools, provideRiVior them so
learners to use their cellphones t hat t hey can use those cell
schools).

Participant4 ECOL must provide clear markin i é vi vi dnaB&QlLng scheme. 0
system.
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Participant5 Provision of relevant History A" The Mi ni stry of Educati on
textbooksby Ministry of Education t e xt books to stop | earnersd
and Training, makingHistory core textbooks. MakingHistory cores ubj ect éhavi ng
subject, including teachers in ECC through the utilisation of technology tnhance research skills
marking panel, using online learnin Teachers should be included in the ECOL setting panel as
using technology in the classroor cur r ent exami nhers are not cl
and employing qudied History

examiners

Participant6 Provision of textbooks by thhAiLear ner s mu st ma k e Engli st
government, Daily use of Englis understand and the goveremt must provide the schools with t
Language by learners and they mit e xt books . 0

read to understand, questions sho

be put to the standard of learners.

Elpillezmiel | The principals must support histor iLear ner s must be given mor ¢
Learners must be given mowi |l | be used to historical ¢
assignments, practice of discove other subjects when the teachers report about the shortac
| earning and t I textbooks, the principal respond quickly and such teacherthge
response to the shortage Hfstory books. This is not the case wittistory whereit is not easy to ge
textbooks books. 0o

Table 15 above presents solutions to the challenges encountdtéestdyy learners at school and
during teaching and learning. These solutions provide ways in which parfoerofHistory
learners could be improved in their public examinations. Based on the findings of this study, the
majority of participants specified that the Ministry of Education and Training should provide the
schools with textbooks. This could help inhancing the performance éfistory learners as
textbooks may help learners to read on their own to develop their prior knowledge and this may

ease their understanding.

The findings also showed that Examination Council of Lesotho could provide clear marking
scheme. In this marking schentdistory teachershould be included so as to enable them in
providing proper marking for their learners. The data also reflectedetttatology should be
incorporated in the teaching (by allowing learners to come to schools with their cellphones, and
providing WtFi at schools) and providingistory teachersvith regular training. Participant 1
clamed,Ai The school s mthse policias wherebyelegamets aceaptokibited from
coming with their cellphones at schools. 0
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Moreover, participant 3 added that learners should be allowed to come with their cellphones at
their respective schools. Use of these cellphones may dtisbbey learners to do their discovery
effectively and this may enhance their performance in their public examinations. Participant 5
suggested thatlistory mustbe made a core subject not an elective subject as it is now. Making
History acore subject may imprevits status which may result into more learners. In regard to
marking,the Examination Council of Lesotho should reconsider its marking process, by informing
History teachersabout the evolving marking before they are implemented, includistpry
teachersn marking and implementing a clear marking syst&his could help teachers as the
implementers of curriculum to mark learners according to the standard of ECOL. ECOL should
also trainHistory teacherdiow to mark according to their standard irder to enhance the

performance oHistorylearners.

Participant 5 further suggested that the government shieldmany History teachersand

gualified examiners who are class practitioners. This was seconded by participant 2, who stated
that the government should really hiéstory teachersHiring more qualifiedHistory teachers

may improve the performance ldfstorylearners because theore theHistory teachershe more
effective their teaching and learning will be. In addition, as shown in the table above under the
participant quote column, participant 7 suggested the need of regularly assessing learners in order
to expose them to hwmrical content and knowledge and provision of support from school
management. Participant 6 further recommended that learners should use the English Language
daily and should read to understand. Generally, most of the participants suggested the provision
of History textbooksat schools, allowing learners to use their phones at school, regular training of

teachers, and clear marking by ECOL, which were identified as the major challenges.

4.6 Conclusion
Based on the findings of this study, the performanddigtory publicexaminations is a major

concern for educational stakeholders. The findings of this study provided evidence of poor
performance byistorylearners in the 2023 final examinations, wheemajority of the schools
performed poorly. This study demonstrated several factors contributing to this performance, not
excluding a lack of resources such as textbooks and technological resources, improper training of

History teacherspoor preparatiomy History teachers, incompetency History teachersand

96



improper use of assessment strategieblisjory teachersThis implies that the status History

is unsatisfactory due to the high failure ratéHigtory learners in public examinations.

Bearirg that in mind, despite the benefits provided-istory tothe national curriculum and the
entire nation, the subject is in danger of being removed from the curriculum because of its poor
performance in the public examinations. Hence, the study establisaethere is a need for
involved educational stakeholders, such as the Ministry of Education and Training, to support the
schools through the provision of funding for teaching and learning resources. Not only that, but
History teacherslso need to berpperly trained on how to teach the subject and mark it.
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CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSIONS, CONCLUSIONS AND
RECOMMENDATIONS

5.1 Introduction
This study expl ores t eac hHistoy publipexammnaipnsinfve s o n

high schools in Maseru. This chapter is a presentation of the summary of the findings, discussion
of the findings, conclusions of the findings, and recommendations based on the findings of the
study. The findings are discussed based on the research questienstatly. The chapter further

discusses the findings of the study based on the application of ideas from the theoretical

perspectives discussed in Chapter One and the relevant literature.

5.2 Summary of the findings
This section gives a brief summarythg research problem, the methodology used in this study,

the limitations of the study, and the implications of the findings. The purpose of this study was to
explore teacher sod p eHistory publicesamatiansin fivehigh schioolsa n ¢ e

in Maseru district. The highlighted research problem in Chapter One revealdishaty is
underperformed in Lesotho's public examinations, particularly among graldestbty learners

from many schools. This claim was supported by the Examination Cafihebotho reports and

History Examiner8 r eports (ECOL, 2020, ECOL, 2021, ECC
probl em, it appears that the studies on teach
grade 11History learners perform poorly ipublic examinations seem to be limited, hence the

significance of this study.

In addition, the study employed the interpretivism paradigm as the philosophical lens of the study

to understand the subjective understanding of the teachers about their pasceptperformance

in History publicexaminations. Besides, the study utilised the qualitative approach to understand,
descri be, and explain the various i niigoypret at
in the national curriculum withreghr t o | earner so6 performance, as

Historyl ear ner s6 performance and mitigating their

In addition, the study used the study design of five different schools in order to obtain a detailed
and angi bl e comprehensi on of t e a c IHistorys @ublicpo er cep

examinations. The study further employed purposive sampling to select five schools, including
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both wellperforming and unsatisfactory schools, and senestory teachersAside from that,
field notes, opernded questionnaires, and sestructured interviews were used to gather
valuable and irdepth data from teachers regarding performance of learnétsstory public

examinations.

More importantly, the researcher applied cbddy, transferability, dependability, and
confirmability to the data and interpretations to ensure the trustworthiness and quality of the study.
This was done through member checking, peer debriefing, tracking the precise methods used for
data generatigranalysis, and interpretation, and providing sufficient related information from the
literature. Also, the study ensured trustworthiness by justifying theoretical, methodological, and
analytical choices, including Expectancy Theory, research paradignrpagpp design,
instruments, and data analysis, respectively. In other words, the researcher provided the reasons
for the selection of these choices. Apart from that, the researcher thoroughly reviewed and revised
the data during the data generation procébe researcher also adhered to research protocols,
including voluntary participation, informed consent, anonymity, confidentiality, potential harm,

and result communication.

The limitation of this study lies in its focus dfistory teachersperceptionsgexcluding their

learners due to its focus on public examination performance; hence, there is a need to make future
studies explore the areas left out of this study. Therefore, a similar study may focus on learners'
perceptions in the future to enhanceithimderstanding. However, in the future, the focus may

al so be on | earner sod pHistory enferindl examsmatiams) Anptleer f o r ma
constraint was the lack of information regarding the effectivenddstifry teache® mar ki ng,
most of tlem expressed dissatisfaction with the regular changes in marking and the new
approaches to examinatirasedHistory markingas major causes of the poor performance of

History learners. Consequently, another future study may assess the effectivehsoryf

teachersnarking.

The study revealed thifistory isconsistently underperformed in public exams due to factors like
insufficient resources, incompetent teachers, inadequate training, inadequate content coverage,
and poor teacher preparation. Apadnfr that, poor performance éfistory learners in public
examinations is also attributed to other factors, including lack of support from the Ministry of

Education and Training, lack of support from school management, miscommunication between
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History teachesand t he Examination Counci l of Lesoth

frequent marking changes.

Equally important, the findings of this study further revealed that regular unsatisfactory
performance oHistory couldlead to its annulment from schHe@nd complete removal from the
syllabus. As a result, this highlights the significance of the study to all relevant educational
stakeholders and helps them understand the advantages of Hestorg includedn the national
curriculum of Lesotho. Therefe, there is a need to enhance the performanidestdry learners,

which is why the current study aims to understand and inform policies and strategies to improve

the performance of learners in public examinations of graddistary learners.

5.3 Discussion of findings
This section provides a discussion of the findings. The findings of this study were discussed per

the research objective. The findings were also discussed according to the three main themes, which
are classified according to thedkrobjectives of the study. Aside from that, the discussion utilises
the themes identified in Chapter 4. The main themes are followed by tkesues, which are

the subtopics that appear under eachahjbctive. The themes discussed are as follows:

5.3.1 Status of History in national curriculum
The performance dflistory in public examinations does not only affétistory learners; it also

affects its status in the national curriculum. The major finding wagiktary isbeneficial in the
national curiculum of Lesotho as it imparts moral values such as patriotism values, citizenship
values, peace, unity, identity forgiveness, empathy, and collaboration. This performance
contributed to its unsatisfactory status in public examinations due to the faddishary is
perceived as a failing subject. These findings are in agreement with the findings of Wasserman
(2010), who discovered thatistory introducedearners to their heritage by teaching them about

their societyds ori gandfmtyreslakev el opment, functi o

Apart from thatHistory mayalso instill learners with Z%century skills such as critical thinking,
arguing skills, and reasoning skills. This aligns with the findings of Eeden (2012), who discovered
a similar situation. Even thougHistory seemsbeneficial in the national curriculum, it is
performed poorly in public examinations, contributing further to its unsatisfactory status. For that

reason, the continuous poor performance of the subject is putting the subject at the risk of being
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removed from the national curriculum. This supports the findings of Ntabeni (2006) and Fru

(2015a), who found thadistory isperformed poorly due to improper traininghistory learners.

5.3.1.1 The reasons for the poor performance of in public examinations
The major findings of the study were poor teaching strategies employdidtbyy teachersApart

from hearing from the participants, | observed demonstrations of incompetent teaching strategies
during my interaction with teachers through interviews when most of them stated that they use
teachercentred strategies in order to complete the byBaand when there is a shortage of
textbooks. This means that teaclkentredness is often used becadstory hasa lot of content

to be covered and a shortage of resources in schools. Therefore, adeatrest way of teaching,

if used more often, nyaresult in a higher failure rate fétistory learners in public examinations.

This is because it does promote effective learning; hence, it may be diffictlistory learners

to grasp and understand the historical content due to high memorisatienpgasive teacher
centered method of teaching, whereby a teacher dominates the classroom while learners are

recipients of knowledge.

Furthermore, lack of textbooks, lack of technology, shortag#isiory teachersdemotivation of

History teachersand thé learners are among the major findings of the study. It is apparent that a
lack of textbooks, technology, and the demotivation of both teachers and learners are barriers to
effective teaching and learning; hence, they may lead to a higher failure rag Bistory
learners. The study further showed incompédtisiiory teacherwith a lack of content knowledge.
Therefore, it would appear that it would be difficult for such teachers to deliver and impart

historical content effectively to learners.

Frequenshift in the marking oHistory byECOL, miscommunication between ECOL atidtory
teacherslearners lack interest in history, and problems in essay writing are among the major
findings of the study. Therefore, it seems that this frequent shift andmmisgnication between
ECOL andHistory teachers marking ofHistory maynot only affectHistory teacheraegatively

but it may also affect the performancdai$tory negativelyn their public examinations. Not only

that, learners lack of interest listory affectthe status oHistoryin national curriculum hence

this may affect the enrolmentdistorylearners negatively. Apart from that, the findings revealed

incompetent teachers, learners struggling to answer the questions, the difficult introdloictio
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answering thédistory questiondy ECOL, and a lack dflistory teachetraining on marking by
ECOL.

5.3.2 Factors influencing performance of History learners in public examinations

5.3.2.1 Motivation of Teachers in the Teaching of History
The major findings of the study revealed that all interviewed teachers were motivated to teach

history. Therefore, their motivation may affect the performanddistbry learners positively in
their public examinations. This is because if teachers arevaed, their learners may also be
motivated. These findings support the findings of Thoka (2020), Wilkesmann et al. (2021), and

Liu et al. (2022), who discovered similar situations about the motivation of teachers and learners.

It seems that motivated tdaars are innovative, and they could work hard to find useful ways to
foster effective teaching and learning in order to improve the performance of their learners in
public examinations. In other words, they may even use locally available resourcessetieea

of textbooks and technological tools in the teaching of history. Consequently, the findings of this
study are also in concurrence with the Expectancy Theory (Vroom, 1964) underpinning this study,
which highlights that an individual will always seldgbe behaviour that may maximise their
satisfaction and minimise their stress. It is for this reason that the motivation of teachers and their
learners may minimise their stress in the process of teaching and learning, resulting in good

performance by lgaers in their public examinations.

However, those teachers indicated that they are motivated when teaching certain topics. This
means that they are demotivated while teaching some of the topics. Although the teachers claimed
that they are motivated in theaching of history, probing them and interacting with them helped

to observe that they are not motivated at all due to challenges such as a lack of resources. Therefore,
this implies that the teaching environment, job satisfaction, and career developayebé the

roots of the demotivation ¢fistory teacherdFor that reason, this study is in line with the findings

of Mruma (2013) and Mudongo (2017). Apart from their partial expression, it also showed me that
they are not motivated. Therefore, their deivation may affect the performance History
learnersnegatively in their public examinations because teaching with a discouragement motive
may result in many errors, such as being angry at learners, incompetent teaching, and ineffective
delivery of knavledge to learners biistory teachersThis is because teachers have a significant

influence on motivating learners.
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5.3.2.2 Relationship with principals, other teachers, and learners
The findings of the study were that the majorityHistory teacherdiave smooth, good, and

friendly relationships with principals, other teachers, and learners, while a few teachers indicated
that their relationship is only cordial and friendly with the learners but not friendly with the
principals and other teachers. THere, findings revealed that a good relationship between
History teacherand the principals, other teachers, and learners may enhance the performance of
learners since the relationship motivates teachers to do their work and reinforces conducive
learningfor History learners. The findings of this study are in line with the findings of Edgerson
(2006), Emosivwe (2023), and Edgbo (2024), which highlighted the importance of good
relationships between teachers and principals, other teachers, and learndmanicingnthe
performance of learners due to a conducive working environment, while unfriendly relationships
may affect the performance Historylearners negatively.

5.3.2.3 Lesson preparation

The major findings of the study are that the majoritiistory teacherfrequently practise lesson
planning and scheming, while the other few teachers do not frequently practice lesson planning.
Those who do not practise lesson planning and scheming claimed that they are overloaded with
their school work dueotthe fact that they are the oystory teacherm their schools. One of the
teachers indicated that he is not interested in lesson planning because it does not benefit him, but
what benefits him is scheming. Therefore, it may seem that teachers whoeesson planning

well may contribute to the positive performanceHigtory learners in their public examinations
because they may teach effectively due to their proper organisation of work, unlike the ones who

do not make lesson preparation.

However the findings of the study revealed that seven teachers, including those who do not plan
and scheme, frequently listed the benefits of lesson planning and scheming. The findings revealed
that lesson planning and scheming help teachers to plan well ahg feasis, logically teach,

achieve what was planned, teach the planned topics, stay on track, break content, receive easy
supervision by school management and inspectorate, and identify what they have taught. The
findings are in concurrence with the finds of Ntabeni (2006), Straessel (2014), Mhonyiwa
(2014), Mumba (2019), Aada (2020), Strong (2021), and Khan et al. (2024), who found similar

findings on effective and ineffective lesson preparations that may affect the performiistenyf
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learners posively and negatively, respectively. This is because this may result in poor content

delivery from teachers to their learners, and some of the important topics may not be covered well.

5.3.3 Use of teaching aids and resources in the teaching of History
The findings of this study revealed that the majority of the interviddisiry teachersarely use

teaching aids because they are limited. They also indicated that most of their teaching aids are
limited History textbooks For example, one of the teachersa i ldrarely fuse teaching aids
because there is a lack of resources, such as textbooks and the internet. We do not have support
for the issues of the teaching resources, and for me to look for such resources, it takes a lot of

money 0 Anot har drarehauseitteachingsaids because they are very limitéd

Therefore, lack of teaching aids which act as instructional guides in the process of teaching and
learning may affect the performance laistory learners in their public examinations. This is
because their availability and effective usage may motivistory learners to learn and
comprehend the content being taught hence enhancing their performance in public examinations.
Even though the teaching aids are limited, the findings of this stadgwtred that teaching aids

are very beneficial in the teaching and learninglistory becauséhey enhance learning through

|l earnersdé6 participation, dleerirdiegs of the study supporta nd ¢
the findings from the reviewdderature (Munyaradzi, 2013; Limene, 2018; Ada, 2020; Sengai &
Mokhele, 2022; Muhoza et al., 2023).

5.3.4 Use of teaching strategies in the teaching of H istory
This study shows thatistory teachersise both teacharentred and learneentred methods of

teaching, depending on the nature of the topic they are going to teach. Although some teachers
mentioned that they use other, learnentered methods of teaching, they indicated that they use
lectuing methods due to a lack of teaching resources and in order for them to complete the
syllabus. For example, one of the teachersfaile ac hi ng met hods for rur al
lecturing because there are no textbooks and no internet for therartthder information for

t h e ms eéApavt #osn that, another teachersdid, n Hi st ory, there are a |

because | earners are not aware of the infor ma

Some of the teachers use learoentred methods without understanding wigytare using them.

In other words, they use them just because they were told to use them. This shows that some

History teachermay teach without clearly understanding what they are really doing, and this may
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lead to ineffective delivery and impartatiohamntent fromHistory teacherto their learners. For
example, one of the teachers said] use question and answer, 0
presentation, and information finding because they are leacantred."Therefore, it seems that

the lecturingmethod is used to complete the syllabus, and when there is a lack of resources, this
means that it is used mostlykfistory becauséhere is a lack of resources and there is too much
content to be covered. If that is the case, the poor performarttistofy learners may also be
attributed to rote learning, as indicated by the findings of Nyamwembe, Ondigi, and Kiio (2013),
Chong and Yeo (2016), Samuelsson (2018), and Juliana (2020).

5.3.2.6 Assessment methods

The findings of the study showed that the oniéy of History teachersassess their learners
frequently for assignments while the majority of teachers do not give their learners weekly tests
frequently. Frequent assessments may be important in promoting the performatiseof
learners in public examinations. For that reason, the findings of this study support the findings of
Atabek et al. (2014), Shin et al. (2017) and Haq et al. (2020). Teachers who do not regularly give
their learners assessments claimed that they are adedawvith work as assessments demand a

lot of work for them as they are the omlystory teachern their schools. Therefore, this implies

that although teachers claimed that they give their learners frequent assessment, it seems that this
process is nabperated properly due to challenges such as lakksbdry teachers

5.3.2.7 Immediate feedback

Findings of the study showed that that most of kistory teachergprovide learners with the
immediate feedback for both assignments and weekly tests. ddfeteparticipants indicated that

they provide their learners with the immediate feedback so that they can identify their errors,
correct them, and know their progress in the in their learning of history. In doing so, teachers are
doing the right thing byroviding their learners with the immediate feedback. However, this
feedback should not come as plain as it is but it should be accompanied by the constructive
comments as recommended by the Lesotho educational frameworks of 2009 and 2021,
respectively (MDET, 2009; MOET, 2021). Therefore, it would appear that the findings of the study
align with findings of the literature (Moghaddam, 2013; Atabek et al., 2014; Djarfour, 2018; Haq
et al., 2020).
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5.3.2.8 Correction from feedback
The findings of this studyevealed that corrections based on the feedback of learners are very

beneficial and contribute positively to the performanceHastory learners in their public
examinations. The findings discovered that correction from feedback helps learners to identify
their mistakes, correct them, avoid repeating similar mistakes, understand the topic being taught,
study further, prune | earnersd weaknesses, ar
enable them to perform well in their public examinations. &Heglings align with the findings

of Djarfour (2018) and Hagq et al. (2020), who found similar results from the reviewed literature.

However, one of the participants contradicted the findings of the literature by emphasising that
correction from the feedbl may improve the performance of learners, depending on their
motivation. For instance, hesaidi,T hi s engages | earners to study
have missed, but in some cases, it depends on how motivated learners are and their desires in
History." Therefore, this highlighted the importance of Expectancy Theory in this study, which

may play a very significant role in the motivation of both teachers and learners through the
stimulation of their expectations regarding the performance of lesameublic examinations

(Day, 2020). In this regard, good expectations may motivate teachers to encourage their learners
to learn, and they may also motivate learners to learn, hence their successful learning which may
result in good performance in theublic examinations. This implies that the findings of this study

are still aligned with Expectancy Theory underpinning this study.

5.3.2.9 Challenges encountered History learners at school and in learning

Based on the findings of this study, the major challenges encountendistbyy learners are
demotivation, a lack of textbooks, and a lack of technology in the teaching of history. It seems that
History learners are demotivated to studigtory dueto its status, which results from consistent

poor performance and the false belief thigtory is a failing subject. This may result in the
deterioration of the status Historyin the national curriculum. Apart from that, a lack of textbooks

and technology iischools appears to be a challengeHstory learners. These challenges appear

to be the main causesidistoryl ear ner sé poor performance and o
effectively. The study also established tHigdtory learners struggle tooenmunicate in English,

thereby affecting their chances of doing well in public examinations that are set in English.

Other major challenges that affétistoryl ear ner sdé6 perf ormance in pub

failure to conceptualise content and th&truggle to answer the questions. If left unaddressed,
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|l earnersdé inability to comprehend the histori
prevent them from performing well on their public examinations. Overburdened curriculum is
anotherchallenge that might make it difficult for learners studyifigtory toperform well in their

public examinations due to the fact that a single teacher may be responsible for a large class and
multiple grades. Teaching grades 8 to 11 byldistory teacheleads to ineffective teaching due

to an unmanageable large class and many grades.

The findings of the study also established thiatorylearners struggle with writing essays, which
could eventually have a negative impact on their performance in mxaminations where the
majority of the questions require an essaye response. The findings of the study further proven
that a lack of support from school management for the use of textbooks and technological tools is
a foremost obstacle that could inggeefficient teaching and learning and ultimately lead to poor
performance inHistory in public examinations. Therefore, the findings of this study are in
agreement with the findings from the literature, which discovered similar results (Nathen, 2000;
Ntabeni, 2007; Boadu et al., 2014; Fru, 215b; Am3&kyi, 2015; Monserate, 2018; Thoka, 2020;
Rey, 2023). These challenges motivated the researcher to find solutions from the perspective of
the participant. This resulted in the mitigation of the poor perfoce@afHistorylearners in public
examinations, which will be discussed in Section 5.3.3 below.

5.3.3 Mitigation on performance dflistory learners in public examinations

The findings of this study established thdistory teachershould be provided with regular
training on how to teacHistory asa way of improving performance bfistorylearners in public
examinations. The study also established the incorporation of technology in the teathstorpf

in order to enhance perfoance oHistorylearners in their public examinations. Apart from that,

the findings of the study revealed that it is important to allow learners to come with their smart
phones at school to use them in doing their assignments as a way to improvéotineapee of
History learners in public examinations. Moreover, the study revealed that it is beneficial for
ECOL to provideHistory teachersvith a clear marking system and train them on how to mark
learners properly. The findings of the study also esthédl that schools should be provided with
History textbooksin order to improve the performance Blistory learners in their public
examinations. Therefore, the findings of this study support the findings of the reviewed literature
that discovered similaesults (Ntabeni, 2006; Boadu et al., 2014; Johnson et al., 2014; Mhonyiwa,

2014; Fru, 2015a; Musau & Abebe, 2015; Meij & Mex, 2018; Monserate, 2018; Zeibell & Clarke,
107



2018; Lysaght et al., 2019; Dar, 2020; Johnson et al., 2021; Moea, 2022, Sengai &dyipBRh2|
Peter et al., 2023).

5.4 Conclusions
The purpose of the study was t o eBMigidrypubkc t each

examinations in five high schools in Maseru district. The study employed a qualitative approach

and a case studyedign. The study was based on three objectives, which are to: explore the views

of teachers on the statustdistoryi n t he nati onal curriculum cons
in public examinations; investigate hawistory teachergerceive the factors influencing the
performance oHistorylearners in public examinations; and expldistory teache® s uggest i or

on mitigation ofHistoryl ear ner s6 perf ormance in public exa

Based on the findings of this study, it coulddmncluded thaHistory isvery beneficial in the
national curriculum of Lesotho as it instils moral values and citizenship values in learners. Apart
from that, it seems thétistory isalso beneficial in promoting patriotism, identity, critical thinking
skills, reasoning skills, and educating learners about awareness ofwiddcevents. Although
History seemsbeneficial in the national curriculum, it has been discovered History is
performed poorly in public examinations. Therefore, it is bettegdtfy this problem because, if

not, the subject may be in danger of being completely removed from the curriculum, no matter its

importance.

Looking at the findings of this study, the performance of learners in public examinations is not
attributed to ondactor; instead, it is attributed to several factors, including Improper training of
History teacherspoor teaching strategies employedHigtory teachersa lack of textbooks lack

of technology, a shortage Biistory teachersthe demotivation of botHistory teacherand their
learners, curriculum misalignment between curriculum designers and examiners, and
miscommunication between examiners &tidgtory teachersAlthough the participants claimed
their motivation in the teaching of history, the researdbserved their demotivation due to a lack

of resources and the higher failure ratéadtory learners. Therefore, it is important for teachers

to be trained on how to teach history, including technology use, and how to mark it. It is also
important forHistory teacherso be motivated at school and in their teaching in order to enhance

the performance of their learners in public examinations.
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5.5 Limitations of the study
The aim of the study was to expl Histeypublcac her s

examinations in five high schools in Maseru. The limitation of this study is that the data was
generated fronilistory teachersnly, while learners were excluded. The problem with this is that
teachers might have provided biased information reggrttie performance of learners. A more
balanced strategy would have been to generate data from both teachdrstarydearners, but

the problem was that those learners were currently not at their respective schools, as some are at

tertiaries while othex did not manage to go to tertiaries.

Another limitation is that the data was generated using-epded questionnaires, interviews, and

field notes. Using these techniques with teachers and classroom observation was inadequate. It is
believed that includig classroom observation, whereby the researcher would have been observing
the teachers while they were teaching, would have provided a researcher with a clearer insight into
the perceptions of teachers on performancelistory public examinations, espedly on the

factors influencing the performance of learners in their public examinations.

Another limitation is that in generating data, participants were not free to provide me with the
information. Despite the clear explanation in the consent lettarshi study was for educational
purposes only and that the participantsd respo:¢
still believed that their information might be exposed and believed that they had to respond in an
unacceptable way. For dah reason, they might have provided biased information. Another
limitation is that the researcher delayed generating data due to several shifts in interviews with the
participants. However, the researcher managed to generate data despite these chvadlades,

not being allowed to generate data for some of the schools and having to look for other schools.

5.6 Implication of the study
The results of this study on teachersé views

history, which appear to be failing at a higher rate than previous years, suggest that learners in
History arenot gaining enough knowledge during the learmracess. Apart from that, a shortage

of resources such as textbooks and technology imply that effective teaching and learning may be
hindered. Improper training ¢listory teacheren how to teach the subject implies thastory
teachersnay be incompetenn their teaching. Miscommunication betwedistory teacherand

examiners implies that there may be incompatibility in the public examination set, which may
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ultimately affect the performance distorylearners negatively. The benefits of includifigtory
in the national curriculum, as stated above, suggest that, given appropriate consideration and

mitigation, | earnerso |ives can be transfor me

5.7 Recommendations
Based on the above conclusions and theifigs of the study, the following recommendations are

made: Firstly, it may be important to providigstory teachersvith regular training on how to
teach, assess, and madistory learners. Secondly, the government should provide the schools
with History textbookswith lower subsidies. Thirdly, technology should be integrated into the
teaching of history, andistory teachershould be trained about the importance of technology and
how to use technology in their teachings. Besides, the policy that ddlamers to come to school
with their cellphones must be introduced. Additionally, it may be important for the government to
employ several professional and qualifldidtory teacher@n order to reduce the overload on in
serviceHistory teachersThere sbuld be curriculum alignment between planned, implemented,

and intended curriculum.

Further, it may be important for the Ministry of Education and Training, school management, and
parents to support the educatiorHi$tory learners with relevant resourcegsiidance, and advice.

Apart from that, there is a need for school management to motivate teachers through rewards and
complements so that they can be effective in their work of teaching. Teachers should also be
intrinsically motivated by their work, dela a passion for it, be patient with learners, and provide
them with rewards and compliments in order to motivate them in the teaching and learning of
history. Finally, it may also be important fétistory teacherdo give their learners more
assessments familiarise them with examination questions and immediate feedback to identify
their mistakes and correct them as some of the ways to improve their performance in public

examinations.

5.8 Recommendation for future research
The fact that the study was based on the performance in History public examinations, it was

difficult to access the learners to get their views. That is why the study ultimately focused on the

teachersdéd perceptions on peions. dlowevernio riture, the Hi st «
researcher wil|l conduct a study on the | earne
examinations so that History | earnersé views
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study revealed that the evolg marking by Examination Council of Lesotho plays a very
significant role in poor performance of History learners in their public examinations due to the fact
that History teachers are not even trained on how to mark History. Having considered that, anot
limitation was the difficulty in evaluating the effectiveness of History teachers in marking the

subject hence there will be another future study to be conducted on this matter.

111



REFERENCES
Aada, K. "Insight on planning and assessingtdahinglearning process.International Journal

of Social Science and Education Scierzaso. 2 (2020): 886.

Adebayo, 0. 0. and Adigun, S. 0. (2018) . Il mp
performance in physics in secondary schools ideffal Capital Territory (FCT) Abuja,
Nigeria. European Scientific Journal, 14(4), 38%6.

Adedoyin, O. O. (2013). Public examination and its influence on the Botswana educational system:

Vies of undergraduate education students at the University of Botswana. Asian Journal of

Humanities and Social Sciences, 1(2),-134.www.ajhss.org

Agbo, I. S. (2015). Factors influencing the use of Information and Communication Technology
(ICT) in teaching and learning computer studies in Onaukwu local government area of
Ebonyi StateNigeria. Journal of Education and Prace, 6(7), 7186.
https://www.iiste.org

Aini, N., Khoyimah, N. and Santoso, I. (2020). Improving students speaking ability through

repetition drill. Professional Journal of English Education, 3(1),3%

Ajala, E. M.(2003). The influence of peace education on labour management relations in selected

industries in Nigeria. [Doctoral dissertation, University of Ibadan].

Akessa, G. M. and Dhufera, A. G. (2015). Fact (
A ca® of Rift Valley University, Jimma, Ethiopia. Journal of Education and Practice,
6(22), 5563. https://www.iiste.org/book/

Alele, F. and MalatAduli, B. (2023). An introduction to research methods for undergitadua

health profession students: Data collection methbatgs://jcu.pressbooks.pub/intres

methodsheath/chapter/%6-data-collectionrmethods/

Alkalaki, E. (2021). Pedagogical content knowledge: A comparative study of Greek heritage

|l anguage teachers in Sweden. [ Mastersd the

Al-Mubireek, S. (2021). The effects of cooperative learning versus traditional teaching on
St u d e newvesnént: A cabe study. TESOL International Journal, 16(25631

112


http://www.ajhss.org/
https://www.iiste.org/
https://www.iiste.org/book/
https://jcu.pressbooks.pub/intro-res-methods-heath/chapter/4-5-data-collection-methods/
https://jcu.pressbooks.pub/intro-res-methods-heath/chapter/4-5-data-collection-methods/

Al-Zoubi, S. M. (2015). Low academic achievement: Causes and results. Theory and Practice in
Language Studies, 5(11), 228268.https://dx.doi.org/10.17507/tpls.0511.09

Amodu, L. O. (2006). Perception: A determinant for effective communication. An African Journal
of Philosophy, 9(1), 14&53.

Ampofo, E. T. and Os€@wu s U , B. (2015) . Student sb academ

studmt s 6 academic ambi ti on and effort i n t h

Mampong Municipality of Ghana. International Journal of Academic Research and
Reflection, 3(5), 135.

AnnuaSe kyi , E. T. and Nti, S. K.ormark®id BnglishaFact or
Colleges of Education in Ghana. International Journal in Research in Humanities, Arts

and Literature, 3(10), 3@3. www.impactjournal.us

Applied Doctoral Centrer (2024). Trustworthiness of het data.
https://resources.nu.edu/c.php?9=1013606&p=8394398

Asghar, J. (2013). Critical paradigm: A preassemble for novice researchers. Life Sciences
Journal, 10(4), 312-B127.

Asian Develpment Bank. (2017). Innovative strategies for accelerated human resource
development in South Asia: Student assessment and examination. Asian Development
Bank.

Asif, F., Safdar, H. and Ali, S. (2020). Factors affecting the performance of school studesats: C
study of Bahala walpur. Ilkogretimonlifielementary Education Online, 19(3), 3650
3660.https://ilkgretimonline.org.doi.10.17051/ilkonline.2020.03.258

Atabek, Y. E., Balkg K. F. and Cetinkaya, G. (2014). Evaluating the testing effect in the
classroom: An effective way to retrieve learned information. Eurasian Journal of
Educational Research, 54,996. Back, U. D. (2010). Parental involvement practices in
formalised homachool cooperation. Scandinavian Journal of Educational Research,
54(6), 549563.

113


https://dx.doi.org/10.17507/tpls.o511.09
http://www.impactjournal.us/
https://resources.nu.edu/c.php?g=1013606&p=8394398
https://ilkgretim-online.org.doi.10.17051/ilkonline.2020.03.258

Badar, Y., Bala, T., Mammam, M. A. and Isa, S. G. (2022). The impact of teaching methods on
academic performance of secondary school students in Nigeria. Internationablodir
Development Research, 10(7), 37332385.

Baloglu, N. (2009). Negative behaviour of teachers with regard to high school students in
classroom settings. Journal of Institutional Psychology, 36(1), -7%9

https://www.researchgate.net/publication/274567625

Basol, G. and Johnson, G. (2009). Effectiveness of frequent testing over achievement. A meta
analysis study. International Journal of Hum&aiences, 6(2), 9920.

Baxter, P. E. and Jack, M. S. (2010). Qualitative case study methodology: Study design and

implementation for novice researchers. The Qualitative Report, 13(4);:5534

https://www.nova.edu/ssss/QR/QRWBaxter.pdf

Bernard, J. (2009). Learning counts: An overview of approaches to understanding, assessing and
improving the quality of education for all. UNESCO.

Bhandari, P. (2023). Ethical considerations in research: €Bypand examples.

https://www.scribbr.com/methodology/reseagthics/

Bingimlas, K. A. (2009). Barriers to the successful integration of ICT in teaching and learning
environments: A rewvie of the literature. Eurasia Journal of Mathematics, Science and
Technology Education, 5(3), 2235.

Bi zi mana, A. and Andal a, H. O. (2023) . Engl i
academic performance Historysubject in secondary RwandacAse of Kayonza district.
Global Scientific Journal, 11(6), 1841/858.

Boadu, G., Awnah, M., Ababio, A. M. and Ednaquah, S. (2014). An examination of the use of
technology in the teaching of history: A study of selected senior high schools in the Cape
Coast Metropolis, Ghana. International Journal of Learning, Teaching and Educational
Research, 8(1), 18714.

Bol api wa, D. A., Kol awole, A. O., Ayodoe, O. V.
teaching experience and educational qualificatiow@selates of academic performance

114


https://www.researchgate.net/publication/274567625
https://www.nova.edu/ssss/QR/QR13-4/baxter.pdf
https://www.scribbr.com/methodology/research-ethics/

of students in public secondary schools in EKkiti state, Nigeria. Journal of Education and
Practice, 11(2), 104.10.https://doi.org/10.176/JEP/12-12

Braun, V. and Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), #101.https://dx.d0i.org/10.1191/1478088706qp0630a

Braun, V. and Clarke, V. (BJ. (2012). APA handbook of research methods in psychology, Vol2:
Research designs, quantitative, qualitative, neuropsychological and biological. American

Psychological Association.

Briones, S. K. F., Dagamac, R. J. R., David, J. D. and Landerio, C.(208l). Factors affecting
the studentsdéd scholastic performance: A su
Research and Technology, 2(1);B02.https://ejournal.upi.edu/index.php/IJERT/

Carsiz, M., Ozbaylanli, B. and Colakoglu, M. H. (2019). Impact of school type on student
academic achievement. Education and Science, 44(197), -3145
https://doi.org/10.1539/EB.209.7378

Caulfield, J. (2028 How to do thematic analysis: Stbg-step guide and examples.
https://www.scribbr.com/methodology/themaditalysis/

Charlesworth. (2023). Purpose and benefits of maintaining a reseajournal.

https://www.cwauthors.com/article/purpeaad-benefitsof-maintaininga-research

journa

Chatterjee, M. (2020Historyand historiography: A study of the nature of history. International
Journal of Creative Research Thoughts, 8(10),-828.www.ijcvt.org

Cho, H. (2018). Handbook of research on pedagogies and cultural consideratiogeutbr

English Language learners. University of Kansas.

Chong, C. and Yeo, K. (2016). Why students fail in history: A minor case in Malaysia and solutions

from cognitive psychology perspective. Mediterranean Journal of Social Sciences, 7(1),
517-526.

Cohen, L., Manion, L. and Morrison, K. (2018). Research methods in education. Routledge.

Connelly, L. M. (2016). Trustworthiness in qualitative reseavtdgsurg Nursing Pitmar25(6),

435436. https://www.proquest.com/docriew/18497004597sourcetype=sch@adititrnal
115


https://doi.org/10.176/JEP/11-2-12
https://dx.doi.org/10.1191/1478088706qp0630a
https://ejournal.upi.edu/index.php/IJERT/
https://doi.org/10.1539/EB.209.7378
https://www.scribbr.com/methodology/thematic-analysis/
https://www.cwauthors.com/article/purpose-and-benefits-of-maintaining-a-research-journa
https://www.cwauthors.com/article/purpose-and-benefits-of-maintaining-a-research-journa
http://www.ijcvt.org/

Creswell, J. & Clark, L. P. (2018). Designing and conducting mixed methods rese4rEll.{3
SAGE Publications Inc.

Creswell, J. W. (2013). Steps in conducting a scholarly mixed methods study. DBER Speaker
Series.

Croseley, J. (2021). What exactly is thematic analysis: Plain language explanation and definition

(with examples)®ttps://gradcoach.com/whag-thematicanalysis/

Cross, S., Whitelock, D. diMittembeir, J. (2016). Does the quality and quantity of exam revision
impact on student satisfaction and performance in the exam itself: Perspectives from

undergraduate distance learnerbfps://oro.open.ack/46937/

Dagogo, B. H. (2020). The student behaviour and its relationship on academic achievement: A
study of Nigeria high schools. International Journal of Social Science and Humanities
Research, 8(4), 9307.

Dar, A. (2022). EuUfeon efutieatbéradabemaci per |
Global Scientific Journal, 10(10), 242508.

Davis, C. and Lachlan, K. (2017). Understanding research methods from straight talk about

communication research method& @d.). Kendall Hunt Publishing

Day, C. T. (2020). Expectancy Value Theory as a tool to explore teacher beliefs and motivations
in elementary Mathematics instruction. International Electronic Journal of Elementary
Education, 13(2), 16982.

Deggs, D. and Hernandez, F. (2018). Enhagcthe value of qualitative field notes through
purposeful reflection. The Qualitative Report, 23(10), 235@0.
https://doi.org/10.46743/2168715/2018.3569

Delve, H. L. and Limpaecher, A. (202 What is peer debriefing in qualitative research?

https://develop.com/blog/peerdebriefing

Denzin, N. K. and Lincoln, Y. S. (2011). The sage handbook of qualitative research. Sage

Publications.

DeS mone, L. M. (2009). I mproving impact studie

better conceptualisations and measures. Educational Researcher, 38(3909.81
116


https://gradcoach.com/what-is-thematic-analysis/
https://oro.open.ac.uk/46937/
https://doi.org/10.46743/2160-3715/2018.3569
https://develop.com/blog/peerdebriefing

Dewed, S. (2020). Thematic analysis approach: A step by step guide for ELT research

practitioners. Journal of Nepal English language Teachers Association,.23562-71.

Djarfour, F. (2018). The effects of teacherso
Cheiksh Touhami and Abdelhamid Ben Badissmiddle school in Tamansfabéats t er s 0

Dissertation, University Ahmed Drai&dbar].

Donkoh, R. (2021). Motivation and Job performance among teachersKnhatanang Madina

Education Directorate. Afriibaryhttps://scholar.afribary.com/works/motivati@mdjob-

performanceamongteachersin-la-nkwantananenadinaeducationdirectorate

Drugs.Com. (2024). What is poor school performangg@s://www.drugs.com/cg/poschoot

performancean-children.html

Dube, B. A., Nhame, E. and Magonde, S. (2018). Factors affecting integration in the teaching and
learning of mysical education in South Africa: A case of Johannesburg East Cluster
primary schools in the Gauteng province. International Journal of sport, Exercise and
Health Research, 2(1), &®.

Duke University Libraries. (2023). Qualitative research: Observation.
https://quides.library.duke.edu/c.phpig=289813&p=1934020

Durisic, M. and Bunijevac, M. (2017). Parental involvement as an important factor for success in

education. Centrer for Edutianal Policy Studies Journal, 7(3), 1-3B3.

Edgerson, D. E., Kritsons, W. A. and Herrington, D. (2006). The critical role of the teacher
principal relationship in the improvement of student achievement in public schools of the

United States. The Lamar Whersity Electronic Journal of Student Research,-3, 1

Edigbo, M. N. (2024). Teachert udent s6 r el ati onship and its ef
of students in secondary schools in Abakaliki local government area, Ebonyi state, Nigeria.
Journal d Educational Research, 10(2)}1%.

Educational Policy on Ballotpedia (2023). Academic performance.

https://ballopedia.org/Academic Performance

Ehsanipour, T. and Zaccarelli, F. G. (2017). Expig coaching for powerful technology use in
education. Stanford University.

117


https://scholar.afribary.com/works/motivation-and-job-performance-among-teachers-in-la-nkwantanang-madina-education-directorate
https://scholar.afribary.com/works/motivation-and-job-performance-among-teachers-in-la-nkwantanang-madina-education-directorate
https://www.drugs.com/cg/poor-school-performance-in-children.html
https://www.drugs.com/cg/poor-school-performance-in-children.html
https://guides.library.duke.edu/c.phpig=289813&p=1934020
https://ballopedia.org/Academic_Performance

Elo, S., Kaariainen, M., Kanste, O., Polkki, T., Utrianen, K. and Kyngas, H. (2014). Qualitative

content analysis: A focus on trustworthiness. SAGE Publication.

Emosivwe, S. PRhilomina, A. N., Patience, I. F. and Martins, O. U. (2023). Stutkather
relationship and its effect on the performance of students in secondary schools in Udu local
government area. International Journal of Arts and Humanities, 11(5)8469
https://doi.org/ijah/10.54978

Ene, C. u. , Anyi am, L. I . and Onoj a, A. E. (
experience on studentsodo academic achi eveme
science African Journal of Science, Technology and Mathematics Education, 8(%), 488

494 https://www.ajstme.com.ng

Examination Council of Lesotho (2020). Lesotho General Certificate of Secondary
Education/International Genr a | Certificate of Secondary

performance. Examination Council of Lesotho.

Examination Council of Lesotho (2021). Lesotho General Certificate of Secondary
Education/ I nternational Gener al Cestifice

performance. Examination council of Lesotho.

Examination Council of L e s o tHistorypdpe A 30184/01). 2 0 2 2

Examination Council of Lesotho.

Examination Counci l of L e s o t Historypép2r022028%/02). 2 0 2 2
Examination Council of Lesotho.

Examination Council of Lesotho (2022). Lesotho General Certificate of Secondary Education

school 6s performance. Examination counci l

Flay, O. O. (2023). Impact of parental involvement on tbadamic performance of African
American elementary school students: A multiple regions analysis. [Doctoral Dissertation,

Liberty University].

Fi sher, T. N . (2023) . Teachersé perceptions o
English Language andomposition exam in Department of Defense Schools. [Doctoral
Dissertation, Walden University].

118


https://doi.org/ijah/10.54978
https://www.ajstme.com.ng/

Fleming, J. (2018). Methodologies, methods and ethical considerations for conducting research
in work-integrated learning. International Journal of Welktegrated Learning, 19(3),
205-213.

Fru, R. N. (2015a). Pedagogic dilemma fdistoryeducation: Voices of student teachers in
Lesotho. World Journal of Education Research, 2(2), -1

www.scholink.m/ojs/index.php/wjer

Fru, R. N. (2015b)Historyeducation at the crossroads: Challenges and prospects in a Lesotho
context. Yesterday and Today, 13,8

Gemma, R. (2018). Introduction to positivism, interpretivism and critical theory. Nurse Research,
25(4), 4249. https://dx.doi.org/d0i.10.77481

George, T. (2023). Semsiructured interview: Definition, guide and examples.
https//www.scribbr.com/methodology/sestiucturedinteview/

Gharehbagh, Z. A., Massourzadeh, A., Khadem, A. M. and Saedi, M. (2022). Reflections on using
openended guestions. Medical Education Bulletin, 3(2), -486.
https://medicaleducation.bulletin.ir

Ghofouri, R. and Ofoghi, S. (2016). Trust worth and rigor in qualitative research. International
Journal of Advanced Biotechnology and Research (1JBR), 7(4), -1922.

https://www.bipublication.com

Government of Lesotho (2011). National Assembly Electoral Act, 2011. Government of Lesotho.
AntDatagain (2023). Advantages and disadvantages of -epdad questions.

https://antdatagain.com/blog/advantaemsd-disadvantagesf-openendedquestions

Hahn, S., Kim, T. and Seo, B. (2014). Effects of public and private schoasademic
achievement. Seoul Journal of Economics, 27(2);1438

Hammersely, M. (2013). The myth of resedresed policy and practice. Sage Publications.

Hammersley, M. (2018). What is qualitative research? Bloomsbury.

Hanafi, H., Gistituati, N., Rusdinal, R. and Aimon, H. (2020). The effect of principal policy on

teachersoé professional commi t ments and it

119

S


http://www.scholink.org/ojs/index.php/wjer
https://dx.doi.org/doi.10.77481
https://www.scribbr.com/methodology/semi-structured-inteview/
https://medicaleducation.bulletin.ir/
https://www.bipublication.com/
https://antdatagain.com/blog/advantages-and-disadvantages-of-open-ended-questions

schools. Advances in Social Science Education and Humanities ResSe@4c?126.

https://creativecommons.org/licensesibi4.0/

Haqg, M. N. U., Shakil, A. F. and Din, M. N U. (2020). Impact of homework on the student academic
performance at secondary schoelél. Global Social Sciences Review, 5(1),-5856.
https://dx.doi.org/10.31/gssr.202061y.59

Haradhan, M. (217). Two criteria for good measurements in research: Validity and reliability.
Annals é& Spiru Haret University, 17, (3), 58. https://mpra.ub.unmuenchen.de/83458/

Harry, L. (2016). The effects of school type on academic perforreasdence from the secondary

entrance assessment Exan Trinidad. New York University.

Hawes, P. (2021). School facilities and academic achievement of secondary school agricultural

science in Ekiti state, Nigeria. Asian Social Science, 7(#y464

Heeralal, P. J. H. and Dhurumraj, M. (2017). Factors tbantribute to poor learner performance
in physical sciences in KwazuNatal province with special reference to school in the
Pinetown district. International Journal of Educational Sciences, 14(3)3304
https://doi.org/10.3190/24566322.2016/14.03.15

HistoryToday. (2024). What is Historyftps://www.Historytoday.com/archive/hebhdad/what
History

Ho, E. S. (2009). ducational leadership for parental involvement in an Asian context: Insights
from Bourdieuds theory of practicel22. The
https://www.researchgate.netfplication/365300784

| an, X., Zhang, G. and Par k, K. H. (2022) .
academic achievement. International Journal of Learning and Educational Research,
21(9), 477493.https://doi.org/10.26803/ijlter.21.9.26

Ibrahim, A. M. (2012). Thematic analysis: A critical review of its process and evaluation. West

East Journal of Social Sciences, 1(1);43Q

Ihan, S., Siraj, D. and llyas, Z. (2024). Effect of lesson planning on academic performance:
Evidence from the elementary level classroom. Pakistan Social Sciences Review, 8(1), 169
177.https://doi.org/1035484/pssr.2024

120


https://creativecommons.org/licenses/by-in/4.0/
https://dx.doi.org/10.31/gssr.2020(v-1).59
https://mpra.ub.uni-muenchen.de/83458/
https://doi.org/10.3190/24566322.2016/14.03.15
https://www.historytoday.com/archive/head-head/what-history
https://www.historytoday.com/archive/head-head/what-history
https://www.researchgate.net/publication/365300784
https://doi.org/10.26803/ijlter.21.9.26
https://doi.org/10.35484/pssr.2024

Insights, E. (2022 What is research instrument®tps://www.editage.com/insights/wkata-

researchinstrument

Iquabal, N. M., Rahaman, S., Chunawala, S., éhnG., Alzoubi, H. M., Alshuride, M. and
Al hamad, A. Q. M. (2022). Perceived factor
Academy of Strategic Management Journal, 21(4)51

Ishmaru, A. M. (2019). From family engagement to equitable collabordidumcational Policy,
32(2), 350385.https://doi.org/10.1177/08959048/769/841

Ismai, M. M. A. S., Jogezai, N. and Baloch, F. (2020). Hindering and enabling factors towards
ICT integration in schools A developing country perspective. llkogretim Online
Elementary Education Online, 19(3), 153347. https://ilkogretim
online.org.t.doi.org/10.17051/ilkoonline.2020.7351

Ismail, S. M., Rahul, D. R., Patra, |. and Rezvani, E. (2022). Formative vs. summative assessment:
Impacts on academic motivation, attitude towards learning, test anxiety, and self
regualtion skill. Language Testing in Asia, 12(4023L https://doi.org/0.1186/s40468
022001914

| ssar , K. (2021) . St u dHistotyadd teaahing practices.eEducatioma r d s

Quarterly Reviews, 4(3), 450. https://www.asianinstitudeofresearch.org/

Jackson, R. M. and Andala, H. O. (2022). School management strategies and students: Academic
performance in twelve yearsod basic educat.i
96. https://doi.org/10.53819/8101810t5053

James, T. (2017). The effect of automatic promotion on performance of learners in primary schools
in Mubende district. [Bachel orsdo datygree di

Jeynes, W. H. (2018). A practical model for school leaders to encourage parental involvement and
parental engagement. School Leadership and Management, 38(2);16347
https://doi.org/101080/13032434.2018.1434767

Johnson, B. S., Johnson, A. M. and Johnson, W. L. (2014). Strategies for improving school
performance. Conference Presentation, 2014 Curriculum Conference Jirg 2014, 7,
Tyler.

121


https://www.editage.com/insights/what-is-a-research-instrument
https://www.editage.com/insights/what-is-a-research-instrument
https://doi.org/10.1177/08959048/769/841
https://ilkogretim-online.org.t.doi.org/10.17051/ilkoonline.2020.733175
https://ilkogretim-online.org.t.doi.org/10.17051/ilkoonline.2020.733175
https://doi.org/0.1186/s40468-022-00191-4
https://doi.org/0.1186/s40468-022-00191-4
https://www.asianinstitudeofresearch.org/
https://doi.org/10.53819/8101810t5053
https://doi.org/10.1080/13032434.2018.1434767

Johnson, C., Dunn, M., Bodlani, L., Hougadad. and Bester, H. (2021). Expanding access to
education, energy and health services through digital enabled delivery in Lesotho. Finmark

Trust.

Johnson, D. (2017). The role of teachers in motivating students to learn. Journal of Gratitude
Studies in Edecation, 9(1), 4649.

Juliana, M. (2020). Lack of resources in classrooms. English Department Research for-Change
Wicked Problems in Our World, 38, -14.
https://research.library.kutztown.edu/wickedproblems/38

Juliana, M. (2020). Lack of resources in classrooms. English Department: Research for-change
wicked problems in our world, 38.

https://research.library.kutztown.edu/wickedproblems/38

Kahveci, H. (2023). The positive and negative effects of teacher attitudes and behaviours on
student  progress. Journal of Pedagogical Research, 7(1), -3@280
https://doi.org/10.33902/JPR.202319128

Kasg N., Aswar, N., Firman, F. and llham, D. (2019). The relationship between principal
leadership and teacher performance with student characteristics based on local culture

senior high schools. Scientific Journal of Management, 7(29887

Kaur, S. (2019)Role of a teacher in student learning progress. International Journal of Business

and Management Invention (IJBMI), 8(12)-43. www.ijbmi.org

Keennwe, J., Mbae, J. G., Mbae, J. G. and Onchwari, G. (2016). Handbeseafch on global

issues in nexgieneration teacher educatiohttps://www.igtglobal.com/book/handboek

researchglobalissuesnext/14143#thle-of-contents

Keizer, R., Van Steensel, R., Jongerling, J., Stam, T., Godor, B.P. and Lucassen, N. (2022).
Collaborative learning intervention associated with small increases in fiased school
involvement for lower SES families in deprived neighbaaaleoEducational Studies; 1
21. https://doi.org/10.1080/0355698.2022.2058320

122


https://research.library.kutztown.edu/wickedproblems/38
https://doi.org/10.33902/JPR.202319128
http://www.ijbmi.org/
https://www.igi-global.com/book/handbook-research-global-issues-next/14143#table-of-contents
https://www.igi-global.com/book/handbook-research-global-issues-next/14143#table-of-contents
https://doi.org/10.1080/0355698.2022.2058320

Kennedy, G. (2023). Challenges of I CT integrat
of Education, Univesity of Liberia. International Journal of Social Science and Education
Research Studies, 3(5), 8800.https://doi.org/10.55677/issers/v0315y2023

Kenny, D. T. and Faunce, G. (2004). Effects ofdacaic coaching on elementary and secondary
school students. The Journal of Educational Research, 98(2),-1285
https://doi.org/10.3200/JOER.98.2.115

Kivunja, C. and Kuyini, A. B. (2017). Understandiagd applying research paradigms in
educational contexts. International Journal of Higher Education, 6(5%1 126

Kokoro, L. L. (2022). The influence of teacher motivation on learner achievement: A case of

primary school s i n Se sentatien, UniBecsity of\Bauth Africa]] Ma s t

Kraft, M. A., Blazar, D. and Hogan, D. (2018). The effect of teaching coaching on instruction and
achievement: A metanalysis of the causal evidence. Review of Educational Research,
88(1), 5280.

Lal Das, D. K. andhaskaran, V. (Eds.). (2008). Research methods for social work. New Delhi.

Lamas, H. A. (2015). School performance. Propositos yprBsentactiones, 3(1), 3438B6.
https//dx.doi.org/10.20511/pyr2015.v3nl.74

Le Courtois, S. (2024). The dark side of revgamhd punishment in the classroom part Il.

https://my.chartered.college/researbnb/thedark-side-of-rewardsand-punishmentsn-

the-classroompart-ii/

Lebata, M. C. (2014). An investigation of performance in the Biology 5090 at selected high schools

in Lesotho. [Master of Education Dissertation, University of South Africal.

Leed, P. D. and Ormod, J. E. (2016). Practical reseaRianning and design (Ed.). Pearson
Education Limited.

Lekhetho, M. (2013). Stakeholder perspectives on strategies that can improve student performance
in the school leaving examinations in Lesotho. Mediterranean Journal of Social Sciences,
4(3), 8994. https://www.researchgate.net/publication/272709197

123


https://doi.org/10.55677/issers/v03I5y2023
https://doi.org/10.3200/JOER.98.2.115
https://my.chartered.college/research-hub/the-dark-side-of-rewards-and-punishments-in-the-classroom-part-ii/
https://my.chartered.college/research-hub/the-dark-side-of-rewards-and-punishments-in-the-classroom-part-ii/
https://www.researchgate.net/publication/272709197

Lekhetho, M. (2021). Exploring factors influencing the performance ofdtgteving secondary
schools in Lesotho. Issues in EducationaResearch, 31(3), 8790.

https://www.iier.orqg/iir31/lekhetho.pdf

Lesotho News Agency. (2024). Rapapa announces Lesotho General Certificate of Secondary
Education resultshttps://www.lena.gov.ls/1345%

Limene, I., Tanga, M. and Mushorina, T. (2019). The influence of leaetaed factors on the
academic performance of grade 12 English (L2) learners in the Oshikoto region of
Namibia. Journal for Langage Teaching, 53(1), H7.
https://dx.doi.org/10.4314/jlt.rs3il.2

Limene, T. (2018). Examining factors influencing the academic performance of grade 12 learners
in English Language: A study of fouch®ols in the Oshikoto of Namibia. [Masters
dissertation, University of Fort Harare].

Limo, L. P. (2015). The impact of school i nspe

degree dissertation, University of Tanzania].

Lioyd, C. (2010). Handboosf researcher on discourse behaviour and digital communications:
Language structures and social interaction. University of Kansas.

Lokman, A., Hassan, F., Ustadi, Y. A., Rahman, F. A. A., Zain, M. and Rahmat, N. H. (2022).
Investigating motivation for leari ng via Vroombs Theory. | n

Academic Research in Business and Social Sciences, 12(5H3604

Lopz, P., Torrance, M., Rijlaarsdam, G. and Fildago, R. (2021). Evaluating effects of different
forms of revision instruction in upp@rimary students. Reading and Writing Quarterly,
34(7), 17411767 .https://doi/10.1007/5114621-101563

Lysaght, zZ. Scul | vy, D., Mur chan, D., Ob6Lear

learningand teaching in curriculum reform and implementation. Dublin City University.

Machila, N., Chipindi, F. M., Chiputa, E. and Kaani, B. (2022). A critical analysis of learner
performance conterllased and outcorrleased in the secondary school
Historycurriculum. International Journal of Research and Innovation in Social Science,
6(10), 381390.

124


https://www.iier.org/iir31/lekhetho.pdf
https://www.lena.gov.ls/13457-2/
https://dx.doi.org/10.4314/jlt.rs3il.2
https://doi/10.1007/51145-021-10156-3

Maguire, M. and Delahunt, B. (2017). Doing a thematic analysis: A practicakbstsfep guide
for learning and teaching scholars. All Ireland Journal of Teag and Learning in
Higher Education, 8(3), 33533514.

Mai ci bi , N . A. (2013) . Pertinent I ssues i n

educational management. Net Media Monitor Publishers.

Makori, A. and Onderi, H. (2014). Examining the teaching #&wining resources related
challenges facing small and meduisized public secondary schools in Kenya: A
comparative analysis. African Educational Research Journal, 2(23472

Man, E. K. F., Mnsaray, M. F., Amady, F. and Konneh, K. (2020). Assessifagtibies affecting
studentsé performance in secondary school :

Scientific Research and Engineering Development, 3(6}/7696vww.ijsred.com

Mankgele, K. P. (2023). The consequence of classrooms in the teaching and learning of
entrepreneurial subjects in secondary schools. Asian Journal of Management
Entrepreneurship and Social Science, 3(4), 15335.
https://ajmesch.com/index.php/ajmesc

Martirosyan, N., Huang, E. and Wanjohi, R. (2015). Impact of English proficiency on academic
performance of international students. Journal of International Studies, 5(1}.1.60

https://jistudnts.org

Masayile, Q., Nyoni, T., Nyoni, M., Bonga, W. G. and Mussinyani, B. J. (2017). An evaluation of
the use of marking schemes in the teaching and learning of commerce at ordinary level: A
case study of five secondary school€imefs Sayi and Tiri areas in Gokwe South district,

Midlands, Zimbabwe. Dynamic Research Journals of Economics and Finance-296), 1

Mayasar.i, R. (2020) . The effect of drilling t
grade VIEI of SMPN Kat Jambi . [ Bachel or so Degr ee L
University].

McCombes, S. (2023). Sampling methods/types, techniques and examples.
https://www.scribbr.com/methodology/samptimettods/

125


http://www.ijsred.com/
https://ajmesch.com/index.php/ajmesc
https://jistudnts.org/
https://www.scribbr.com/methodology/sampling-methods/

McCombes, S. (2023). What is a case study: Definition, examples and methods?

https://www.scribbr.com/methodology/casady/

Mcdonald, S. M. (2021). Perception: A concept analysis. [Datfissertations, The University
of Texas at Tyler].

McKim, C. (2023). Meaningful membehnecking: A structured approach to menmbbecking.
American Journal of Qualitative Research, 7(3);52Lhttps://di,org/10.29333/ajqr.org

Meij, L. W. and Merx, S. (2018). Improving curriculum alignment and achieving learning goals
by making the curriculum visible. International Journal for Academic Development, 23(3),
219-231.https://doi.org/10.1080/1360144x.2018.1462187

Mhonyiwa, J. M. (2014). Factors influencing examination performance in commercial subjects in
Tanzania Ordinary Level Secondary School s:
degree dissrtation, The Open University of Tanzania].

Michael, I. O. and Wumi, O. A. (2016). Causes and remedies to low academic performance of
students in public secondary schools: A study of ljero local government area of EKkiti state.

Research on Humanities andc&d Sciences, 6(15), 6B1. www.iist.org

Middleton, F. (2023). The 4 types of validity in research: Definitions and examples.

https://www.scribbr.com/autmfionamiddleton/

Mikie, M. A. and Warner, C. H. (2011). Classroom learning environments and the mental health

of first grade children. Journal of Health and Social Behaviour -3, 1

Ml avy, N. (2010). The infl uenc eadamicpef@magcemge o f
secondary schools: A comparative study of urban and rural schools in Aastzania.

[ Mastersd Dissertation, University of Osto

Moea, K. S. (2022). Problems faced by Lesotho piloting high school teachers in implementing the

2009 curriculum and assessment policy. Merit Research Journal of Education and Review,
10(10), 069073.

Moghaddam, M. M. (2013). The effect of weekly quizpes et udent sdé6 f i nal ach
International Journal of Modern Education and Computer Science,-4376

https://www.mecs.press.org/

126


https://www.scribbr.com/methodology/case-study/
https://doi,org/10.29333/ajqr.org
https://doi.org/10.1080/1360144x.2018.1462187
http://www.iist.org/
https://www.scribbr.com/author/fionamiddleton/
https://www.mecs.press.org/

Monserate, C. A. (2018). Impact of technology on the academic performhstgdents and
teaching effectiveness. International Journal of Interdisciplinary Research and

Innovations, 6(1), 4B7.www.researchpublish.com

Mpeirwe, N. , Twebaze, R. a n d epdrgdnesse ané syllaleus F .
content coverage dflistoryand geography subjects in secondary schools of Bukanga
County, Isingiro district. American Research Journal of Humanities Social Science, 7(5),

19-26. www.arjhss.com

Mruma, J. M. (2013). Effect of motivation fact
Institution: A case of public secondary schools in Mamaagana district, Mwanza. Open

University of Tanzania.

Mudongo, N. (2017). The influence of school manageteams on pupil academic performance
in Tutume North Inspectorate schools Munich, GRIN Verlag.
https://www.grin.com/document/43871/

Muhoza, R. N. (Ymaniriho, D. Nshimiyimana, A. Mkunzabo, E., NterejiNad. and Bafera, P.
N . (2023) . The effect of teaching aids on
Oo6l evel secondary schools in Kayonza Dist
Implications in Education, 7(2), 12433.

Mukherjee, A. (2014) The operended questions playbook: Strategies for engaging

communicationhttps://www.olyvy.co/blog/opesndedquestions/

Mumba, M. (2019). Contribution of lesson preparations to the academic performance of evening
class students: A case of Fibobe primary s

The University of Zambia].

Munyaradzi, G. E. (2013). Teaching methodseantdu dent s academi c perfor
Journal of Humanities and Social Science Invention, 2(33329

Mus au, L. M. and Abebe, M. J. (2015). Teacher
in science mathematics and technology subject&enya. International Journal of
Education Administration and Policy Studies, 73), -84
https://doi.org/10.5897/IJEAPS2014.0386

127


http://www.researchpublish.com/
http://www.arjhss.com/
https://www.grin.com/document/43871/
https://www.olyvy.co/blog/open-ended-questions/
https://doi.org/10.5897/IJEAPS2014.0386

Mwal e, C. G. (2018) . Teacher s 6eammingpotHistorgm c e i n
secondary school. International Journal of Engineering Science and Management; 1(1), 1
8.

Mwatwana, M. I., Mungai, C., Gathumbi, A. W. and George, G. E. (2014). The impact of
Historyteaching/learning  resources on  student performance in KCSE
Historyexaminations: A case of Tigania and Tembe districts Meru County, Kenya. Journal
of Education and Practice, 5(3), 62.

Nakhanu, S. B. (2012). Effective syllabus coverage on secondap} stiaents; performance in
mathematics in Kenya. International Journal of Educational Science, 4(134.31
https://doi.org/10.39901/24566322.2012/04.01.05

Narad, A. and Bilkees, A. (2016)cademic performance of senior secondary school students:
Influence of parental encouragement and school environment. Rupkatha Journal on
Interdisciplinary Studies in Humanities, 8(2), -18.
https://dx.doi.org/10.216559/rupkatha.v8n2.02

Nazir, M. I. J., Rahaman, S., Chunawala, S., Ahmed, G., Alsoubi, H. M., Alshuride, M. and
Al hamad, A. Q. M. (2021) . Perceived factor
Academy of Strategic Management Jaly21(4), 115.

Neuman, L. W. (2011). Social research methods: Qualitative and quantitative approdobes.(7
Allyn Bacon.

Nguringa, P. and Cheprasov, A. (202d)storyas a discipline: Overview, definition and example.

https:///academy/lesson/Histeags-an-academiediscipline.html

Nguyen, H., Ahn, J., Belgrave, A., Lee, J., Cawelti, L., Kim, H. E., Prado, Y. Santagata, R. and
Villavicencio, A. (2021). Establishing trustwairtbss through algorithmic approaches to
gualitative research. Spring Nature Swizerland ARtps://doi.org/10.1007/9%8-
03067886-4

Nnganga, P. M. (2014). Effect of marking scheme on the congistérscoring mathematics

examinations. [ Mastersod Dissertation, Uniyv

128


https://doi.org/10.39901/24566322.2012/04.01.05
https://dx.doi.org/10.216559/rupkatha.v8n2.02
https://academy/lesson/history-as-an-academic-discipline.html
https://doi.org/10.1007/978-3-0306788-6-4
https://doi.org/10.1007/978-3-0306788-6-4

Ntabeni, M. (2006). The status ldistoryteaching, learning and examination results in Lesotho,

2000-2004: Implications for teaching education. Yesterday and Todayl1100

Ntabeni, M. (2007)Historyteaching, learning and Junior Certificate (JC) examination results in
Lesotho, 2002006: Implications for teacher education. Yesterday and Today, 1223.8

Ntekane, A. (2018). Parental involvement in education. Rese&alte, 1(1), 19.
https://doi.org/10.3389/fpsyg.2019.01384

Nyamwembe, E. O., Ondigi, S. and Kiio, M. (2013). Attitudes of students tomMigtdsyand
government in some selected secondary schools in Mosocho Division, Kisii County, Kenya.

Journal of Education and Practice, 4(11),-28.

Nyarko, J. A. (2023). Development ofHistoryas an academic disciple.
https://dx/doi.org/10.2139/ssrn.4543233

Nzoka, J. T. and Orodho, J. A. (2014) . School
How effective are strategies being employed by school managers in secondary schools in
Embu North district, EmbGounty Kenya? International Journal of Humanities and Social

Science, 4(9), 869.www.ijhssnet.com

Oguta, P. A. (2022). Teacher experience factor impetus on student academic performance. Journal

of Research, Innovi@n and Implications in Education, 6(1)1-448.

Ok eke, c., Thomas, A. and Bot ha, A. (2023) .
t e ac h e fhaing: Awgedlithtive approach. International Journal of Research in
Business and Social Science,8)2605511. https://www.ssbfnet.com/ois/index.phpl/ijrbs

Okettch, M., Mutisya, M., Sague, J. L, Musyoka, P. and Ngware, M. W. (2013). The effect of active
teaching and subject content coveragesonudent s6 achi evement: Ev
schools in Kenya. London Review of Education, 10(1), -339
https://dx.doi.org/10.1080/14748460.2012

Okongo, R. B., Ngao, G., Rop, N. K. and Nyongesd, {®015). Effect of availability of teaching
and learning resources on the implementation of inclusive education-stho®l centrers
in Nyamira North SuiCounty, Nyamira County, Kenya. Journal of Education and

Practice, 6(35), 13241.www.iiste.org

129


https://doi.org/10.3389/fpsyg.2019.01384
https://dx/doi.org/10.2139/ssrn.4543233
http://www.ijhssnet.com/
https://www.ssbfnet.com/ois/index.php/ijrbs
https://dx.doi.org/10.1080/14748460.2012
http://www.iiste.org/

Oliver, V. (2010). 301 Smart answers to tough business etiquette questions. Skyhorse Publishing.

Ol ol ube, N . P. and Major, N . (2014) . School |
productivity and effective edaton programs in Nigeria. International Journal of
Scientific Research in Education, 7(1);804.https://www.iisre.com

Organisation for Economic Cooperation and Development. (2020). Material resources at school
in PISA 2018 results (volume v): Effective policies, successful schools. Organisation for
Economic Cooperation and Development Publishimtps://doi.org/10.1787/za420765

Oscan, M. (2021) . Factors affecting students?o
opinion. Education Reform Journal, 6(1), -18.
https://dx.doi.org/10.22.596/erj2021.06.01.1.18

Oyinloye, O. M. and Imeda, S. N. (2019). The impact of assessment for learning on learner
performance in life science. Eurasia Journal of Mathematica, Science and Technology
Education, 15(11),-B. https:/doi.org/10.2933/ejmste/108689

Patri ck, M. M. (2020) . Effects of | anguage of
community secondary school s I n Bunda di st
University of Tanzania].

Pertersen, C. |., Baepler, P., Beitz, A., Ching, P., Gorman, K. S. and Neudauer, D. (2020). The
tyranny of content: Content coverage as a barrier to evidéased teaching approaches
and ways to overcome it. Life Science Education, 19(17)10.1
https://doi.org/10.1187/cbe.1®4-0079

Peter, L., Jul i us, A. and Deus, T. (2023) . i
academic performance in Mathematics in selected schools of Katabi town council.

Metropolitan Journal of Business and Economics, 2(6); @&

Phaeton, M. J. (2017). Exploring the alignment of the intended and implemented curriculum
through teacher sdé i nt-leevepBiolegy praciical wark. JAurnala s e s

of Mathematis Science and Technology Education, 13(3); 723

Phillippi, J. and Lauderdale, J. (2018). A guide to field notes for qualitative research: Context and
conversation. Qualitative Health Research, 28(3),-388.

130


https://www.iisre.com/
https://doi.org/10.1787/za420765
https://dx.doi.org/10.22.596/erj2021.06.01.1.18
https://doi.org/10.2933/ejmste/108689
https://doi.org/10.1187/cbe.19-04-0079

PubGenius Inc. (2024). What is good andadb academic performance?

https://typeset.io/questions/whatgood & -bad-academieperformance4p69tx5623

QuestionPro. (2023). Sampling methods: Types with ebesmp
https://www.questionpro.com/blog/typessamplingfor-socialresearch/

QuestionPro Survey Software. (2022). Opeded questions: Examples and advantages.

https://www.questionpro.com/blog/wkate-operendedquestions/

Radha, R. (2021). Introduction to histgpart 1. Alagappa University.

Rehman, S. A., Sehar, S. and Afzal, M. (20B8)formance appraisal: Application of Victor
Vroom Expectancy Theory. Saudi Journal of Nursing and Health Care, 2(12%3431
https://doi.org/10.36348/sjnhc.2019.v02i12.008

Rind, I. A. and Mg, M. A. (2019). Analysing the impact of external examination on teaching and
learning of English at the secondary level education. Cogent Education;18, 1
https://doi.org/10.1080/2331186X029.1574947

Rizada, C. S. and Rey, P. P. (2023). Effects of using technology on the academic performance in
mathematics of the College Millennial learners. East Asian Journal of Multidisciplinary
Research, 2(6), 2498508.https://doi.org/10.55927/eajmr.r2i6.4055

Rofiah, Q. (2022). Students perception towards drilling technigue in speaking skill at Mathesa

l nstitute Pare Kediri. [ Bachel orsé Degree

Roland Chrstensenetal. (2013). Teacher incentives and student achievement: Evidence from
New York city public schools. Harvest University and NBER.

Rono, D. (2015). Constraints on effectilistoryand government instruction in secondary schools

in Bomet district, Rift valler province in

Ruslin, R., Alhabsyi, F., Mashuri, S., Rasak, M. S. A. and Syam, H. (2022stiSetared
interview: A methodologal reflection on the development of a quality research instrument

in educational studies. Journal of Research and Method in Evaluation, 12{29, 22

Sabir, R. I ., Maj i d, M. and Masood, K. (202
performance withmediating role of learning environment. Academic Journal of Social

Sciences, 5(4), 41835.
131


https://typeset.io/questions/what-is-good-&-bad-academic-performance-4p69tx5623
https://www.questionpro.com/blog/types-of-sampling-for-social-research/
https://www.questionpro.com/blog/what-are-open-ended-questions/
https://doi.org/10.36348/sjnhc.2019.v02i12.008
https://doi.org/10.1080/2331186X.2019.1574947
https://doi.org/10.55927/eajmr.r2i6.4055

Scotland, J. (2012). Exploring the philosophical underpinnings of research: Relating ontology and

epistemology to the methodology and methods of the scientiimrgtive and critical

research paradigms. English Language Teaching, 5(9), -15.9
https://dx.doi.org/10.5539/elt.v5n9p9

Sebbowa, D. K. and Ng 8liatonyniways CR1st studedt? Behg. A Teac hi
designeebased research perspective. International Journal of Learning Teaching and
Educational Research, 19(9), 2280.https://doi.org/10.2680/ijlter.19.914

Sengai, W. (2021). Heads of deppane nt 6 s r ol e i Historysylalhi etreedentéda t i o n
Zimbabwean secondary schools: An instructional leadership perspective. Yesterday and
today, (25), 130. https://dx.doi.org/10.171%22230386/2021/n25a6

Sengai, W. and Mokhele, M. L. (2021). Teacher:
of History2167 syllabus in Zimbabwe. Cypriot Journal of Educational Science, 16(3), 916
927.https://doi.org/10.18844/cjes.v16c3.5763

Sengai, W. and Mokhele, M. L. (2022). Examining the role of instructional resources in the
implementation of thelistory2167 syllabus in Zimbabwe: A case study of 5 schools in the
Glen View/Mufakose distt. African Perspectives of Research in Teaching and Learning,
6(1), 119131.

Senguo, E. A. and |1 omo, 0. 0. (2020) . Ef fec
academic achievement among Sewddly Adventist secondary schools in Nelghst
Tanzania. East African Journal of Education and Social Sciences, 1(3);1105
https://doi.org/10.46606/eajiesszozordi03.0048

Septibera, S. (2016). The use of drilling teaching to improving thegix ade st udent s o
ability and active participation at Rung Arun Suka school Krabi, Thailand in the

2015/2016 academic year. University of Muhammadiyah.

Shenton, A. (2004). Strategies for ensuring trustworthiness in qualitative research projects.

Education for Information, 22, 635.

Shin, J. Lee, Y. and Seo, E. (2017) . The ef
Interaction between reference of comparison and regulatory focus. Learning and

Instruction, 49, 2431. https://doi.org/10.1016/j.learninstruc.2016.11.008
132



https://dx.doi.org/10.5539/elt.v5n9p9
https://doi.org/10.2680/ijlter.19.914
https://dx.doi.org/10.17159/2223-0386/2021/n25a6
https://doi.org/10.18844/cjes.v16c3.5763
https://doi.org/10.46606/eajiesszozordi03.0048
https://doi.org/10.1016/j.learninstruc.2016.11.008

Shing, C. L. (2015). The knowledge of teackpedagogical content knowledge (PCK). The

Malaysian Journal of Educational Science, 3(3)58)

Shout. (2020). Opeended questions: Definition, example and tipdps://shout.com/survey

design/operendedquestions/

Simba, N. O. and Kabuka, E. (2016). Impact of discipline on as@deerformance of pupils in
public primary schools in Muhoroni S#bounty, Kenya. Journal of Education and

Practice, 7(6), 164.73.www.iiste.org

Singh, S. K. (2021). Defining and measuring academic performance @ttt#entsA critical
review. Turkish Journal of Computer and Mathematics Education, 12(6),-R0%A.

https://www.researchgate.net/publication/3590022367

Straessele, J. M. W. (2014). Teagche per specti ves of effective |
anal ysi s. [ Mastersd Dissertation, The Col l

Strong, M. (2021). The art of lesson planning: Strategies for effective teaching. Routledge.

StudySmatrter. (2024). Perception research.
https://www.studysmarter,uk/explanations/psychology/cognition/peresssarch/

Sulain, K. (2024). The impact of school managemer@ styl on st udent sdé per form
of Mpanga secondary school Kabarole district. Metropolitan Journal of Social
Educational Research, 3(2), 3851.

Sumner, K. Y. (2011). An explanatory mixeethods study of instructional coaching practices
andthe r rel ationship to studentsd achi evemen

of Western Carolina University].

Taherdoost, H. (2020). Sampling methods in research methodology: How to choose a sampling
technique for research. International Journal otaflemic Research in Management
(IJARM), 5(2), 1827.

The Evergreen State College (2024). Understanding confidentiality and anonymity.

https://.evergreed.edu/officassétitutionalreviewboard/confidentiality

133


https://shout.com/survey-design/open-ended-questions/
https://shout.com/survey-design/open-ended-questions/
http://www.iiste.org/
https://www.researchgate.net/publication/3590022367
https://www.studysmarter,uk/explanations/psychology/cognition/perceptio-research/
https://.evergreed.edu/offices/institutional-review-board/confidentiality

Thoka, B. M. (2020). The effects of motivation on student academic performance in Capricorn
Coll ege for technical and vocational educ
University of Limpopo].

Tirado, A. (2@1). Review of literature: Impact of coaching on student academic performance.

Information Capsule Research, 20026.1

Ul l ah, K., Badshah, S. and Qamar, H. (2018)
achievement of students in mathematics. Libertd And Social Sciences International
Journal, 2(2), 2228. www.lassij.org

UNESCO. (2017). Television for learning: Our foremost tool in tiec2htury. UNESCO.

University of Southern California. (2024). Research Guides: Organising your social sciences
research assignments, writing field notes.

https://libguides.usc.edu/writhgguide/assigents/fieldnotes

Uwezo, K. (2011). Are our children learning annual assessment report? Sage.

Van Eeden, E. S. (2012). The youth and school Hi¢taming from some of the thinking of
yesterday in South Africa. Yesterday and Today, 8623

Vella, Y. ad Caruana, R. (2015). Raising performanceHristoryteaching while improving
secondary students essay writing skills. International Journal of Historical Learning,
Teaching and Research, 13.1(1), 411#l.

Verrah, A. (2011). The effect of teaching aid andte nt s6 academic perform
selected schools in Rongo Division Rongo County. [Degree Dissertation, Kampala

International University].

Verrah, A. (2011). The effect of teaching and
schools inRongo Division Rongo County. [ Bachel c

International University].
Vroom, V. H. (1964). Work and Motivation. Wiley.

Wachira, E. (2021). A case study on the causes of underperformandistanysubject in
secondary school$s n Meru County, Tigania West Sub

dissertation, Gretsa University].
134


http://www.lassij.org/
https://libguides.usc.edu/writngguide/assignments/fieldnotes

Wafulal, E. N., Kisilu, A. S., and Mukwa, C. W. (2019). Influence of score and coverage of the
syllabus for physics for secondary schools in Kenya. Internatidmainal of Scientific
and Research Publications, 9(5), 88163.
https://dx.doi.org/10.29322/IJSRP.9.05.2019.p8xx

Wagle, K. (2020). Research ethics: Definition, principles and advantages.

https://www.publichealthnotes.com/reseagthicsdefinitionprinciplesand

advantages/

Walker, R. J. (2018). Twelve characteristics of an effective teaghlengitudinal, qualitative,
guastresearch study of iservice and prser vi ce teacherso6é6 opini
Horizon, 6168.

Wangdi, N. and Zangmo, D. (2023). Inculcating
outcomes. Universe Internabhal Journal of Interdisciplinary Research, 2(6),-86.
https://www.doids.org/doilink/12.202117341444U1JIR

Wanyama, M. (2013). Schebla s e d factors i nfl uendadiKanga st ude
Certificate Secondary Education in Narblorth District, Kenya. [Masters dissertation,
University of Nairobi].

Was eka, E. L. and Simatwa, E. M. (2016). Stud
students in secondary education in Kenya: A case study of Kakamega County. International
Research Journals, 7(3), O-0B7.https://dx.doi.org/10.14303/er.2016.138

Wasserman, J. (2010historyand culture, identity and heritage. The South African Society for
HistoryTeaching (SASHT) Newsletter, 3;207.

West, J. and Meier, C. (2020). Overcrowded classreitmasAchilles heel of South Africa
education? South Africa Journal of Childhood Education, 10(1)20,1
https://sajce.co.zal/index.php/sajce/article/view/617/412

Wilkesmann, Z. N., Steingra A. and Fischer, K. (2021). Influence of motivation on academic
performance of students in Germany. Journal of Education, 4(69. 1
https://doi.org/10.53819/810181025018

135


https://dx.doi.org/10.29322/IJSRP.9.05.2019.p8xx
https://www.publichealthnotes.com/research-ethics-definition-principles-and-advantages/
https://www.publichealthnotes.com/research-ethics-definition-principles-and-advantages/
https://www.doi-ds.org/doilink/12.2021-17341444UIJIR
https://dx.doi.org/10.14303/er.2016.138
https://sajce.co.za/index.php/sajce/article/view/617/412
https://doi.org/10.53819/810181025018

Yulifar, L. and Aman, A. (2023). ResourcesHi$torylearning in conventional and modern
continuum lines. Cakrawala Pendidikan Journal limiah Pendidikan, 42(3);6586.
https://doi.org/10.21831/cp42i3.63713

Zhang, S. and Huang, A. (2022). The laegn effects of automatic grade promotion on child
development. China Economic Review, 7881https://doi.org/10.1016/|.chieco

Ziebell, N. and Clarke, D(2018). Curriculum alignment: Performance types in the intended,
enacted, and assessed curriculum in primary mathematics and science classrooms. Studia
Paedagogica, 23(2), 17804.https://doic.org/16817/SP201&-10

136


https://doi.org/10.21831/cp.v42i3.63713
https://doi.org/10.1016/j.chieco
https://doic.org/10.5817/SP2018-2-10
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d)

APPENDIX A
Open-ended questionnaires (research question 1)

Background/general information

How old are

1YL0 LU PP P PP UPPPPPIN

For how long have you been teachhigtoryin this school or any other

SO0 2 e e e e———— et e

What is your highest teaching

QUATITICATION ... e e e et e et e e e e e e e e e e et e e e e eeeet e e e e e eeeeeaeeaeeeses e e e e nnnnnnn

What are your subject

TTL 0T S 2 ettt ettt oo oo e oo oo e E ettt et e e e e e o444 ———— 1111111 b b nnr e e

Do you have another position besides your teaching role? If yes, state it.

How do you feel towards teachingldfstory and

1T 27 SPSS

How many grade 1Historylearners do you have this

B A 2 ettt e e e et ettt e e e ettt et e ettt ta e s ———— 111111 e ettt n e e eeaeaes

In comparison to prior years, what do you think could be the cause of decreasing or increasing of
thenumber of grade 11

B A N B S 2 e ettt s m————— e e
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5. (a) Based on your opinions, is the performancdisfory pooror

0 0 0 o 1P

(b) Are you satisfied with the performance and

117 27O

6. In your opinons, what could be the reasons for this kind of

[0 L= (0] 1 7= 1 [0 = PP

7. What do you think could happen with the subject if it is consistently performed poorly in public

EXAIMINBIONS 2. et e e s e

8. What do you think could be some benefitddigtory in national curriculum of

LSO N0 2. e e
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APPENDIX B
Semi-structured interviews (research questions 2 and 3)

1.

2.

What motivates you in the teaching of history, and why?

As aHistory teacherdo you practise lesson planning and scheming frequently? Can you

explain how they benefit you and your learners?

How is your relationship with the principal, other teachers, and your learners? Why do

you have such a relationship with them?

What kinds of teaching strategies are you using in the process of teaching, and why are

you using such teaching strategies?

How often do you use teaching aids and teaching resources during teaching and learning?

Can you explain why?

(a) Do you repeatedigive your learners assignments for weekly tests, and why? How

often per week?

(b) After how long do you give your learners feedback, and why?

(c) Do you normally make corrections with your learners after giving them feedback? How do

those corrections impve their performance?

7.

(a) What are the challenges your learners encounter in the learringjary andat

school?

(b) What do you think could be the solutions for the above challenges?

8.

(a) As aHistory teacherwhat are the challenges you encounter éntéaching of

History?

(b) In your opinion, what do you think could be possible solutions for the ahew&oned

challenges?

9.

What do you think could be done to improve the performanéisbbry learners in

public examinations?

10.1s there any information you would like to add concerning the performaridistory

learners in public examinations?
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